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SECTION I: SCHOOL INFORMATION PAGE 
 

 

SCHOOL NUMBER: M509 SCHOOL NAME: Marta Valle High School  

     

DISTRICT:    01 SSO NAME/NETWORK #:    

     

SCHOOL ADDRESS:  145 Stanton Street, New York NY 10002  

 

SCHOOL TELEPHONE: (212) 473-8152 FAX: (212) 475-7588  

  

SCHOOL CONTACT PERSON:  Jayne Godlewski EMAIL ADDRESS: 
Jgodlew2@schoo
ls.nyc.gov  

 

POSITION/TITLE          PRINCIPAL PRINT/TYPE NAME    JAYNE GODLEWSKI  

SCHOOL LEADERSHIP TEAM CHAIRPERSON 

  

Cliftonia Johnson  

PRINCIPAL 

  

Jayne Godlewski  

UFT CHAPTER LEADER 

  

Anthony Santagato  

PARENTSô ASSOCIATION 
PRESIDENT 

  

Alicia Capatula  

STUDENT REPRESENTATIVE 
(Required for high schools) 

  

Sharmin Uddin  

COMMUNITY SCHOOL DISTRICT 

SUPERINTENDENT  

  

Francesca Pena  
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SECTION II: SCHOOL LEADERSHIP TEAM SIGNATURE PAGE 
 

Directions: There should be one School Leadership Team (SLT) for each school. As per the Chancellorôs 
Regulations for School Leadership Teams, SLT membership must include an equal number of parents 
and staff (students and CBO representatives are not counted when assessing the balance), and ensure 
representation of all school constituencies. The signatures of SLT members on this page indicate the 
membersô participation in the development of the Comprehensive Educational Plan and confirmation that 
required consultation has occurred in the aligning of funds to support educational programs (Refer to 
Chancellorôs Regulations A-655 on SLTôs; available on the NYCDOE website at 
http://schools.nyc.gov/Administration/ChancellorsRegulations/default.htm).  Note: If for any reason an SLT 
member does not wish to sign this plan, said member  may attach an explanation in lieu of a signature. 

 

Name 
Position/Constituency 
Represented 

Signature 

Jayne Godlewski *Principal or Designee  

Anthony Santagato 
*UFT Chapter Chairperson or 
Designee 

 

Alicia Capatula 
*PA/PTA President or 
Designated Co-President 

 

 
Title I Parent Representative 
(suggested, for Title I schools) 

 

Karen Durnin 
DC 37 Representative, if 
applicable 

 

Sharmin Uddin 
Student Representative, if 
applicable 

 

   

   

   

   

   

   

   

   

   

   

   

 

http://schools.nyc.gov/Administration/ChancellorsRegulations/default.htm


 

MAY 2009 
 

5 

SECTION III:  SCHOOL PROFILE 
 

 
Part A. Narrative Description 

Directions: In no more than 500 words, provide contextual information about your schoolôs community and its 

unique/important characteristics. Think of this as the kind of narrative description you would use in an 

admissions directory or in an introductory letter to new parents. You may wish to include your schoolôs 

vision/mission statement and a description of strategic collaborations/ partnerships and/or special initiatives 

being implemented. You may copy and paste your narrative description from other current resources in which 

this information about your school is already available (e.g., grant applications, High School Directory, etc.). 

Note: Demographic and accountability data for your school will be addressed in Part B of this section. 

 

Mission/Vision Statement: 
 

Our school is committed to providing a data driven, technology rich, inter-disciplinary curriculum.  We create 

shared experiences of teaching and learning in which students play an active part in their own success. We strive 

to foster a culture of mutual respect between and among teachers and students.  Ultimately, our goal is to build a 

strong community of life long learners as well as successful citizens.   

  
Theory of Action:   

 

Our theory of action (TOA)* is built on our understanding of how urban adolescents learn the practices and 

conditions that best promote learning, and the policies, management systems and culture that foster commitment 

and high performance in adults.  More specifically, we have created an organizational structure that is focused 

on alignment of our curriculum, instructional and assessment practices.  To that end, teachers work in both grade 

level and department teams and time is devoted towards permitting teachers to work collaboratively.  Our TOA 

is a managed instructional system.  Managed instruction is comprehensive and embraces many theories of 

action, including adequate resources, effective management, small learning communities, highly qualified 

teachers, and continually monitoring and improving student performance. 

 

Through managed instruction, we strive to maintain a culture of continuous improvement.  We do this by 

effectively addressing the five conditions of learning: 

 

¶ Curriculum 

¶ Instruction 

¶ Assessment 

¶ Equity 

¶ Professional Development 

 
*Adapted from Duval County Public Schools Theory of Action; Elizabeth Public Schools Theory of Action; and 

Assessment for Learning Theory of Action 

 

General Narrative: 

Marta Valle High School, located in the heart of the historic Lower East Side of Manhattan, offers large school 

opportunities in a small, nurturing learning community.  In addition to a rigorous academic program, students 

participate in one of two career sequences.  Visual Arts is taught in a state-of-the-art digital technology lab and 

includes Videography and Animation.  The Culinary Arts program is housed in a fully equipped, professional 

kitchen. Internships and workplace experiences further enhance these programs. Students can earn extra credit in 

our Extended Day Program.  Extra academic support is available in our Saturday Academy. During the six years 

that the principal has been a part of the school community, our school has not only been removed from the 

SURR list but has earned a ñBò performance on the citywide Progress Report for the past two years.  It should 
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also be noted that Marta Valle offers its students both core academic classes as well as electives in the areas of 

art and media to ensure a smooth progression of scope and sequence that better prepares them for NYS 

assessments and overall academic success. Beginning in September 2009, Marta Valle exclusively serves 

students in grades nine through twelve.      

The result of our concerted efforts to integrate the use of technology with the core academic classes has led to 

our school becoming the recipient of a Title IID grant.  This grant will be used to advance and hone the skills of 

our teachers so that our students are adequately prepared for the 21
st
 Century.  From the federal government we 

have received a 21
st
 Century Grant, which will provide us with funding that totals over one million dollars for 

the next five years.  In addition, we have received an Extended Day Violence Prevention Grant from the NYS 

Education Department.  Our partnership with the Henry Street Settlement continues.  This relationship has 

provided us with a licensed architect who works with a social studies teacher and a math teacher to develop 

interdisciplinary projects such as the topic of architecture.              

  

The commitment we have made towards tailoring instruction to the academic needs of our students during the 

last few years has resulted in measurable gains in our studentsô reading levels as evidenced by the Gates-

McGinitie Reading scores.  For that reason, we continue to enroll Level One and Level Two students (entering 

ninth graders) in either Read 180 or Ramp-Up Intervention classes while our more skilled students are grouped 

in honor level classes.  Since the 2008 ï 2009 academic year, we have increased the number of Advanced 

Placement classes that are available for our eleventh and twelfth graders to take.  We currently offer the 

following AP classes: AP Biology, Calculus, English Literature, Spanish and US History.  Elective classes are 

also offered in Marine Biology, Culinary Arts, Piano, Psychology and Video Production.   

   

Our Library Media Center provides an optimal environment for students to utilize print and electronic 

information as they complete a required research project in each major academic area.  Special funding for the 

library has been provided through several grants that have been awarded to us during the past three academic 

years.  For the past three years, the hours of operation for our library media center have been extended beyond 

the school day.   

      

All students are required to take a seminar class, which meets two days per week and is geared toward 

developing a stronger bond between students and adults. As the result of the work of teacher-led committees, 

seminar classes are aligned to themes that are specific to meeting the needs of the students within each grade 

level.   

     

We currently enjoy partnerships with the following organizations that help us achieve a variety of support 

services and enhance our instructional program:   

¶ Polytechnic Institute  

¶ New York University Summer Bridge Program  

¶ Borough of Manhattan Community College  

¶ Sarah Lawrence College  

¶ Planned Parenthood  

¶ Williams College  

¶ Spirituality for Kids  

¶ Henry Street Settlement Architectural Program  

¶ Grand Street Settlement  

¶ College for Every Student (CFES)  

¶ Big Brother/Big Sister  

¶ National Arts Club of Gramercy Park  

¶ Estee Lauder, Inc.  

¶ Junior Achievement  

¶ Francis School



 

MAY 2009 
 

7 

SECTION III ï Contôd 

 
Part B. School Demographics and Accountability Snapshot 
Directions: A pre-populated version of the School Demographics and Accountability Snapshot 
provided in template format below (Pages 6-8 of this section) is available for download on each 
schoolôs NYCDOE webpage under ñStatistics.ò Schools are encouraged to download the pre-
populated version for insertion here in place of the blank format provided. 
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SECTION IV: NEEDS ASSESSMENT  
 
Directions: Conduct a comprehensive review of your schoolôs educational program informed by the 
most current quantitative and qualitative data available regarding student performance trends and 
other indicators of progress. Include in your needs assessment an analysis of information available 
from New York State Education Department and New York City Department of Education 
accountability and assessment resources, i.e., School Report Cards, Progress Reports, Quality 
Review and Quality Review Self-Assessment documents, periodic assessments, ARIS, as well as 
results of Inquiry Team action research, surveys, and school-based assessments. (Refer to your 
schoolôs Demographics and Accountability Snapshot in Part B of Section III, and feel free to use any 
additional measures used by your school to determine the effectiveness of educational programs) It 
may also be useful to review the schools use of resources: last yearôs school budget, schedule, facility 
use, class size, etc.   
 
After conducting your review, summarize in this section the major findings and implications of your 
schoolôs strengths, accomplishments, and challenges. Consider the following questions: 
        - What student performance trends can you identify? 
        - What have been the greatest accomplishments over the last couple of years? 
        - What are the most significant aids or barriers to the schoolôs continuous improvement? 

