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Subject/Area (where relevant):  
 
Safety and Respect 

Annual Goal 
Goals should be SMART – Specific, 
Measurable, Achievable, Realistic, 
and Time-bound. 

According to the NYC Learning Environment Survey Report 
2007-2008, on the scale of 0 1- our school received a 7.2 
rating in Safety and Respect. However compared to the 
Progress Report City Horizon Score on a scale of 0-100 % our 
survey score was equivalent to 63.3%. Our goal is to increase 
our Safety and Respect score on the NYC Learning 
Environment Survey Report 2007-20085 % from 7.2 to 7.7. 
This goal is based on perception data of parents, teachers, and 
students. The progress will be measured over the next school 
year (2008-2009 Learning Environment Survey report). 

Action Plan 
Include: actions/strategies/activities 
the school will implement to 
accomplish the goal; target 
population(s); responsible staff 
members; and implementation 
timelines. 

Town Hall Meetings with staff, students, parents, School 
Safety Supervisors and school based security personnel will be 
conducted to discuss issues at scanning and security 
throughout the building. In addition, the school will develop 
an Action Plan to increase the number of the returned NYC 
Learning Environment Surveys.  

Aligning Resources: Implications 
for Budget, Staffing/Training, and 
Schedule Include reference to the 
use of Contracts for Excellence 
(C4E) allocations, where applicable. 

School Aides, Security Personnel and Deans will be funded 
through Tax Levy. 

Indicators of Interim Progress 
and/or Accomplishment 
Include: interval of periodic review; 
instrument(s) of measure; projected 
gains 

We will document Town Hall Meetings with archival data, 
including agendas, meeting minutes and attendance sheets. As 
a midterm progress measure we will conduct a school 
community based Safety and Respect survey by February 15th, 
2009. The survey will be administered to randomly selected 
students, teachers and parents.   
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REQUIRED APPENDICES TO THE CEP FOR 2008-2009 
 

 
Directions: All schools must complete Appendices 1, 2, 3, 7 & 8. All Title I schools must complete 
Appendix 4.  All schools identified under NCLB or SED for School Improvement, including Title I 
Schools in Need of Improvement (SINI) – Year 1 and Year 2, Title I Corrective Action (CA) Schools, 
NCLB Planning for Restructuring Schools, NCLB Restructured Schools, and Schools Requiring 
Academic Progress (SRAP), must complete Appendix 5. All Schools Under Registration Review 
(SURR) must complete Appendix 6. Note: Please refer to the accompanying CEP Guide for 
specific CEP submission instructions and timelines. 

 
APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM – SED  

REQUIREMENT FOR ALL SCHOOLS 
 
APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS – NCLB/SED 

REQUIREMENT FOR ALL SCHOOLS 
 
APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION – CHANCELLOR’S 

REGULATIONS FOR ALL SCHOOLS 
 
APPENDIX 4: NCLB REQUIREMENT FOR ALL TITLE I SCHOOLS 
 
APPENDIX 5: NCLB/SED REQUIREMENTS FOR SINI AND SRAP SCHOOLS  
 
APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR) 
 
APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEMWIDE CURRICULUM 
AUDIT FINDINGS – REQUIREMENT  

FOR ALL SCHOOLS 
 
APPENDIX 8: CONTRACTS FOR EXCELLENCE (CFE) SCHOOL-BASED EXPENDITURES FOR 
2008-09 – SED REQUIREMENT FOR ALL  

SCHOOLS 
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APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM 
 

New York State Education Department (SED) requirement for all schools 
 
Part A. Directions: On the chart below, indicate the total number of students receiving Academic Intervention 
Services (AIS) in each area listed, for each applicable grade. AIS grade and subject requirements are as follows: K-
3: reading and math; 4-12: reading, math, science, and social studies. Academic Intervention Services include 2 
components: additional instruction that supplements the general curriculum (regular classroom instruction); and/or 
student support services needed to address barriers to improved academic performance such as services provided 
by a guidance counselor or social worker.  Note: Refer to the District Comprehensive Educational Plan (DCEP) for a 
description of district procedures for providing AIS. 
 