 
Using the above-mentioned documents/data, we conducted our needs assessment in the following ways: 

 

¶ Members of the academic departments evaluated NYS Regents exams and developed an item analysis, 

which identifies the academic strengths and weakness for each of the tasks that are inclusive of the 

Regents.   

¶ For the second consecutive year, our Inquiry Team is following the students in the lowest one third 

(based on their citywide performance in grade 8).   Accordingly, we will develop short and long term 

goals for the students that are being studied.  More specifically, we are committed towards improving 

the writing skills of our students.  For students in grades nine and ten, we plan to improve their 

performance on the Thematic Essay component of the Global Regents as compared to working with our 

eleventh and twelfth graders who are expected to enhance their ability to construct the essay that is 

aligned to Task Two of the English Regents.   

¶ As a former SURR school, we have been involved in the NYSED School Quality Review Initiative for 

the past four years. As part of this process, we conduct facilitated self-reviews on a regular basis.  Each 

spring, a team of teachers, administrators and parents conduct a comprehensive internal review.   

¶ Grade level teams together with instructional team members including supervisors studied the New 

York State School Report Card, the citywide Learning Environment Survey, the DOE Progress Report 

and the Quality Review.  As a result, they identified key findings and recommendations.  See below. 

¶ Through the NYC DOE Quality Review process and NYSED and NYSED School Quality Review 

Initiative, we have conducted needs assessments, as well. 

 

 The following priority findings became evident through our assessments: 

 

What student performance trends can you identify? 

 

¶ Many of our students lack the ability to write in a scholarly manner.  They also lack cohesion and clarity 

within the essays that they prepare across various content areas.  Furthermore, our students do not 

demonstrate stamina or a deep understanding of content.  In addition, they must continuously strive to 

develop their vocabulary skills.   

¶ The number of credits that our third year students are lower than the number of credits that are being 

earned in the remaining grade levels.   
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¶ The performance of students in the area of Global Studies as well as the English Regents is integrally 

dependent upon the quality of writing skills as well as the result of their ability to read beyond the 

retrieval of information.   

¶ Since a review of our data has revealed that the only area that we have not met adequate yearly progress 

on our NYS Report Card was in our graduation rate, we have appealed to the New York State Education 

Department in an effort to have them identify our school as SINI ï Year One as compared to the NCLB 

designation of restructuring.  

¶ Literacy must continue to be the cornerstone of our work as evidenced by the Regents weighted average 

on the citywide Progress Report particularly within our English Language Learner and Students with 

Disabilities population.   

 

What have been the greatest accomplishments over the last couple of years? 
 

¶ The principal and administration lead by example and combine clarity of vision with excellent 

communication skills in order to drive school improvement.  More importantly the members of the 

instructional team offer a strong base of support to members of the faculty. 

¶ School leaders and all teachers gather and analyze a comprehensive range of data, which includes but is 

not limited to periodic assessments, Regents exams, and diagnostic assessments, all of which are 

intended to improve the performance and monitor the progress of all students. 

¶ The principal has carefully made strategic decisions regarding staffing, scheduling and the use of 

resources which clearly support improved student achievement. 

¶ School leaders have aligned professional development to the needs of the teachers and to the 

Professional Teaching Standards.  The practice of intervisitation is promoted between and among 

teachers.   

¶ Collaborative goal setting is the strength of the school and to that end, a culture of collaboration, 

professional inquiry and engagement exists within the school community.   

¶ Student support services are aligned to meet the needs of the students and support the attainment of 

school goals.   

¶ The school has developed some highly effective partnerships with a wide range of 

  outside entities to support the academic and personal growth of students. 

¶ Our graduates have not only received numerous scholarships but have gained entry into colleges such as 

Brooklyn College, St. Francis, SUNY Albany, Marist and St. Francis to name a few.   

 

What are the most significant aids or barriers to the schoolôs continuous improvement? 

 

Aids: 

 

¶ We are in our fourth year of implementing our Positive Behavior Intervention and Support Program that 

was developed by the University of Oregon and is geared towards everyone within the school 

community, irrespective of title or union affiliation, using the matrix that includes specific behaviors 

that align to our core values of respect, responsibility and safety.    We will continue to use the matrix as 

a framework for focusing our students on a set of behavioral expectations that will lead to their success 

in school and in life.  We are mindful of the need to continuously provide training and support for the 

staff throughout the year as well as conducting lessons for our students so that they will become fully 

aware of the set of behaviors they are expected to exhibit.     

¶ Students do not believe that teachers are available to help them become more proficient with their 

academic deficiencies nor available to listen to their personal problems as identified on the Spring 2009 

Learning Environment Survey.   

¶ The school uses a wide range of diagnostic tools to track student progress and measure the effectiveness 

of plans and intervention strategies. 
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¶ The school is using technology effectively to deepen student engagement with learning and to    support 

curriculum mapping and the assessment framework.  During the 2009 ï 2010 academic year, technology 

is also being employed to lead to administrative effectiveness within the school community.  As a result,  

the school has been designated a model site for the use of technology through its participation in a Title 

IID grant.   

 

 
Barriers:  

¶ The results from the recent Learning Environment Survey have revealed that most students do not care 

about each other nor do they hold students who achieve at high levels with regard.   

¶ Boys are under performing girls on the Global Regents and ELA Regents.     

¶ Students with IEPs in CTT classes are not performing at the same academic level as their general education 

counterparts.  

¶ Overage students have exhibited inconsistent attendance patterns.  In some instances, their academic 

performance and credit accumulation have also been lacking within this group.     

¶ Teachers must be continuously mindful of differentiating instruction in accordance with the learning styles 

of the students.  Teachers must also incorporate techniques that are specific to populations such as English 

Language Learners as well as students with disabilities.   
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SECTION V: ANNUAL SCHOOL GOALS  
 
Directions: Based on the findings and implications from the comprehensive needs assessment 
(Section IV), determine your schoolôs instructional goals for 2009-10 and list them in this section along 
with a few phrases of description. The resulting list should include a limited number of goals (5 is a 
good guideline), and the list as a whole should be a clear reflection of your priorities for the year.  
Good goals should be SMART ï Specific, Measurable, Achievable, Realistic, and Time-bound.  
Notes: (1) In Section VI of this template, you will need to complete an ñaction planò for each annual 
goal listed in this section. (2) Schools designated for improvement (Improvement, Corrective Action, 
Restructuring, SURR or schools that received a C for two consecutive years, D, or F on the Progress 
Report) must identify a goal and complete an action plan related to improving student outcomes in the 
area(s) of improvement identification. (3) When developed, Principalôs Performance Review (PPR) 
goals should presumably be aligned to the schoolôs annual goals described in this section. 

 

 

Goal 1:  

Increase in the percentage of students in schoolwide lowest third in the third year of high school earning 

10 credits from 35% to 45% on the 2009-2010 New York City Progress Report. 

 

Goal 2: Increase the percentage of Hispanic Students in the citywide lowest third earning 11+ credits 

from 39% to 45% on the 2009-2010 New York City Progress Report 

   

Goal 3:  

Increase in "safety and respect" and ñcommunicationò on Learning Environment survey from 6.1 to 6.5, 

and 5.6 to 6.0, respectively, on the 2009-2010 New York City Progress Report 

 

Goal 4:  

Increase the weighted Regents Pass Rate in English from 1.06 to 1.15 on the 2009-2010 New York City 

Progress Report 

 

Goal 5: 

Increase the graduation rate from 61% to 65% on the 2009-2010 New York City Progress Report 
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SECTION VI: ACTION PLAN: GOAL 1 
 
Directions: The action plan should be used as a tool to support effective implementation and to evaluate progress toward meeting goals. Use 
the action plan template provided below to indicate key strategies and activities to be implemented for the 2009-10 school year to support 
accomplishment of each annual goal identified in Section V. The action plan template should be duplicated as necessary.  Reminder: Schools 
designated for (Improvement, Corrective Action, Restructuring, SURR or schools that received a C for two consecutive years, D, or F on the 
Progress Report) must identify a goal and complete an action plan related to improving student outcomes in the area(s) of improvement 
identification. 
 

Subject/Area (where relevant): 
 

 

Annual Goal 
Goals should be SMART ï Specific, 
Measurable, Achievable, Realistic, and 
Time-bound. 

Goal 1:  

Increase in the percentage of students in school-wide lowest third in the third year of high school 

earning 10 credits from 35% to 45% on the 2009-2010 New York City Progress Report. 

Action Plan 
Include: actions/strategies/activities the 
school will implement to accomplish the 
goal; target population(s); responsible staff 
members; and implementation timelines. 

¶ Teachers will collaborate with students and their families to create individualized learning goals for 

each student that close the achievement gap and require students to take responsibility for their own 

learning.       

¶ Teachers will engage in professional development that helps them better engage students and 

incorporates 21
st
 Century skills.  These sessions will take into consideration the level of proficiency 

for each teacher and help them integrate the use of technology as well as focus on questioning and 

critical thinking for students of varying abilities.  

¶ Teachers will be responsible for analyzing and employing the use of data from the Gates-MacGinitie 

Reading Assessment, items analysis from the January, June, and August Regents examination 

periods, transcript and state assessment data from ARIS, and results from the citywide periodic 

assessments when developing their unit plans and daily lessons. 

¶ Teachers will develop goals for their students from various data sources, which will include interim 

benchmarks and instructional strategies that support the attainment of short and long term goals. 

¶ Students will be taught how to monitor their performance and determine how to improve their 

achievement levels.   

¶ Teachers will be given opportunities to work collaboratively to understand and utilize data during the 

designated time slot each Friday afternoon. 

¶ Teachers will engage in conversations with students about data so that students will be able to 

understand how to improve their performances. 