ELA Mathematics Science Social 
Studies 

At-risk 
Services: 
Guidance 
Counselor 

At-risk 
Services: 
School 

Psychologist 

At-risk 
Services: 

Social 
Worker 

At-risk 
Health-
related 

Services 

Gr
ad

e 

# of 
Students 
Receiving 

AIS 

# of 
Students 
Receiving 

AIS 

# of 
Students 
Receiving 

AIS 

# of 
Students 
Receiving 

AIS 

# of 
Students 
Receiving 

AIS 

# of Students 
Receiving 

AIS 

# of 
Students 
Receiving 

AIS 

# of 
Students 
Receiving 

AIS 
K   N/A N/A     

1   N/A N/A     

2   N/A N/A     

3   N/A N/A     

4         

5         

6         

7         

8         

9 852 965 816 641 663 103 131 1306 

10 606 647 414 350 504 78 62 629 

11 523 626 510 432 620 67 48 590 

12 402 427 278 190 333 53 41 407 

 
Identified groups of students who have been targeted for AIS, and the established criteria for identification: 

o Students in Grades K – 3 who are considered at-risk for not meeting State standards as determined by their 
performance on ECLAS 2 or other identified assessments, or who have been identified as potential 
holdovers. 

o Students in Grades 4 – 8 who are performing at Level 1 or Level 2 on New York State English language arts 
(ELA), mathematics, science, and social studies assessments. 

o Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and 
social studies assessments. 

o Students in Grades 10 – 12 who scored below the approved passing grade on any Regents examination 
required for graduation in English language arts, mathematics, science, and social studies. 
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Part B. Description of Academic Intervention Services 
 

Name of Academic Intervention 
Services (AIS) 

Description: Provide a brief description of each of the Academic 
Intervention Services (AIS) indicated in column one, including the type of 
program or strategy (e.g., Wilson, Great Leaps, etc.), method for 
delivery of service (e.g., small group, one-to-one, tutoring, etc.), and 
when the service is provided (i.e., during the school day, before or after 
school, Saturday, etc.). 

ELA: SIFE Program for ELL 
Students, Extended Day for ELL 
and SWD, Great Leaps, Wilson 
Reading, Ramp Up, Failure Free 
Reading Read 180, Tutoring, PM 
School, SAM Learning  

SIFE Program (Grant for an extra class for students, small group instruction), 
Extended Day for ELL and SWD (Wilson Reading and Great Leaps used, small 
group instruction, after school), Wilson Reading used during the day (group 
instruction), Failure Free Reading (after school, small group instruction), Ramp 
Up (during the day, small group instruction), Tutoring (during the day, after 
school, Saturdays, one-to-one instruction and small group instruction), PM 
School (small group instruction after school), SAM Learning (self-paced study) 

Mathematics: Extended Day for 
ELL and SWD, Double Period 
Math Classes for Level 1 and 2, 
Tutoring, Regents Prep Classes, 
Achieve Now Classes, SAM 
Learning  

Extended Day for ELL and SWD ( small group instruction and one-on-one 
tutoring), Double period Math Classes for Level 1 and 2 (during the school 
day), Tutoring (during the day, after school, Saturdays, one-to-one instruction 
and small group instruction), PM School (small group instruction after school), 
SAM Learning (self-paced study) 

Science: PM School, Achieve 
Now classes for students, 
Tutoring, SAM Learning  

PM School (small group instruction and one-on-one tutoring), Achieve Now 
(small group instruction), Tutoring (during the day, after school, Saturdays, 
one-to-one instruction and small group instruction), SAM Learning (self-paced 
study) 

Social Studies: PM School, 
Achieve Now classes for students, 
Tutoring 

PM School (small group instruction and one-on-one tutoring), Achieve Now 
(small group instruction), Tutoring (during the day, after school, Saturdays, 
one-to-one instruction and small group instruction) 

At-risk Services Provided by 
the Guidance Counselor: 
Counseling  

Counseling (group and individual), Parent Outreach and counseling, referrals 
and follow-up to other agencies, college counseling 

At-risk Services Provided by 
the School Psychologist: 
Counseling 

Counseling (group and individual), Parent Outreach and counseling, referrals 
and follow-up to other agencies, college counseling 

At-risk Services Provided by 
the Social Worker: Counseling 

Counseling (group and individual), Parent Outreach and counseling, referrals 
and follow-up to other agencies, college counseling 

At-risk Health-related 
Services: Immediate Medical 
Care, Counseling 

Counseling (group and individual), Parent Outreach and counseling, referrals 
and follow-up to other agencies, college counseling, Medical and Dental Care 
provided by Montefiore School Based Health Clinic, SAPIS Counselor 
providing group and individual counseling for drug, alcohol and aids 
prevention. 
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APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS (ELLS) 
 

NCLB/SED requirement for all schools 
 
Part A: Language Allocation Policy (LAP) – Attach a copy of your school’s current year (2008-2009) LAP 
narrative to this CEP. 
 
 

In our Transitional Bilingual program instruction is provided in the students’ native language with 

intensive support in English as a Second Language (ESL)/English Language Arts (ELA)/Native Language Arts 

(NLA) time allotment. The ESL component focuses on developing the students’ skills in listening, speaking, 

reading, and writing in English. Our content-area instruction in the native language has also been designed to 

develop these skills as well and to strengthen the students’ native language.   

 Our content-area classes provide instruction in two languages (English and Spanish). In the beginning 

stages of English language development, 60 percent of instructional time is given in the students’ native 

language, and 40 percent in English. As the students develop fluency in English, instructional time in English 

increases. In these classes students are provided with grade-level academic work in their native language so that 

the student maintains academic progress while developing English proficiency. 

 Students in our freestanding ESL program receive all instruction in English with native language 

support. Based on the NYSESLAT scores, students are placed in the required classes and receive their required 

units of ESL instruction.  In our freestanding ESL program students are provided with academic content-area 

instruction in English. ESL methodology and instructional strategies are implemented. The use of Native 

Language support makes the content comprehensible for our students. Students receive assistance through this 

program to help them achieve the state-designated level of English proficiency for their grade. Our language 

arts classes are taught using ESL and ELA methodologies. Our content-area is in English using ESL strategies 

and the native language support is used to enrich comprehension.  

 Our school has developed a literacy plan to address the needs for our ELL population across all content 

area/discipline areas. We believe that our students can benefit in many different ways. For instance, our ELL 

students receive English support to enhance their comprehension in English through our SIFE program with the 

implementation of our SIFE/Achieve 3000 program. Achieve 3000 is the leader in differentiated instruction. 

This program increases reading comprehension, vocabulary, and writing proficiency. We have students who are 

registered in these classes as an after school program.  In these classes, students receive and will continue 

receiving the help that they need in regards to their poor literacy skills.  In these classes students have and will 

continue having the opportunity to learn individual sounds to help them read. They will be able to take 

advantage of the vocabulary enrichment that will be offered in these classes.  
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  Another program that has been implemented in our school to meet the literacy needs of our students is 

Failure Free Reading. This is a research-proven language development, fluency and reading comprehension 

program founded in 1988. Failure Free Reading serves limited English and Special education students testing 

well below the 15% percentile. The primary goal in the establishment of this program in our school is based on 

the fact that it gives our ELLs-Lowest literacy readers their vocabulary, fluency, and comprehension.  

   We are also working with a group of about 306 Long Term ELLs to help them succeed in their classes. 

We have bilingual teachers working with ESL teachers in their bilingual classes to provide further assistance to 

our Long-Term ELL population. Our goal is to help these students to make it to the next level. Our other group 

in need is the newly-arrived students. Once they are admitted in our school, they are referred immediately to 

Mrs. Gelernter – LAB BESIS Coordinator in room 4W. Mrs. Gelernter offers parent “opt-out” opportunity and 

coordinates testing for placement in ESL and NLA. Once this process is complete, we introduce them to their 

assigned counselor and the counselor programs these students based on the data and results on in-house 

placement instrument.  Once the program schedule is completed, the counselor takes this information to the 

program office and there they create and distribute the programs to the students.  Once the students are in the 

classrooms, teachers meet with them and continue to evaluate placement.  If any changes are needed, the 

teachers contact the AP and recommend the students on better placement.  

 Our school’s goal to make sure that our ELL population is receiving the support that they need in 

literacy, Mathematics and in the content-area classes as well. For instance we have developed an extended day 

for ELL and SWD (Wilson Reading and Great Leaps used, small group instruction, after school), Wilson 

Reading used during the day (group instruction, Ramp Up (during the day, small group instruction), Tutoring 

(during the day, after school, Saturdays, one-to-one instruction and small group instruction), PM School (small 

group instruction after school), SAM Learning (self-paced study). We have also developed a plan to provide 

support for all our ELL population in Mathematics. An extended day for ELL and SWD, Double Period Math 

Classes for Level 1 and 2, Tutoring, Regents Prep Classes, Achieve Now Classes, SAM Learning. We also have 

an extended day for ELL and SWD ( small group instruction and one-on-one tutoring), Double period Math 

Classes for Level 1 and 2 (during the school day), Tutoring (during the day, after school, Saturdays, one-to-one 

instruction and small group instruction), PM School (small group instruction after school), SAM Learning (self-

paced study). 

As an additional support plan we have the implementation of the Small Learning Communities which 

has created an atmosphere of collaboration in which teachers are able to share their concerns about what 

students were lacking in academics and socially.  These discussions have resulted in the formation of many new 

clubs and programs that focus on support student achievement in various ways.  The following is a list of the 

supports that were created and are run, in large part, by teachers for students. For instance, in the Saturday 
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tutoring students receive extra support to help them pass their classes. We offer tutoring for all bilingual/ESL 

and non-native students. Students attending tutoring on Saturdays are identified by their teachers.  Once the 

teachers identify the students in need of extra support, they are sent to department office (Room 357A) and the 

Assistant Principal of the Foreign Languages and ESL Department provides them with the necessary 

information (teacher and room number).  

Our school is currently offering E.S.L. tutoring for our ELL students on Saturdays from 9:00- 12:00.  