¶ Teachers will attend training sessions that help them to advance their data analysis skills. 

¶ Grade and department level teams will be responsible for continuing with the practice of creating 

databoards which will be used to track the performance of individual students as well as groups of 
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students.   

¶ Students will be responsible for completing self-assessment forms so that they will be able to 

monitor their progress over time. 

¶ Teachers will be responsible for at-risk ninth and tenth grade students in an after-school ñScholars 

Roomò.  Support includes re-taking exams, tutoring, homework help, and personalized support. 

Eleventh and twelfth graders will receive academic support from teachers who work beyond the 

school day.  

¶ Teachers will lead a Saturday Academy program that offers extra help in all subject areas.  The focus 

is on students taking Regents exams for the first time as well as repeaters.  

¶ The Sunrise Program gives each student the extra help he or she needs. For many students this help is 

remedial, for other students, this time slot will provide enrichment. (Sunrise Program takes place 

prior to the start of the school day, Tuesday through Friday, 7:30 a.m. to 8:45 a.m.) 

Aligning Resources: Implications for 
Budget, Staffing/Training, and Schedule 
Include reference to the use of Contracts 
for Excellence (C4E) allocations, where 
applicable. 

21
st
 Century, EDVP, SES, Title IID, Title I SWP, TL Data Specialist, TL Children First Inquiry Team 

Indicators of Interim Progress and/or 
Accomplishment 
Include: interval (frequency) of periodic 
review; instrument(s) of measure; 
projected gains 

School Report Cards 

Periodic teacher-generated assessments 

New York City Report Card: students in lowest third in the third year of high school earning 10 credits 

increased by 10% 
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SECTION VI: ACTION PLAN: GOAL 2 
 
Directions: The action plan should be used as a tool to support effective implementation and to evaluate progress toward meeting goals. Use 
the action plan template provided below to indicate key strategies and activities to be implemented for the 2009-10 school year to support 
accomplishment of each annual goal identified in Section V. The action plan template should be duplicated as necessary.  Reminder: Schools 
designated for (Improvement, Corrective Action, Restructuring, SURR or schools that received a C for two consecutive years, D, or F on the 
Progress Report) must identify a goal and complete an action plan related to improving student outcomes in the area(s) of improvement 
identification. 
 

Subject/Area (where relevant): 
 

 

Annual Goal 
Goals should be SMART ï Specific, 
Measurable, Achievable, Realistic, and 
Time-bound. 

Goal 2: Increase the percentage of Hispanic students in the citywide lowest third earning 11+ 

credits from 39% to 45% on the 2009-2010 New York City Progress Report 

 

Action Plan 
Include: actions/strategies/activities the 
school will implement to accomplish the 
goal; target population(s); responsible staff 
members; and implementation timelines. 

¶ Core academic teachers will develop curriculum maps along with student self-assessment tools 

that support the diverse needs of the students and will use instructional practices that improve 

literacy skills.  

¶ Teachers will engage in professional development that helps them better engage students and 

incorporates 21
st
 Century skills.  These sessions will take into consideration the level of 

proficiency for each teacher and help them integrate the use of technology as well as focus on 

questioning and critical thinking for students of varying abilities.  

¶ Teachers will gain knowledge about differentiation through their participation in study groups 

that align to school goals and research based practices.  

¶ A literacy specialist from our Learning Support Organization will work with teachers who are 

assigned to teach English Language Learners.  By the same token, our Network Support 

Specialists will help teachers advance their knowledge of techniques that are specific to special 

needs students as well as diverse learners.   

¶ Core academic teachers will work together on a weekly basis during the collaborative time slot 

each Friday to develop effective lessons. 

¶ Each grade level team and each of the four core academic departments will be responsible for 

completing case studies of students and ultimately focus on a target group of students. 

¶ The respective teams (grade 9, 10, 11 and 12) will be responsible for developing long term goals 

for targeted students together with interim benchmarks and instructional practices which will 

lead to the attainment of the overall goal. 

¶ Teachers engaged in the Inquiry Work will review and discuss the quality of student work and be 

responsible for examining the ñConditions for Learningò. 
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¶ Each Inquiry Team will be given opportunities to share their work and findings with their 

colleagues during designated time slots. 

Aligning Resources: Implications for 
Budget, Staffing/Training, and Schedule 
Include reference to the use of Contracts 
for Excellence (C4E) allocations, where 
applicable. 

TL Fair Student Funding, Title IID, Title I SWP, Title I ARRA SWP, TL FSF General Hold Harmless, 

C4E, TL FSF Legacy Teacher supplement H.S., TL Children First Funding, TL Data Specialist, TL 

Children First Inquiry Team 

Indicators of Interim Progress and/or 
Accomplishment 
Include: interval (frequency) of periodic 
review; instrument(s) of measure; 
projected gains 

¶ 2009-2010 New York City Progress Report: increase in Hispanic students in the citywide lowest 

third earning 11+ credits from 39% to 45% 

¶ School report cards 

¶ Teacher-generated periodic assessments 
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SECTION VI: ACTION PLAN: GOAL 3 
 
Directions: The action plan should be used as a tool to support effective implementation and to evaluate progress toward meeting goals. Use 
the action plan template provided below to indicate key strategies and activities to be implemented for the 2009-10 school year to support 
accomplishment of each annual goal identified in Section V. The action plan template should be duplicated as necessary.  Reminder: Schools 
designated for (Improvement, Corrective Action, Restructuring, SURR or schools that received a C for two consecutive years, D, or F on the 
Progress Report) must identify a goal and complete an action plan related to improving student outcomes in the area(s) of improvement 
identification. 
 

Subject/Area (where relevant): 
 

 

Annual Goal 
Goals should be SMART ï Specific, 
Measurable, Achievable, Realistic, and 
Time-bound. 

Goal 3:  

Increase in "safety and respect" and ñcommunicationò on Learning Environment survey from 6.1 

to 6.5, and 5.6 to 6.0, respectively, on the 2009-2010 New York City Progress Report 

 

Action Plan 
Include: actions/strategies/activities the 
school will implement to accomplish the 
goal; target population(s); responsible staff 
members; and implementation timelines. 

¶ Teachers will employ the use of techniques that are consistent with the Positive Behavior in 

School program and Guided Discipline initiative.   

¶ A sub-committee of the School Leadership Team will analyze the responses of the Learning 

Environment Survey and develop an action plan to improve the results for the 2009 ï 2010 

academic year. 

¶ Personnel from Spirituality for Kids and visiting artists from ENACT will teach lessons and 

engage students in activities that help to improve their social skills as well as focus on goal-

setting, decision-making and overall deportment.   

¶ Students will complete activities that are inclusive of the action plan that will be developed in 

partnership with the organization, College for Every Student. 

¶ Students will participate in afterschool activities that are both instructional and recreational 

within our 21
st
 Century Learning Community grant. 

¶ Teachers will continue to participate in professional development sessions that are sponsored by 

the Office of Intervention and include Guided Discipline, Life Space Crisis Intervention and 

Conflict Resolution.  

¶ Grade Level Teams will recognize exemplary students who will earn recognition as Panther of 

the Month.  Photos of the students will be prominently displayed on a bulletin board. 

¶ The instillation of a culture of respect in the building will ensure that Level 3, 4, 5 infractions 

will be kept to a minimum.   

¶ Staff members will participate in training sessions that are linked to our Positive Behavior in 

School initiative.  Teachers will be responsible for teaching lessons that enable students to 

exhibit the behaviors that are inclusive of the PBIS incentive. 
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¶ Teachers will teach students positive behaviors aligned to the core values of respect, 

responsibility and safety. 

¶ The Marathon in a Month program will require students and teacher teams to participate in a 

series of activities within the fitness center. 

¶ The activities that are inclusive of Spirit Week will be geared towards improving relationships 

between and among all members of the community. 

¶ A student government that includes representatives from all grade levels will be developed. 

Aligning Resources: Implications for 
Budget, Staffing/Training, and Schedule 
Include reference to the use of Contracts 
for Excellence (C4E) allocations, where 
applicable. 

EDVP, LEG 03, 21
st
 Century, TL Children First Funding, TL FSF, TL SWP, TL ARRA SWP 

 

Indicators of Interim Progress and/or 
Accomplishment 
Include: interval (frequency) of periodic 
review; instrument(s) of measure; 
projected gains 

¶ Increase in "safety and respect" and ñcommunicationò on Learning Environment survey from 6.1 

to 6.5, and 5.6 to 6.0, respectively, on the 2009-2010 New York City Progress Report 

¶ Anecdotal feedback 

¶ Student, staff and parent surveys 
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SECTION VI: ACTION PLAN: GOAL 4 
 
Directions: The action plan should be used as a tool to support effective implementation and to evaluate progress toward meeting goals. Use 
the action plan template provided below to indicate key strategies and activities to be implemented for the 2009-10 school year to support 
accomplishment of each annual goal identified in Section V. The action plan template should be duplicated as necessary.  Reminder: Schools 
designated for (Improvement, Corrective Action, Restructuring, SURR or schools that received a C for two consecutive years, D, or F on the 
Progress Report) must identify a goal and complete an action plan related to improving student outcomes in the area(s) of improvement 
identification. 
 

Subject/Area (where relevant): 
 

 

Annual Goal 
Goals should be SMART ï Specific, 
Measurable, Achievable, Realistic, and 
Time-bound. 

Goal 4:  

Increase the weighted Regents Pass Rate in English from 1.06 to 1.15 on the 2009-2010 New York 

City Progress Report 

 

Action Plan 
Include: actions/strategies/activities the 
school will implement to accomplish the 
goal; target population(s); responsible staff 
members; and implementation timelines. 

¶ Faculty, department and after-school sessions will be designed to help teachers learn how to align 

curriculum, instruction and assessment. 