The first session addresses the intermediate and advanced E.S.L. levels.  The second session is for the beginning 

E.S.L. level.  We are offering different E.S.L. classes based on students’ reading, writing, listening and 

speaking skills.  We have NLA tutoring on Saturdays from 9:00- 12:00.  Content area tutoring is provided on 

Saturdays from 9:00-12:00.  An experienced E.S.L. teacher is focusing on listening, reading and writing during 

the first period for the E.L.A. examination. This is Regents Preparation tutoring during his professional period.  

This is an opportunity for ELL students to receive additional assistance to pass the English Language Arts test. 

We also offer help for many of the bilingual students in the school. Tutoring is offered to help the students 

succeed in the following areas: Math, History, Science – Living Environment, Biology, Chemistry, etc. Our 

schools has also created a peer tutoring/mentoring called the ELL Big Brother/Sister Program. This program 

was created to provide the immediate and continued support English language leaner newcomers need 

academically, socially and emotionally in a new country, in a new city, in a new school and learning a new 

language. Another program we have created to support our ELL population is The Afro-Latin Club. Students 

enrolled in this after school program have the opportunity to learn the about the African influence in all 

different aspects of Latin America and the United States. They have the opportunity to develop musical and 

artistic skills as it relates to their heritage. Students have the opportunity to develop leadership skills and 

represent the club and Dewitt Clinton High School when needed. We have also created the International Teens 

Club. This is a new program designed for ELL and Bilingual students in which they have the opportunity to 

travel internationally and learn about other cultures. The focus is that students (ELL/bilingual students and the 

rest of the population) have the opportunity to expand their views about life, culture and language.  

Having such a large population of bilingual/ELL students we know that as a school we can not work 

alone. This is why parents are such an important element in our plan. Parents were invited to an Open House to 

discuss graduation requirements, curriculum and adjustment to school.  PA Meetings had many guest speakers 

speaking on issues as coping with teenagers, drug problems in teenagers, gangs, the Internet and other related 

areas.  The Parent Coordinator speaks to many parents on problems with their teenagers. “Parents As Art 

Partners” –grant was used to increase communication between parents and their children. We believe that 

communication is a powerful tool to maintain a good relationship among our students, administrators, teachers, 

etc. This is why we consistently encourage our students to join the after school activities and co-curricular 
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activities. Aspira did an outreach and had many students join the program.  We had Newcomer Classes for 

entering students from foreign countries. We want our students to feel welcomed and appreciated at all times.  

Our school has developed an action plan that is efficient and consistent. Students, Parents and teachers 

are a part of this plan. This is why we believe that in order to carry on with this plan to address the literacy 

needs or our ELL population, teachers most be given the opportunity to learn ways and strategies that can be 

useful for them to implement in the classrooms. We provided and will continue providing support for all our 

teachers through a consistent plan of professional development. Teachers will be involved in backwards 

planning.  In September we will evaluate what we want the students to achieve by January 2008 and June 2008 

and will begin planning activities to reach that end.  Emphasis will be placed on adjusting the curriculum to 

include literacy across the curriculum and differentiated instruction.  In addition, teachers will include writing 

activities in their lessons to reach the desired goals.  Learning Walks will be conducted to improve instruction. 

Teachers in ESL will use the results of the NYSSELAT Exam from the past year to provide data in planning 

their goals for January 2008 and June 2009. 

In order to build capacity in meeting the needs of our SIFE/LTE students we will have a Bilingual 

Teachers’ Study Group: 10 sessions for 15 teachers ESL teachers (Beginning in November 2008 and ending in 

June 2009) focusing on the lesson planning and curriculum alignment. The study will focus on the techniques 

that promote language acquisition and content masterly through differentiated instruction and student 

involvement. This plan has been developed to facilitate high quality instruction for ELLs in content area 

teaching. The Teachers’ Study Group will be led by Vivian Selenikas and Diana Scalera from ICI LSO. The 

sessions will address the need to improve the integration of academic vocabulary and increased use of higher 

order thinking skills in math and other content areas. In addition, Diana Scalera will provide in class residencies 

as follow up to workshops. The Professional Development Plan includes the following: The Preparation of 

Lessons (Include content and language objectives, Provide supplementary materials, Adapt content, Plan 

meaningful activities); Instruction (Building background knowledge, Comprehensible input, Strategies, 

Interaction, Practice/Application, Lesson Delivery), Review and Evaluation (Review of key vocabulary, Review 

of key content concepts, Feedback) and Assessments of comprehension and learning. Selected teachers will also 

participate in the Professional Development provided by the Office of ELL Professional Development 

(SIFE/LTE Symposium and SIFE/LTE Grant Demonstration Site Visit). They will also attend Professional 

Development on the Spanish and English Academic Language and Literacy Diagnostic (ALLD) to identify 

SIFE with a home language of Spanish or English.  
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New York City Department of Education 
Division of English Language Learners 

 

OFFICE OF ENGLISH LANGUAGE LEARNERS 
GRADES 9-12 LANGUAGE ALLOCATION POLICY  

WORKSHEET 
DIRECTIONS: This worksheet assists school staff with creating and writing a school’s language allocation policy 
(LAP), which must be written in narrative form.  This document is not the LAP, but rather a worksheet to help LAP 
developers compile and analyze data necessary for the LAP. Additionally, upon completion of the worksheet, LAP 
team members should sign and certify that the information provided on the LAP is accurate.  Please attach this 
worksheet to the LAP narrative as an appendix. Agendas and minutes of LAP meetings should be kept readily 
available on file in the school.   
I. Language Allocation Policy Team Composition 

 
1 

 
Dewitt Clinton High School 

SSO/District 
 
Geraldine Ambrosio 

School 
 
Gilbany Suárez 

 
 
Aurora Hernández 

 
 
Dorys Galva 

Principal 
 
Raquel García 

Assistant Principal 
 
Laura Payano 

Parent Coordinator 
 
Sheila Krstevski 

Parent 
 
Rosemary Hernández 

Coach 
 
James Nine 

Coach 
 
Michael Auerbach 

Teacher/Subject Area 
 
 

Teacher/Subject Area 
 

Teacher/Subject Area Guidance Counselor  Other (SAF) 

II. Teacher Qualifications (Please provide copies of all staff members’ certifications referred to in this section) 
Number of Certified 
ESL Teachers                                           17 

Number of Certified 
Bilingual Teachers 

Number of Certified  
NLA/FL Teachers                                                    22 

Number of Content Area Teachers 
With Bilingual Extensions 

Number of Special Ed Teachers  
with Bilingual Extensions 

Number of Teachers of ELLs without 
ESL/NLA Certification 

III. ELL Demographics 
Total Number of Students in School 
4392 (as of October 31, 2008) 

Total Number of ELLs 
855 

ELLs as Share of Total Student Population (%) 
19.47% 

The number of classes/periods for each ELL program model that your school provides per day:  
 9 10 11 12 TOTAL 
TBE 
(60%:40%  50%:50%  75%:25%) 

35 23 18 7 83 

Dual Language 
(50%:50%) 

N/A N/A N/A N/A N/A 

Freestanding ESL       
Self-Contained 1 1 1 1 4 
Push-In N/A N/A N/A N/A  

Total Classes 36 24 19 8 87 
 

Enter the number of ELLs by years of identification and program model in each box. If there are Students with 
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Interrupted Formal Education (SIFE) or Bilingual special education (Bil. Sp. Ed.) students within that cohort, enter 
that number in the appropriate subgroup box (see example). 

Long-Term ELLs  
(more than 6 years) 

SIFE 
12 

SP. ED. 
3 

20 

SIFE 
0 

SP. ED. 
0 

0 

SIFE 
23 

SP. ED.  
6 

42 

SIFE 
35 

SP. ED. 
9 

62 

 TBE Dual Language ESL*   Total 
ELLs 

(3 years or less) 
SIFE 
97 

SP. ED. 
2 

99 

SIFE SP. ED. 
 

N/A 

SIFE 
1 

SP. ED.  
51 

52 

SIFE 
98 

SP. ED. 
53 

151 
ELLs  

(4-6 years) 

SIFE 
76 

SP. ED. 
40 

116 

SIFE SP. ED. 
 

N/A 

SIFE 
7 

SP. ED.  
 

7 

SIFE 
83 

SP. ED. 
40 

123 
Long-Term ELLs  

(more than 6 years) 

SIFE 
16 

SP. ED. 
9 

25 

SIFE SP. ED. 
 

N/A 

SIFE 
2 

SP. ED.  
 

2 

SIFE 
18 

SP. ED. 
9 

27 
Total 

 

SIFE 
189 

SP. ED. 
51 

240 

SIFE SP. ED. 
 

N/A 

SIFE 
10 

SP. ED.  
51 

61 

SIFE 
199 

SP. ED. 
102 

301 
*FOR BIL. SP. ED. ONLY – Please indicate here the total number of ELLs in Alternate Placement: ______ 

NUMBER OF ELLS BY GRADE IN EACH LANGUAGE GROUP 

TRANSITIONAL BILINGUAL EDUCATION 
 9 10 11 12 TOTAL 

Spanish 314 263 177 85 839 
Chinese      
Russian      
Bengali      
Urdu      
Arabic      
Haitian Creole      
French      
Korean      
Punjabi      
Polish      
Albanian      
Other      
TOTAL      

DUAL LANGUAGE (ELLS/EPS) 
 9 10 11 12 TOTAL 
 ELL EP ELL EP ELL EP ELL EP ELL EP 
Chinese           
Korean           
Spanish           
Other           
TOTAL           
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• We are currently divided into Small Learning Communities (SLCs) in order to insure that all 
students meet the NCLB requirements. Teachers have common planning time and case 
conferencing sessions with the focus on instruction and student achievement.  Both Students with 
Disabilities and English Language Learners are included in the SLCs.  Professional Development 
includes: Literacy Across Curriculum, Understanding By Design, and Differentiated Instruction.  
Each SLC has dedicated guidance counselors, staff, attendance teachers, SLC Director and SLC 
Coordinators.  