¶ Teachers will be encouraged to participate in study groups, which help teachers learn research-based 

techniques particularly in the area of comprehension. 

¶ The schoolôs library media specialist will lead training sessions that are designed to familiarize 

teachers with resources that will result in students acquiring the requisite 21
st
 Century research skills. 

¶ A literacy specialist from our Learning Support Organization will work with teachers who are 

assigned to teach English Language Learners.  By the same token, our Network Support Specialists 

will help teachers advance their knowledge of techniques that are specific to special needs students 

as well as diverse learners.   

¶ ELA Teachers will develop goals for their students from various data sources, which will include 

interim benchmarks and instructional strategies that support the attainment of short and long term 

goals. 

¶ Students will be responsible for completing self-assessment forms so that they will be able to 

monitor their progress over time. 

¶ ñScholarsô Roomò targets at-risk ninth and tenth grade students.  Support includes re-taking exams, 

tutoring, homework help, and personalized support. Eleventh and twelfth graders will receive 

academic support from teachers who work beyond the school day.  

¶ Saturday Academy program.  Extra help in all subject areas.  Focus is on students taking Regents 

exams for the first time as well as repeaters.  

¶ The Sunrise Program gives each student the extra help he or she needs. For many students this help is 

remedial, for other students, this time slot will provide enrichment. (Sunrise Program takes place 
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prior to the start of the school day, Tuesday through Friday, 7:30 a.m. to 8:45 a.m.) 

Aligning Resources: Implications for 
Budget, Staffing/Training, and Schedule 
Include reference to the use of Contracts 
for Excellence (C4E) allocations, where 
applicable. 

TL Fair Student Funding, TL FSF General Hold Harmless, 21
St
 Century, SES, Title I SWP, Title IID, 

Title I ARRA SWP, TL Children First Funding 

Indicators of Interim Progress and/or 
Accomplishment 
Include: interval (frequency) of periodic 
review; instrument(s) of measure; 
projected gains 

¶ Regents exam results, January and June, 2010 

¶ Practice Regents exam results given throughout the school year 

¶ Teacher generated periodic assessments 

¶ School report cards 
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SECTION VI: ACTION PLAN: GOAL 5 
 
Directions: The action plan should be used as a tool to support effective implementation and to evaluate progress toward meeting goals. Use 
the action plan template provided below to indicate key strategies and activities to be implemented for the 2009-10 school year to support 
accomplishment of each annual goal identified in Section V. The action plan template should be duplicated as necessary.  Reminder: Schools 
designated for (Improvement, Corrective Action, Restructuring, SURR or schools that received a C for two consecutive years, D, or F on the 
Progress Report) must identify a goal and complete an action plan related to improving student outcomes in the area(s) of improvement 
identification. 
 

Subject/Area (where relevant): 
 

 

Annual Goal 
Goals should be SMART ï Specific, 
Measurable, Achievable, Realistic, and 
Time-bound. 

Goal 5: 

Increase the graduation rate from 61% to 65% on the 2009-2010 New York City Progress Report 

 

Action Plan 
Include: actions/strategies/activities the 
school will implement to accomplish the 
goal; target population(s); responsible staff 
members; and implementation timelines. 

¶ Each grade level team and each of the four core academic departments will be responsible for 

completing case studies of students and ultimately focus on a target group of students. 

¶ The respective teams (grade 9, 10, 11 and 12) will be responsible for developing a long term goal 

together with interim benchmarks and instructional practices which will lead to the attainment of 

the overall goal. 

¶ Teachers engaged in the Inquiry Work will review and discuss the quality of student work and be 

responsible for examining the ñConditions for Learningò. 

¶ Each of the four Inquiry Teams will be given opportunities to share their work and findings with 

their colleagues during designated time slots. 

¶ Teachers will become knowledgeable about ARIS Connect and employ its use in their work with 

parents, students and within teams. 

¶ The members of the Core Inquiry Team will meet consistently and include a member of each of 

the grade level teams. 

¶ Teachers from the Core Inquiry Team will attend professional development sessions that are 

sponsored by the Network Leader.    

¶ Letters will be sent to the parents of first year students who are deemed promotion-in-doubt after 

marking period. 

¶ Academic teachers will use disaggregated data from the citywide periodic assessments to 

identify specific learning issues and goals for students 

¶ ñScholarsô Roomò targets at-risk ninth and tenth grade students.  Support includes re-taking 

exams, tutoring, homework help, and personalized support. Eleventh and twelfth graders will 

receive academic support from teachers who work beyond the school day.  
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¶ Saturday Academy program.  Extra help in all subject areas.  Focus is on students taking Regents 

exams for the first time as well as repeaters.  

¶ The Sunrise Program gives each student the extra help he or she needs. For many students this 

help is remedial, for other students, this time slot will provide enrichment. (Sunrise Program 

takes place prior to the start of the school day, Tuesday through Friday, 7:30 a.m. to 8:45 a.m.)  

 

Aligning Resources: Implications for 
Budget, Staffing/Training, and Schedule 
Include reference to the use of Contracts 
for Excellence (C4E) allocations, where 
applicable. 

TL Fair Student Funding, TL FSF General Hold Harmless, 21
St
 Century, SES, Title I SWP, Title IID, 

Title I ARRA SWP, TL Children First Funding, TL Data Specialist, TL Children First Inquiry Team 

Indicators of Interim Progress and/or 
Accomplishment 
Include: interval (frequency) of periodic 
review; instrument(s) of measure; 
projected gains 

¶ Increase in graduation rate 

¶ School report cards 

¶ Periodic assessments 

¶ Attendance logs for AIS 

¶ Increase in credit accumulation 
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REQUIRED APPENDICES TO THE CEP FOR 2009-2010 
 

 
Directions: All schools must complete Appendices 1, 2, 3, & 7. (Note: Appendix 8 will not be required for this year.) All Title I schools must 
complete Appendix 4.  All schools identified under NCLB or SED for School Improvement, including Improvement ï Year 1 and Year 2, 
Corrective Action (CA) ï Year 1 and Year 2, and Restructured Schools, must complete Appendix 5. All Schools Under Registration Review 
(SURR) must complete Appendix 6. Note: Please refer to the accompanying CEP Guide for specific CEP submission instructions and 
timelines. 

 
APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM ï SED REQUIREMENT FOR ALL SCHOOLS 
 
APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS ï NCLB/SED REQUIREMENT FOR ALL SCHOOLS 
 
APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION ï CHANCELLORôS REGULATIONS FOR ALL SCHOOLS 
 
APPENDIX 4: NCLB REQUIREMENT FOR ALL TITLE I SCHOOLS 
 
APPENDIX 5: NCLB/SED REQUIREMENTS FOR SCHOOLS IDENTIFIED FOR IMPROVEMENT  
 
APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR) 
 
APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEMWIDE CURRICULUM AUDIT FINDINGS ï REQUIREMENT  

FOR ALL SCHOOLS 
 
APPENDIX 8: CONTRACTS FOR EXCELLENCE (C4E) SCHOOL-BASED EXPENDITURES FOR 2009-10 ï SED REQUIREMENT FOR ALL  

C4E-FUNDED SCHOOLS (NOTE: APPENDIX 8 WILL NOT BE REQUIRED FOR THIS YEAR) 
 
APPENDIX 9: TITLE I, PART A ï SUPPORT FOR STUDENTS IN TEMPORARY HOUSING ï REQUIREMENT  

FOR ALL SCHOOLS 
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APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM 
 

New York State Education Department (SED) requirement for all schools 
 
Part A. Directions: On the chart below, indicate the total number of students receiving Academic Intervention Services (AIS) in each area listed, for each 
applicable grade. AIS grade and subject requirements are as follows: K-3: reading and math; 4-12: reading, math, science, and social studies. Academic 
Intervention Services include 2 components: additional instruction that supplements the general curriculum (regular classroom instruction); and/or student 
support services needed to address barriers to improved academic performance such as services provided by a guidance counselor or social worker.  Note: 
Refer to the District Comprehensive Educational Plan (DCEP) for a description of district procedures for providing AIS. 

 

G
ra

d
e ELA Mathematics Science Social Studies 

At-risk Services: 
Guidance 
Counselor 

At-risk Services: 
School 

Psychologist 

At-risk Services: 
Social Worker 

At-risk 
Health-related 

Services 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

K   N/A N/A     

1   N/A N/A     

2   N/A N/A     

3   N/A N/A     

4         

5         

6         

7         

8         

9 49 34 36 41 80 27 14 1 

10 - 45 - - 85 24 15 - 

11 - 43 41 56 52 21 11 2 

12 72 42 41 34 58 17 9 - 

  
Identified groups of students who have been targeted for AIS, and the established criteria for identification: 

o Students in Grades K ï 3 who are considered at-risk for not meeting State standards as determined by their performance on ECLAS 2 or other identified 
assessments, or who have been identified as potential holdovers. 

o Students in Grades 4 ï 8 who are performing at Level 1 or Level 2 on New York State English language arts (ELA), mathematics, science, and social studies 
assessments. 

o Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and social studies assessments. 
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o Students in Grades 10 ï 12 who scored below the approved passing grade on any Regents examination required for graduation in English language arts, 
mathematics, science, and social studies. 
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Part B. Description of Academic Intervention Services 

 

Name of Academic Intervention 
Services (AIS) 

Description: Provide a brief description of each of the Academic Intervention Services (AIS) 
indicated in column one, including the type of program or strategy (e.g., Wilson, Great Leaps, etc.), 
method for delivery of service (e.g., small group, one-to-one, tutoring, etc.), and when the service is 
provided (i.e., during the school day, before or after school, Saturday, etc.). 