• Strategies for increased parent participation include: frequent parent meetings with teachers, 
invitation of parents to school functions, and workshops for parents.   

 
3. Instruction by highly qualified staff. 
 

• Please see pages 41 and 68-70 
• All teachers will be certified. 

 
4. High-quality and ongoing professional development for teachers, principals, and paraprofessionals 

(and, where appropriate, pupil services personnel, parents, and other staff) to enable all children in the 
Schoolwide Program to meet the State’s student academic standards. 

 
• Please see pages 19-21, 38, 43-44, 68-69 
• We will use a Literacy Coach, Mathematics Coach, Aussie Consultant, Teacher Center Staff 

Developer and LSO Staff to provide in-house Professional Development.  Workshops will be 
provided for all staff members in addition to parents and other staff.  Topics involved will center on 
strategies to improve instruction and help students succeed. 

• We will participate in High Schools That Work professional development opportunities for 
Differentiated Instruction, Project Based Learning, Classroom Management and Leadership Series. 

• We will participate in the Understanding By Design professional development funded by NYCDOE 
Office of School Redesign. 

 
5. Strategies to attract high-quality highly qualified teachers to high-need schools. 

 
• Please see page 49 and 68-69 
• We hire teachers through the UFT Open-Hire Program, Teacher Fairs and from student teachers.  
• Our teachers have high quality Professional Development programs. 

 
6. Strategies to increase parental involvement through means such as family literacy services. 

 
• Please see pages 49-55 
• Literacy Classes for Parents 
• GED classes for Parents 
• Workshops for Parents on understanding the adolescent 
• Family Reading Days 
• Family Days 
• Including Parents in school activities and celebrations 

 
7. Plans for assisting preschool children in the transition from early childhood programs, such as Head 

Start, Even Start, Early Reading First, or a State-run preschool program, to local elementary school 
programs. 
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• Not Applicable 
 
8. Measures to include teachers in the decisions regarding the use of academic assessments in order to 

provide information on, and to improve, the achievement of individual students and the overall 
instructional program. 

 
• The Small Learning Communities involve teachers in the measures mentioned above in order to 

improve the achievement of individual students. In addition we will do the following: 
o Review with teachers the scholarship reports and NYS Regents Examination reports.   
o Work with teachers on gathering data in the classroom.   
o Use Grow Report to focus on the needs of incoming ninth graders.   
o Review interim assessments to determine student success and how to adjust instruction for 

future improvement.   
o Set up data team and report findings to the faculty. 

 
9. Activities to ensure that students who experience difficulty mastering the proficient or advanced levels 

of the academic achievement standards are provided with effective, timely additional assistance.  The 
additional assistance must include measures to ensure that students’ difficulties are identified on a 
timely basis and to provide sufficient information on which to base effective assistance. 

 
• Please see page 26 
• We will use the information from classroom observations, classroom based examinations, Acuity, 

ARIS, The Scantron Computerized Performance Assessment, and SLC progress reports to identify 
students at risk of not mastering the proficient or advanced levels of the academic achievement 
standards. 

• The individual interventions will be implemented at a timely fashion. 
 
10. Coordination and integration of Federal, State, and local services and programs, including programs 

supported under NCLB, i.e., violence prevention programs, nutrition programs, housing programs, 
Head Start, adult education, vocational and technical education, and job training. 

 
• Tax Levy, Title I, and all other funding sources will be utilized to provide for our students. 

 
 
Part D: TITLE I TARGETED ASSISTANCE SCHOOLS N/A 
 
Directions: Describe how the school will implement the following components of a Title I Targeted 
Assistance Program as required under NCLB.  Note: If a required component is already addressed 
elsewhere in this plan, you may refer to the page numbers where the response can be found. 
 
1. Use program resources to help participating children meet the State standards. 
 
2. Ensure that planning for students served under this program is incorporated into existing school 

planning.  
 