ELA:  

 

Ramp Up 

Read 180 

Francis School 

Saturday Academy Program 

Plato 

 

In selected Seminar classes, we are using a variety of interventions - SAT, PSAT prep, prep for NYS Regents 

exams for ELA and math, study skills, activities - that foster non-fiction comprehension.   

We are using our Sunrise Program to give each student the extra help he or she needs. For many students this 

help is remedial, for other students, this time slot will provide enrichment. (Sunrise Program takes place prior 

to the start of the school day, Tuesday through Friday, 7:30 a.m. to 8:45 a.m.)  

Ramp Up and Read 180 are balanced literacy intervention programs, which occur daily in the studentôs 

schedule.  

The Francis Schools provide extra academic support for students in an after school setting.  

Our ñScholarsô Roomò targets at-risk ninth and tenth grade students.  Support includes re-taking exams, 

tutoring, homework help, and personalized support. Eleventh and twelfth graders will receive academic 

support from teachers who work beyond the school day.  

Saturday Academy program.  Extra help in all subject areas.  Focus is on students taking Regents exams for 

the first time as well as repeaters.  

Kaplan SAT after-school prep course is available free to students.  One in fall for seniors and one in spring 

for juniors. 

 

Plato is a web-based math and ELA curriculum aligned to NYS and NYC standards.  It is an alternative 

measure for under-credited students to accumulate credits. 

Mathematics: 

 

 

Francis School 

Saturday Academy Program 

Plato 

 

Students receive 7 or 8 periods of instruction in math until they are enrolled in Algebra II.  This is well above 

the NYSED contact hour minimum. 

 

Four days per week: Academic Support Center. Teachers provide extra support to students through individual 

or small group tutoring. 

 

The Francis School (Supplemental Educational Services) ï providing instructional support through ELA and 
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 Math in the form of an after school program and a Saturday Academy.  

Saturday Academy program.  Extra help in all subject areas.  Focus is on students taking Regents exams for 

the first time as well as repeaters.  

In selected Seminar classes, we are using a variety of interventions - SAT, PSAT prep, prep for NYS Regents 

exams for ELA and math, study skills, activities - that foster non-fiction comprehension. 

 

Our ñScholarsô Roomò targets at-risk ninth and tenth grade students.  Support includes re-taking exams, 

tutoring, homework help, and personalized support. Eleventh and twelfth graders will receive academic 

support from teachers who work beyond the school day.  

 

Plato is a web-based math and ELA curriculum aligned to NYS and NYC standards.  It is an alternative 

measure for under-credited students to accumulate credits. 

Science: 

 

Saturday Academy Program 

Scholars Room 

 

Students receive either 7 or 8 periods of instruction in science.  This is well above the NYSED contact hour 

minimum. 

 

Our ñScholarsô Roomò targets at-risk ninth and tenth grade students.  Support includes re-taking exams, 

tutoring, homework help and personalized support. Eleventh and twelfth graders will receive academic 

support from teachers who work beyond the school day.  

Saturday Academy program.  Extra help in all subject areas.  Focus is on students taking Regents exams for 

the first time as well as repeaters.  

Social Studies: 

 

Saturday Academy Program 

Scholars Room 

 

Four days per week: Academic Support Center. Teachers provide extra support to students through individual 

or small group tutoring. 

 

Our ñScholarsô Roomò targets at-risk ninth and tenth grade students.  Support includes re-taking exams, 

tutoring, homework help, and personalized support. Eleventh and twelfth graders will receive academic 

support from teachers who work beyond the school day.  

Saturday Academy program.  Extra help in all subject areas.  Focus is on students taking Regents exams for 

the first time as well as repeaters.  

At-risk Services Provided by the 

Guidance Counselor: 

The Guidance Counselor closely monitors students with attendance and/or cutting problems. This is done 

through the use of attendance cards. 

 

Guidance staff also intervenes when students are identified at PPT meetings (weekly meetings held with 

Social Workers, etc.) to case-conference.  GC may refer student to outside agencies as needed. 

 

Other services include individual and group counseling sessions for students who self-refer, exhibit 
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attendance and/or academic problems. At-risk students are targeted and group-based on needs i.e., hall 

walkers, grade repeaters, holdovers, etc.  Face to face conferences with student/s and parent/s together with 

the different stake-holders such as teachers and other related services providers. Counselor also addresses 

mental health needs. 

At -risk Services Provided by the School 

Psychologist: 

Provides counseling, evaluations, consults with teachers, visits classrooms to observe students, etc.  In 

addition, will refer to outside agencies for services not offered at the school. 

 

Individual setting on as needed basis with parental consent and referral from PPT (Pupil Personnel Team) 

meetings. 

At-risk Services Provided by the Social 

Worker:  

Provides counseling, evaluations, consults with teachers, visits classrooms to observe students, etc. 

In addition, we have four Social workers from CBOs who work closely with guidance staff.  Teachers can 

refer students to these staff members or students can refer themselves.  Often, students refer themselves after 

a Seminar lesson from one of the CBO staff members.  In addition, the Social Worker will refer to outside 

agencies for services not offered at the school. 

At -risk Health-related Services: 

 

Educational Alliance 

Partnership With Children  

Relationship Abuse Prevention Program 

Ancillary support as a liaison between the school and the home (students and parents) addressing the 

psychosomatic symptoms and or medical needs that would affect the academic progress of each individual 

student.    

All of the services provided by the programs listed to the left occur on as per needed basis.  Services include 

counseling, lessons, and support for pregnant teens and new teen mothers. 
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APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS (ELLS) 
 

NCLB/SED requirement for all schools 
 
Part A: Language Allocation Policy (LAP) ï Attach a copy of your schoolôs current year (2009-2010) LAP narrative to this CEP. 
 

 
MVHS Language Allocation Policy: 

 

I. Team Composition Language Allocation Policy  
   

Ø      Enrico Domingo, Assistant Principal  

Ø      Gennady Dikovskiy, Math Teacher  

Ø      Francesca Bates, Science Teacher  

Ø      Anthony Santagato, Social Studies Teacher  

Ø      Johanna Arbaiza, ESL Teacher  

Ø      Afifa Khanam,  English Lead Teacher  

Ø      Orna Silverstein, Special Education Teacher  

Ø      Inaru Candelario, Parent Coordinator  

 

II. School Demographics  
   

Marta Valle High School is located in the historic heart of the Lower East Side in the shadow of the Williamsburg Bridge.  The LES has become one of 

Manhattanôs premier neighborhoods in the last decade.  As a result, many restaurants, boutiques and galleries have been established all around our school, and 

have experienced healthy growth.  Though housing costs have skyrocketed due to the local gentrification, the local families who send their children to our school 

are in the low-income bracket.  In fact, 68% of our students live below the poverty line.  The predominant ethnic group is Hispanic [68%], followed by African 

American [18%], an Asian population [12%] consisting of Bengali and Chinese immigrants, and 2% White.  

Marta Valle is a grade 9-12 high school and is supported by Columbia University, the Cooper Union and Con Edison.  Our current special education population is 

22%. We currently have 352 students, 43 or 12% of which are English Language Learners.   Of those 43 ELLs, 8 or 2% of them are in Special Education. 

 Accordingly, the home languages are broken down into the following:  

 General Education  Special Education  

*High School  2 Chinese     

   -  1 ASL  

   3 Bengali  1 Bengali  



 

MAY 2009 

 
31 

   30 Spanish  6 Spanish  

T O T A L  35 GENERAL EDUC.  8 SPECIAL EDUC.  

   

*TABLE 2.1: Data is based on real time entry from ATS  

   

No. of Years/Designation  High School  

3 years or less  3  

4-6 years  6  

Long-term ELLs  18  

SIFE Students  16  

T O T A L  43  

 

A certified ESL teacher services the Beginner and Intermediate and Advanced level ELLs. Paraprofessionals are used on occasion as Comparable Service Plans are 

put into place by CSE/SBST.     

III. Parent Choice & Involvement  

   
Marta Valle High School encourages participation from all parents i.e., General Education, Students with Disabilities and English Language Learners. This is 

achieved through scheduled Parent Association meetings and School Leadership Team meetings throughout the academic year.  As a school, we have instituted 

two non-mandated Parent Teacher Conferences in addition to the contractually mandated conferences wherein teachers and parents would interface with one 

another with the end goal of assessing their childôs progress or the lack thereof so appropriate interventions can be put in place.  In addition, parentsô 

communications are sustained through a School Phone Messenger System and a personalized parent outreach is periodically done by the Parent Coordinator. 

Lastly, our ELL parents are encouraged to attend the after school literacy program conducted by Grand Street Settlement, a not for profit community based 

organization aimed at improving their English language development.   

 

Marta Valle utilizes the assistance of its Parent Coordinator in providing the mandated ELL Orientation which includes the program selection and parent choice in 

different languages (DVD) for newcomers as well provide several informational workshops geared at making educational sound decisions for their children using a 

variety of spoken languages.  Marta Valle provides sessions on an ongoing basis and is compliant with the 10 day rule. After the viewing of the three programs 

highlighted in the video, the parents are then informed of what the school has to offer which is Freestanding ESL.  The parents are given a choice to select which 

program is appropriate to their childôs needs. If in cases wherein the program of choice is not available at the school, the parent is given the opportunity to transfer 

to another school that offers the program of their choosing or remain with the current program at Marta Valle.  Since we are a 9-12 school, we do not administer 

the Home Language Survey and we review the information regarding language that is inclusive of the childôs permanent record unless the child is a first time 

entrant into the public school 
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system.  In addition, the school conducts a Fall and Spring ELL Parent Meeting in compliance to the Commissionerôs Regulation Part 154 as well as having 

translated versions of parent letters sent home and interpreters on standby during parent teacher conferences. 