3. Use effective methods and instructional strategies that are based on scientifically based research that 

strengthens the core academic program of the school and that:  
a. Give primary consideration to providing extended learning time, such as, extended school year, 

before/after school, and summer programs and opportunities;  
b. Help provide an accelerated, high –quality curriculum, including applied learning; and  
c. Minimize removing children from the regular classroom during regular school hours;  
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4. Coordinate with and support the regular educational program;  
 
5. Provide instruction by highly qualified teachers;  
 
6. Provide professional development opportunities for teachers, principals and paraprofessionals, 

including, if appropriate, pupil services personnel, parents, and other staff;  
 
7. Provide strategies to increase parental involvement; and  
 
8. Coordinate and integrate Federal, State and local services and programs.  
 
 
 
 

 



 

DECEMBER 1, 2008 
 

APPENDIX 5: NCLB/SED REQUIREMENTS FOR SCHOOLS IN NEED OF IMPROVEMENT (SINI) AND SCHOOLS 
REQUIRING ACADEMIC PROGRESS (SRAP) 

 
This appendix must be completed by all Title I Schools in Need of Improvement (SINI) – Year 1 and Year 
2, Title I Corrective Action (CA) Schools, NCLB Planning for Restructuring Schools (PFR), NCLB 
Restructured, Schools, Schools Requiring Academic Progress (SRAP), and SURR schools that have also 
been identified as SINI or SRAP. 
 

NCLB/SED Status: 
Individual Subject/Area Ratings 

Overall NCLB/SED Accountability Status  
(2007-08): 

ELA:                  Corrective Action 
Math:                Planning for Restructuring 
Grad. Rate:      In Good Standing 

NCLB Corrective Action – Year 2/Planning for 
Restructuring (PFR) 

 
Part A: For All School Improvement Schools (SINI and SRAP) 
 
1. For each area of school improvement identification (indicated on your pre-populated School 

Demographics and Accountability Snapshot, downloadable from your school’s NYCDOE webpage 
under “Statistics”), describe the school’s findings of the specific academic issues that caused the 
school to be identified. 

 
              For the 2006-2007 Cohort Year we made the Math AYP for all students in all categories. We 
did not make the AYP in English.  Our goal is to work with the 855 English Language Learners to have 
them graduate within 4 years.  We have over 300 students identified as SIFE and 200 Long Term 
English Language Learners.  Students are not able to acquire the Academic Language in order to pass 
the ELA Regents.  Students in the Black and Hispanic Subgroup (also counted in the ELL) did not 
make AYP in ELA because of poor literacy skills. 

   
2. Describe the focused intervention(s) the school will implement to support improved achievement in the 

grade and subject areas for which the school was identified.  Be sure to include strategies to address 
the needs of all disaggregated groups that failed to meet the AMO, Safe Harbor, and/or 95% 
participation rate requirement. Note: If this question was already addressed elsewhere in this plan, you 
may refer to the page numbers where the response can be found. 

 
The following steps will be implemented to improve the AYP in English and strengthen the 

AYP in Math: 
• Curriculum alignment in ELA for the students designated as ELL 
• Double or triple period blocks of instruction for ELL students in ESL 
• Transitional class to support ELL students who pass the NYSESLAT 
• Extra Math class for students in Performance Level 1 in Math 
• Double period English class for all students in Grade 9 
• Tutoring 
• Gear Up Program (after school classes) to support Literacy and Mathematics 
• Sports and Arts Academy to provide literacy and mathematics support for students 
• PM school 
• Achieve Now credit accumulation program to support under credited students 
• Computer Assisted Instruction in Math and Science (SAM Learning) 
• Independent Studies 
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Part B: For Title I Schools that Have Been Identified for School Improvement (SINI) 
 
1. As required by NCLB legislation, a school identified for school improvement must spend not less than 

10 percent of its Title I funds for each fiscal year that the school is in school improvement status for 
professional development.  The professional development must be high quality and address the 
academic area(s) identified.  

(a) Provide the following information: 2008-09 anticipated Title I allocation = $ 3,131,077.00;              
10% of Title I allocation = $ 313,107.70. 

(b) Describe how the 10 percent of the Title I funds for professional development will be used to 
remove the school from school improvement. 

 
The Professional Development funded by the 10 percent of the Title I funds will be provided  

in the classrooms and through workshops on Best Practices, Differentiated Instruction, Understanding 
By Design, Classroom Management and Literacy Across the Curriculum by Aussie Consultants, 
Literacy Coach, Math Coach and UFT Teacher Center Coach. 

 
2. Describe the teacher-mentoring program that will be incorporated as part of the school’s strategy for 

providing high-quality professional development. 
 

New teachers are provided with mentors.  In addition, all new teachers are assigned buddy  
teachers in their subject areas.  UFT Teacher Center, Literacy and Mathematics Coaches will work and 
support all new teachers. 

 
3. Describe how the school will notify parents about the school’s identification for school improvement in 

an understandable and uniform format and to the extent practicable, in a language that the parents can 
understand.  

 
We will do the following to notify parents about the school’s identification for school  

 improvement: 
• The school will send to all parents a notification regarding the school’s identification for school 

improvement. 
• Parents and students will receive information and SES books in their language with the 

assistance of the Parent Coordinator. In addition, SES vendors will set up sessions for students 
and parents in the cafeteria and they will be available during the Parent Teacher Conferences. 