   
IV. Programs for ELLs   
   

As previously stated, Marta Valle High School currently institutes a Freestanding ESL Model.  Using the RLAT  report from ATS or in its absence a LAB -R 

score, students are grouped according to proficiency level to conform to ESL requirement pursuant to CR Part 154.  Marta Valle incorporates the Americaôs 

Choice óRamp Up To Literacyô program, which is research-based.  Students were programmed for óblocksô of ELA instruction in grades 8-10 using the Ramp-Up 

methodology.  Ramp-Up organizes the block of time to include individualized reading, modeling [teacher read aloud], response to literature and strategic mini-

lessons on grammar, usage, vocabulary and critical thinking exercises.  There is no question that the combination of methodology, content and structure has had a 

positive impact on student performance.  In addition, the school is compliant with each ESL requirement dictated by the childôs proficiency attainment measured 

by NYSESLAT.  Since Marta Valle only has one program in place which is a Freestanding ESL Model, we do not need to differentiate the demographical data 

previously stated.  Please refer to Table 2.1 and Table 2.2 for statistical information on student demographics.     

   

Marta Valle follows the New York State Education Department Guidelines for LEP/ELLs as highlighted on the table below.  

   
   
   
   
   
  * One unit of  
instruction equals  
180 weekly minutes  
In equal proportions.  
   
   
**Only for students in  

bilingual programs.  
   
   
Our Freestanding ESL Program demonstrates strength in the following categories of the Language Allocation Policy.  

   

Ø Teacher knowledge level is sustained through ongoing professional development.  

Ø Students participate in an instructional program that is aligned with mandated ESL/ELA content learning standards.  

Ø Language instruction is aligned to ESL, ELA standards.  

Ø Language functions and structures are taught within the context of the lesson.  

Ø Teachers plan for the development of both social and academic language.  

   

In order to assure academic rigor and excellence in our program model, connection to content area instruction is crucial.  Work in progress involves exertion with 

teachers to help them design content area lessons that meet state standards and also contain differentiation for student needs. Programming becomes a crux in 

providing teachers of ELL studentsô opportunities to meet so they can work collaboratively to evaluate student work and data to ascertain the cognitive and 

English Language Requirements     
English Proficiency 

Level  

Grades 9-12  

Number of Units*  

ESL  NLA**  ELA  

Beginning  3  1  -  

Intermediate  2  1  -  

Advanced  1  1  1  
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language needs of their students.  This occurs during grade level/department meetings to let teachers meet for this specific purpose.  Lastly, scaffolding is further 

expanded through modeling of academic language and consistently spiral language so that studentsô language development grows increasingly complex.   

   
Our Freestanding ESL Program uses the Ramp Up for Literacy Methodology in addition to the technological support of READ 180.  We are currently in the 

process of acquiring instructional materials that is research based, grade and age appropriate as well as leveled to the language proficiency of our students. In line 

with our literacy goals, we are also expanding the leveled libraries made available to our ELLs that includes and is not limited to trade books in the native 

language.    

   

V.  Use of Native Languages and Cultures  

   
Our population consists of students representing district oneôs cultural and language diversity including our top language groups (Spanish, Chinese and Bengali).  

It is recognized that within and among these language groups there are cultural differences, which will be reflected in the school environment.  In consideration for 

student success, it is important that a school and home relationship be heightened.  Parents must be made aware of the importance of explicit socialization of 

students to the cultural expectations of the classroom, for example, interaction with other students, classroom behaviors, group work, whole class discussions; et 

cetera.  It is in this regard that we continuously strengthen our parent edification through various workshops using the native language through in-house 

consultants.   In addition, conversations and communication about student performance will be ongoing throughout the school year.  In doing so, we increase the 

parentsô understanding of academic standards, assessments and tests.  Also, translation services are utilized as a means of communicating information about the 

schoolôs various academic programs and studentsô participation to LEP parents.  These activities are in part but are not restricted to the use of in-person 

interpretation and for translation of appropriate school documents not available from the central board.  

Library Media Center A new, state of the art Library Media Center was installed in October 2003.  It is a virtual research facility complete with appropriate 

reference material and a computer lab with Internet access.  A professional librarian joined the staff in 2004-05 and plays and integral role in ELA and research 

skill development for both teachers and students.  For example, in addition to receiving a library orientation, students are now trained to evaluate websites, locate 

current event articles through NOVEL/EBSCO on-line data bases, and prepare research papers citing reference works in MLA format.  In addition to writing 

reports, students create PowerPoint presentations.   

   

Teachers are building classroom library collections with the assistance of the Librarian.  A library newsletter communicating items of interest and valuable 

websites for both teachers and students will continue to be distributed next year.  

   

Looking ahead to next year, we plan to host authors and illustrators from the publishing industry as guest speakers for our students.  Our hope is that we will create 

more enthusiasm for reading, improve literacy skills and provide some career exploration.    We will continue to have Poetry Slams for students who are 

participating in genre studies in poetry in their ELA classes. We also opened the library after school four times per week to host genre studies and teacher and 

student ñread-alouds.ò   

Marta Valle acquired Chinese trade books and literature collection in the native language through the Asian Language Bilingual Education Technical Assistance 

Center (ALBETAC)  and has integrated it with our native language anthology.  

   

As far as using the allocated translation monies, Marta Valle values conferencing as an integral part of open communication that is ongoing throughout the year.  

As such, with the assistance of interpreters, formal conferences will allow ELL parents to articulate with their childôs teachers regarding the results of their 
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learning, and of their analysis of their childôs own strengths, and needs for improvement.  The partnership with parents is vital as our students, along with their 

families, as they transition together into a new environment.   

   

Parent participation will be required on each school committee including the school leadership, curriculum, and literacy teams.  Provisions will be made for 

translators to be present at these meetings when necessary.  In addition, Marta Valle uses an automated phone calling system to notify parents that there child is 

absent or late on a daily basis.  The system is also used to provide parents with information about school events and key information.      

   
Highlighted below are current collaborations with non profit organizations.  

        
¶ SARAH LAWRENCE COLLEGE:   Graduate level students work in select English classes for the purpose of improving our studentsô non-fiction writing skills.  

 

¶ HENRY STREET SETTLEMENT :  A visiting architect collaborates with Math and Social Studies teachers to create interdisciplinary projects that help advance the 

studentsô knowledge of both architecture as well as content information within the curriculum. 

   

¶ ñPRINCIPAL FOR A DAYò/PENCIL:  For the past six years, we have had a partnership with Estee Lauder whereby they conduct special activities for our students.  

More specifically, these activities help to advance studentsô understanding of the world of work and focuses on career awareness. 

 

¶ GRAND STREET SETTLEMENT : Conducts an after school program for youth ages 6-18.  Activities include tutoring, counseling, cultural 

awareness/assimilation/sensitivity training, career awareness workshops, extended day classes, self-expression, sports and recreation.  

 

¶ BIG BROTHER BIG SISTER:  Matches children ages 6 through18 with mentors in professionally supported one-to-one relationships.  Matches come together through 

two essential programs: Community Based Mentoring:  For as little as an hour a week Bigs and Littles meet in their community to share fun activities, stories and a little 

bit of themselves.  Site-Based Mentoring:  Bigs and Littles meet once a week in schools, libraries and community centers to talk and have fun.  Itôs not about being a tutor 

itôs about being a friend. 

 

¶ RELATIONSHIP ABUSE PREVENTION PROGRAM:  RAPP Project is designed to help end teen dating violence.  Teen RAPP is an intervention and prevention 

program that is designed to promote healthy relationships.  The program assists young people in identifying abusive relationships and helps prevent teenagers from 

beginning the cycle of violence. 

 

¶ SAFE ALTHERNATIVES FROM FAMILY ENRICHMENT (S.A.F.E.):  The SAFE initiative is funded by the Office of Child and Family Services (OCFS), 

designed to help the youth in New York City reach their highest potential.  The SAFE program provides interventions to at-risk youth, by providing multiple in-school 

and after-school services including:  job readiness, individual and family counseling, groups, recreational opportunity and advocacy and referrals to needed services. 

 

¶ EDUCATIONAL ALLIANCE SOCIAL WORKER:   The role of the Educational Alliance Social Worker at Marta Valle is to provide ongoing counseling 

services for the children who attend Marta Valle an their families. 

 

¶ FOUNDATION FOR EXCELLENCE IN SCHOOLS (FES):  FES is a non profit organization that helps underserved students take steps to prepare for, access, and 

succeed in college.  One of its key programs is CFES (College for Every Student).  This program targets 100+ students in each participating school.  These students are 

involved in college awareness, mentoring, goal setting, and community service activities.  Marta Valle High School is in its fourth year of participation. 
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VI. Instruction of  ELLs   

   
Marta Valle uses the ELL Interim Assessment to drive classroom instruction in the high school setting. It further differentiates instruction by using the scale scores 

outlined by the NYSESLAT coupled by the ESL Learning Standards.  

   

N.B. There is an overlap in this section that has already been described in the PROGRAM FOR ELLs section.  
   

VII. Professional Development  

   
In line with our Title III proposal, teachers will collaborate with the instructional team in order to address the increasing need for best ESL methodology across the 

content areas. The study group/s will meet after school (TBD) for an hour beginning January 5, 2010 for a total of 15 sessions or 15 hours.  At the end of the study 

groups the team will compile a collection of ESL strategies that can be used in content area classes by monolingual teachers in order to scaffold instruction for 

ELL students within their classes. In addition, consultants will be solicited to provide staff development to ELL teachers or to mainstream teachers with ELLs. We 

will be reaching out to the ELL Content Specialist as well as our SPED Content Specialist to conduct a series of sequential workshops.  Some topics for 

exploration will include the following:  

         
¶ October ï Data Driven Instruction & Interpretation using ARIS/NYSESLAT scores   

¶ November ï Periodic Assessments/Interim ELL Assessments  

¶ December -  Mapping the Big Picture Using ESL Strategies in Content Area Instruction  

¶ January - Word Study/Vocabulary/ Phonemic Awareness  

¶ February - Word Study/Vocabulary/ Phonemic Awareness  

¶ March - Reading Workshop/Writing Workshop  

In addition, we will be taking the ESL team to attend various conferences within the State of New York as well as attend national conferences on literacy and 

second language acquisition. It is hoped that contingent to funding, the Language Allocation Policy Team at Marta Valle will initiate a school wide study group 

using Title III monies in alignment with Regional goals in literacy using the Understanding By Design model and Curriculum Mapping.     

 N.B. There is an overlap in this section that has already been described in the PROGRAM FOR ELLs section.  

   

VIII.        Assessment Analysis: Disaggregating the data  

   

GRADE  BEGINNER   INTERMEDIATE   ADVANCE   

9  -  3  4  

10  3  12  4  

11  1  3  6  

12  -  4  3  

 

Data is based on NYSESLAT results using the RLAT report from ATS & does not include newcomers or students tested using the LAB-R (As of 

10.16.09)  
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In analyzing the subgroup of the NYSESLAT results, student performance varies in each modality and in each grade.  However, it clearly highlights the need to 

develop the reading and writing modality in general while identifying listening and speaking as its area of strength.  It is through the formation of the Language 

Allocation Policy Team that it is hoped that these valuable data be shared to other teachers of ELLs within the school community.  This is done once again through 

department and grade level meetings at the same time being a critical indicator to the Academic Intervention Team in the middle school level.  Further 

description can also be found in the PROGRAM FOR ELLs section previously discussed.  

   
Review the Data of Two Content Areas  

   

Grades 9-12 

  

SCIENCE 29 ELL students took the Science Regents and 15 passed equivalent to 52%.   

SOCIAL 
STUDIES 

30 ELL students took the Social Studies Regents and 14 passed equivalent to 47%.   

English  16 ELL students took the English Regents and 7 passed equivalent to 44%.   

Math  30 ELL students took the Math Regents and 12 passed equivalent to 40%.   

  
ELLs need more work with content area reading and expository writing. 

  
Based on statistical data, there is a need to scaffold content area instruction for ELLs. This can be achieved through ongoing professional development and further 

modeling of academic language and consistently spiral language so that studentsô language development grows increasingly complex. LSO support is embedded 

through the schoolôs educational plan i.e., ELL Network Support Specialist, Aussies and Ramp-Up for Literacy collaboration.    

    

IX. Subgroups of ELLs  
   

Marta Valle in recognizing and addressing the presence of SIFE students and long term ELLs, created a tutorial class using small group instruction during AIS and 

free period (since MVHS is a multi session school).  In addition, extra instructional supports are provided through a grant with New York University Writing 

Center as well as other funding sources.   

   

X. Next Steps  
   
In continuously addressing the needs of Limited English Proficient Learners, the following programs have been purchased and are being utilized by the school:  

 

ü Achieve 3000 ï addressing the literacy needs of ELLs in English Language Arts using non-fiction documents.  

ü Destination Math - addressing the Numeracy needs of ELLs in Mathematics using a web based modular program coupled with graphics and language 

scaffolds.   
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ü PLATO  - keeping students on track to pass state-mandated assessments and graduateðthrough a comprehensive credit recovery program, offering 

students learning options to keep them engaged and to accommodate demanding schedules or lack of seat time.  At the same time, students are given 

ample opportunities to prepare for high-stakes exams.  

ü The Francis School (Supplemental Educational Services) ï providing instructional support through ELA and Math in the form of an after school program 

and a Saturday Academy.  

ü Scholarsô Room ï students are provided an opportunity during the day to confer with highly qualified teachers during a block period for extra help.    

 

 

XI.  Appendix 
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XI. Completing the LAP: Attach this worksheet to the LAP narrative as an appendix and have it reviewed 
and signed by required staff. Please include all members of the LAP team.  Signatures certify that the 
information provided is accurate.   

Name (PRINT) Title Signature Date 

Enrico Domingo Assistant Principal ON FILE  October 28, 2009  

Inaru Candelario Parent Coordinator ON FILE  October 28, 2009 

Johanna Arbaiza ESL Teacher ON FILE  October 28, 2009 

Francesca Bates Teacher/Science ON FILE  October 28, 2009 

Gennadiy Dikovskiy Teacher/Math ON FILE  October 28, 2009 

Orna Silverstein Teacher/SPED ON FILE  October 28, 2009 

Anthony Santagato 
Teacher/Social 
Studies 

ON FILE  October 28, 2009 

Mayra Perez Guidance Counselor ON FILE  October 28, 2009 

Afifa Khanam  ELA Lead Teacher ON FILE  October 28, 2009 

Joel DiBartolomeo  
School Achievement 
Facilitator 

ON FILE  October 28, 2009 

School Principal 
 
Jayne Godlewski 

Date 
 

October 28, 2009 

ELL Compliance and Performance Specialist 
 
Maria Broughton 

Date 

Community Superintendent 
 
Elaine Gorman 

Date 
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Part B: Title III: Language Instruction for Limited English Proficient and Immigrant Students ï School Year 2009-2010 
 
Form TIII ï A (1)(a) 
 

Grade Level(s)   9-12 Number of Students to be Served:  43  LEP    Non-LEP 

 

Number of Teachers  1  Other Staff (Specify)          

 
School Building Instructional Program/Professional Development Overview 
 
Title III, Part A LEP Program 
 
Language Instruction Program ï Language instruction education programs funded under Title III, Part A, of NCLB, must help LEP students attain 
English proficiency while meeting State academic achievement standards.  They may use both English and the student's native language and may 
include the participation of English proficient students (i.e., Two Way Bilingual Education/Dual Language program.)  Programs implemented under 
Title III, Part A, may not supplant programs required under CR Part 154.  In the space provided below, describe the schoolôs language instruction 
program for limited English proficient (LEP) students. The description must include: type of program/activities; number of students to be served; 
grade level(s); language(s) of instruction; rationale for the selection of program/activities; times per day/week; program duration; and service 
provider and qualifications. 

 
Marta Valle is a high school in the lower east side with a population of 352 students from grades 9-12 of which 43 are English Language Learners.   The English 

Language Learners that we serve in grades 9-12 come from homes where Spanish, Chinese and Bengali are spoken.  All students are placed in a freestanding ESL 

class according to their ability level and receive the requisite instruction according to the NYS guidelines.  Teachers utilize ESL methodology to advance the 

literacy skills of our students.  In addition, the same techniques are implemented by subject class teachers within the core academic areas.   

   

As part of the reform efforts that Mayor Michael Bloomberg and Chancellor Joel I. Klein have put forward under Children First, a uniform curriculum has been 

developed as a vehicle to achieve these goals.  This curriculum states that K-12 students in general and special education will follow a Comprehensive Approach to 

Balanced Literacy consisting of: vocabulary/word study, independent reading, shared reading, guided reading, read-alouds, shared writing, guided writing, 

independent writing, and teacher/student conferences. Site-based English, Mathematics and Science Lead Teachers will support teachersô efforts.  

   

With this in mind, the Administration of the school has decided to make programmatic decisions with Limited English Proficient (LEP) learners by grouping them 

according to their proficiency level and not by grade taking into consideration, no more than two contiguous grade levels. Based on teacher recommendations, the 

Gates McGinitie Assessment coupled by predictive and interim assessments, LEPs were divided into the following literacy groups: (1) One Beginners/SIFE class 

(2) One Intermediate/low Advance class (3) One Advance Class (4) One Long-term ELLs/Regents bound class. The Comprehensive Balanced Literacy Model is 

composed of an extended block of instructional activities that include shared, guided and independent reading and writing.  Research has documented the 

effectiveness of this model by scholars such as Holdaway (1979), Ferreiro & Teberosky (1982), Yaden (1988) Bridge, Winograd & Haley; Pikulski & Kellner, 
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(1992).  Using this model we can assure that ELLs receive comprehensive input (Krashen) as they interact in their comprehensive balanced literacy and 

mathematics model. Consequently, ELLs are assured through this model the exposure that they need to develop cognitive academic language proficiency 

(Cummins), which is essential to obtain proficiency. Classes were created and formed based on differentiated instruction/proficiency level.  On-going assessments 

measure student progress and daily routines are specifically modified to continually support learning.  

   

The Sheltered Instruction Observation Protocol (SIOP) Model, drawn from the Center for Applied Linguistics (CAL/CREDE) research study, "Effects of Sheltered 

Instruction on the Achievement of Limited English Proficient Students," incorporates integrated language and content methods, standards-based language and 

content area objectives, language learning strategies, cooperative learning techniques, and the integration of student background knowledge. Teachers will 

participate in interactive workshop sessions focusing on SIOP components and featuring effective instructional planning and assessment for ELLs. The SIOP 

Model is both the object of study and the basis for the workshop format. Participants are encouraged to draw on their experience, knowledge, and expertise to learn 

strategies for integrating content objectives with language objectives to promote meaningful activity.  
   
In alignment with the results of the Quality Review and ongoing ELL Data Analysis, there was a need to support the English language development of ELLs that 

would extend into different content areas through team teaching. In doing so, content area teachers structure their lessons using ESL strategies, enhancing 

collaborative opportunities aimed at strengthening content knowledge, examining pedagogy and assessment approaches to improve their own practice. 

Simultaneously, the collaboration between content and ESL teacher in a team teaching model provides the opportunity to develop and utilize their instructional 

leadership skills as they facilitate and collaborate, inquiry-based learning focused on studentsô learning needs thereby justifying the myriad of reasons of the 

proposed program. By creating the structures to work together rather than compete with one another, it will result in the acceleration of transfer of knowledge to 

drive both comprehension and language acquisition.  

   

All ELL students will have access to the Uniform Curriculum.  Materials will be provided to scaffold their learning in English and subsequent English language 

development. Classroom libraries are available in classrooms as well as trade books.  Teachers will receive professional development around allocation of 

language and differentiating instruction as well as grouping students to ensure a systematic teaching approach. We will support teachers by developing an on-going 

series of professional development around the work of Dr. Lily Wong Fillmore through the Integrated Curriculum and Instruction that clearly defines good 

teaching practices in making content comprehensible for English Language Learners.  

   

Extended day activities (using a different funding source) as well as, Saturday Academies (using a different funding source) will be offered to ELLs in order to 

have our students perform at the state and city standards.  The major goals of the extended day and Saturday programs are to develop English literacy skills by 

using ESL methodologies and sheltered instruction. All  high school students are programmed for either a double period class that is taught by an ESL teacher or 

two single period classes, each of which are taught by an ESL as well as an English certified individual and is consistent with CR Part 100 regulations. Students 

who are characterized as beginners are programmed for three periods of ESL each day.   The school is compliant with regard to Part 154.  

         

Title III, will supplement all basic program requirements under CR Part 154. Title III monies will be expended to fund one (1) certified ESL teacher to implement 

the collaborative teaching efforts in a Science class on Mondays, Tuesdays, Wednesdays, Thursdays and Fridays (5x per week) utilizing a 20% teacher salary (.2) 

for the school year commencing on September, 2009 and ending on June, 2010.  Overall, the ESL teacher is serving 15 high school ELL students as well as 6 

former ELLs who became proficient within the past two years.  Using this model, the ESL teacher will provide supplementary ESL units of support in a push-in 

model. We will purchase instructional materials as part of the alternate text set in a concerted effort of scaffolding the instruction to the different proficiency level/s 

of the students e.g., ACHIEVE 3000 and other technology  (using different funding source). In addition, we will purchase ESL instructional materials for the 

supplemental content area/instructional unit ~ Non-fiction books to be purchased from National Geographic.  
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Professional Development Program ï Describe the schoolôs professional development program for teachers and other staff responsible for the 

delivery of instruction and services to limited English proficient students. 

 
Marta Valle High School will enhance the professional development activity as implemented in last yearôs Title III proposal.  We are purporting the use of a study 

group for 4 instructional staff members as a means to address the increasing need for best practice across the content areas. This will include collaborating teachers 

in the different content areas with the ESL teacher (push-in being funded by Title III monies). The study group will focus on the work of Dr. Lily Wong Fillmore 

and will be guided by the book entitled, Building Academic Language by Jeff Zwiers. The study group will meet after school (TBD) for two hours beginning 

November 2009 for a total of 5 sessions or 10 hours.  At the end of the study, the professional learning community at Marta Valle will create an ELL curriculum 

map that will highlight the Focus on Language and Alternate Text-set/s employed, coupled by ESL strategies that can be used in content area classes by 

monolingual teachers in order to scaffold instruction for ELL students within their classes. In addition to outside consultants providing staff development to ELL 

teachers or to mainstream teachers with ELLs, we will be reaching out to Maryann Cucchiarra, Executive Officer for Research and Development - English 

Language Learners at the Integrated Curriculum and Instruction Office as well as with the various Network Support Specialists to conduct long-term, sequential 

workshops (using different funding sources).  Some topics for exploration will include the following:  

   

¶ November    Creating a Thinking Curriculum: Increasing the CALP for ELLs.  

¶ December     Extending the CALP using the UC Sta. Cruz model.  

¶ January         Extending the CALP using the UC Sta. Cruz model.  

¶ February       ELL Curriculum Mapping, Word Study and Alternate Text sets  

¶ March            Reading Workshop/Writing Workshop for ELLs  

¶ April               Assessments  

¶ May               Next Steps: June Planning  
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Form TIII ï A (1)(b) 
 

School: Marta Valle High School BEDS Code:    310100011509      
 
Title III LEP Program 
School Building Budget Summary 

 

Allocation: 

Budget Category Budgeted 

Amount 

Explanation of Proposed Expenditure 

Professional staff, per session, 
per diem (Note: schools must 
account for fringe benefits) 
 

$12,000.00 

 

$  1,989.20 

Teacher salary to be expended for the proposed instructional 

activity 

Teacher per session to be expended for the proposed 

professional development 

 

Purchased services such as 
curriculum and staff development 
contracts 

  

Supplies and materials 
Instructional Materials:  
 

$     216.00 

 

 

 

$     794.80 

 

Text to be used in the proposed Study Group 

Building Academic Language by Jeff Zwiers. 

 

*ESL instructional materials for the supplemental content 

area/instructional unit ~ Non-fiction books to be purchased 

from National Geographic 

 

Travel   

Other   

TOTAL  $ 15,000.00  
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APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION 
 

Requirement under Chancellorôs Regulations ï for all schools 
 
Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-
school accountability, parent access to information about their childrenôs educational options, and parentsô capacity to improve their 
childrenôs achievement. 
 
Part A: Needs Assessment Findings 

 
1. Describe the data and methodologies used to assess your schoolôs written translation and oral interpretation needs to ensure that all 

parents are provided with appropriate and timely information in a language they can understand. 
 
Effective June 13, 2007, The Office of English Language Learners at the DOE instituted a newly adapted version of the Home Language Survey that 

assesses the language of choice for correspondence between the school and the home.  In this regard, all parents of English Language Learners will be 

receiving this notification during the summer of 2009.  At the beginning of each school year we conduct a student home language survey at our Parent 

Association meetings.   

 
2. Summarize the major findings of your schoolôs written translation and oral interpretation needs.  Describe how the findings were 

reported to the school community. 
 

Spoken Language 
of ELL Parents 

Number of 
Students 

Spanish 36 

Bengali 4 

Chinese 2 

Wolof 1 

 

The three major languages spoken in our studentsô homes are Spanish, Chinese and Bengali.  Based on these findings, communications that go out to our 

student body and their families must be translated into the three languages.  These findings were shared at faculty conferences, school leadership team 

meetings, department meetings and parent association meetings.   
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Part B: Strategies and Activities 

 
1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A.  Include 

procedures to ensure timely provision of translated documents to parents determined to be in need of language assistance services.  
Indicate whether written translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers. 

 
Marta Valle is in compliance for displaying any parent information in all languages i.e., Parent Bill of Rights which includes interpretation notice signs.  

In addition, all communications that go out to our student body and their families are translated into the three languages mentioned above.  Translated 

materials automatically go out in the same mailings and at the same time, whether the communications are invitations to events, notices of general parent 

association meetings, notices of open school days and evenings, or individual notifications regarding students. In addition, we have enlisted the 

assistance of the Translation Unit at Central Board for low incidence languages 

 
2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A.  Indicate 

whether oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers. 
 
   

Parent participation will be required on each school committee including the school leadership, curriculum, and literacy teams.  Provisions will be made 

for translators to be present at these meetings when necessary.  In addition, Marta Valle uses an automated phone calling system to notify parents that 

there child is absent or late on a daily basis.  The system is also used to provide parents with information about school events and key information.      

 
 
3. Describe how the school will fulfill Section VII of Chancellorôs Regulations A-663 regarding parental notification requirements for 
translation and interpretation services.  Note: The full text of Chancellorôs Regulations A-663 (Translations) is available via the following 
link: http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf. 

 
All of the above mentioned practices fulfill the Chancellorôs Regulation A-663. 
 
 

http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf
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APPENDIX 4: NCLB REQUIREMENTS FOR TITLE I SCHOOLS 
 

All Title I schools must complete this appendix. 
 
Directions: 
- All Title I schools must address requirements in Part A and Part B of this appendix. 
- Title I Schoolwide Program (SWP) schools must complete Part C of this appendix. 
- Title I Targeted Assistance (TAS) schools must complete Part D of this appendix. 
 
 
Part A: TITLE I ALLOCATIONS AND SET-ASIDES 
 

 Title I Title I ARRA Total 

¶ Enter the anticipated Title I Allocation for 2009-10: $409,082 $72, 440 $481, 522 

¶ Enter the anticipated 1% set-aside for Parent Involvement: $4,090.82 $ $4090.82 

1. Enter the anticipated 1% set-aside to Improve Parent Involvement (ARRA Language):  $724.40 $724.40 

2. Enter the anticipated 5% set-aside to insure that all teachers in core subject areas are 
highly qualified: 

$20,454.10  $20,454.10 

3. Enter the anticipated 5% set-aside for Improved Teacher Quality & Effect ï HQ PD 
(ARRA Language): 

 $3,622 $3,622 

4. Enter the anticipated 10% set-aside for Professional Development: $40,908.20  $40,908.20 

5. Enter the anticipated 10% set-aside for Improved Teacher Quality & Effect (Professional 
Development) (ARRA Language): 

 $7,244 $7,244 

 
8. Enter the percentage of High-Quality Teachers teaching in core academic subjects during the 2008-2009 school year: ______87.6%_____ 
 
9. If the percentage of high quality teachers during 2008-2009 is less than 100% describe activities and strategies the school is implementing 

in order to insure that the school will have 100% high quality teachers by the end of the coming school year.  
 

¶ Outreach to the Integrated Service Centerï working closely with the human resources liaison. 

¶ Job fairs, professional contacts, university partners  

¶ Recruitment Programs, such as the NYC Teaching Fellows Program, Teach NYC 

¶ Our interview committee evaluates each teaching candidate quite carefully.  Every prospective hire is expected to present a lesson to a class and  to 

members of the faculty before any offer is presented.    