• We will conduct workshops with parents to explain the process.  



 

 

APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR) N/A  
All SURR schools must complete this appendix. 

 
Part A: SURR Review Team Recommendations – On the chart below, indicate the categorized 
recommendations for improvement resulting from the SED Registration Review Visit/Report and all 
external review and monitoring visits since the school was first identified as a SURR.  Indicate the specific 
actions the school has taken, or will take, to address each of the recommendations. 
 

Type of Review or 
Monitoring Visit 

(Include agency & dates 
of visits) 

Review Team Categorized 
Recommendations (e.g., Administrative 
Leadership, Professional Development, 

Special Education, etc.) 

Actions the school has 
taken, or plans to take, to 

address review team 
recommendations 

 
 

 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

SURR Area(s) of 
Identification:  

SURR 
Group/Phase:       Year of 

Identification:
 Deadline 

Year: 
 



 

 

APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEM-WIDE IMPLICATIONS OF FINDINGS FROM 
AUDITS OF THE WRITTEN, TESTED, AND TAUGHT CURRICULUM IN ELA AND MATHEMATICS 

 
All schools must complete this appendix. 

 
Background 
From 2006 to 2008, the New York City Department of Education (NYCDOE) and the New York State 
Education Department (NYSED) commissioned an “audit of the written, tested, and taught curriculum” to 
fulfill an accountability requirement of the No Child Left Behind (NCLB) Act for districts identified for 
“corrective action.” The focus of the audit was on the English language arts (ELA) and mathematics 
curricula for all students, including students with disabilities (SWDs) and English language learners 
(ELLs). The audit examined the alignment of curriculum, instruction, and assessment as well as other key 
areas—such as professional development and school and district supports—through multiple lenses of 
data collection and analysis. The utilized process was a collaborative one, intended not to find fault but to 
generate findings in concert with school and district constituency representatives to identify and overcome 
barriers to student success. As such, the audit findings are not an end in themselves but will facilitate 
important conversations at (and between) the central, SSO, and school levels in order to identify and 
address potential gaps in ELA and math curriculum and instructional programs and ensure alignment with 
the state standards and assessments. 
 
Directions: All schools are expected to reflect on the seven (7) key findings of the “audit of the written, 
tested, and taught curriculum” outlined below, and respond to the applicable questions that follow each 
section. 
 
 
CURRICULUM AUDIT FINDINGS 
 
KEY FINDING 1: CURRICULUM 
Overall: There was limited evidence found to indicate that the ELA and mathematics curricula in use are 
fully aligned to state standards. Although New York City is a standards-based system, teachers do not 
have the tools they need to provide standards-based instruction to all students at all levels, particularly 
ELLs. There is a lack of understanding across teachers, schools, and audited districts regarding what 
students should understand and be able to do at each level in ELA and mathematics. 
 
1A. English Language Arts 
 
Background 
A curriculum that is in alignment will present the content to be taught (as outlined by the state standards), 
with links to the following: an array of resources from which teachers may choose in teaching this content; 
a pacing calendar and/or suggested timeframe for covering the curriculum material; a description of 
expectations for both the teacher’s role and the student level of cognitive demand to be exhibited; and a 
defined set of student outcomes—that is, what the student should know and be able to do as a result of 
having mastered this curriculum. The New York State ELA Standards identify seven different areas of 
reading (decoding, word recognition, print awareness, fluency, background knowledge and vocabulary, 
comprehension, and motivation to read) and five different areas of writing (spelling, handwriting, text 
production, composition, motivation to write) that are addressed to different degrees across grade levels. 
Although listening and speaking are addressed within the New York State ELA Standards, they are not 
further subdivided into topic areas. A written curriculum missing literacy competencies or performance 
indicators at any grade level will impact the alignment of the curriculum to state standards. A written 
curriculum that does not address the areas in reading identified by the state standards will also impact 
vertical and horizontal alignment within and between schools by creating gaps in the Grades K–12 
curriculum. Vertical alignment is defined as the literacy knowledge addressed at a grade level that builds 
upon and extends learning from the previous grade level, whereas horizontal alignment refers to 
agreement between what is taught by teachers addressing a common subject across a single grade level. 
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ELA Alignment Issues: 
 
- Gaps in the Written Curriculum. Data show that the written curriculum in use by many schools is not 

aligned with the state standards in terms of the range of topics covered and the depth of understanding 
required. All reviewed curricula had gaps relative to the New York State ELA standards. The fewest 
gaps were found at Grade 2, but the gaps increased as the grade levels increased. Interviewed staff in 
a number of the schools that were audited reported less consistent and effective curriculum and 
instruction at the secondary level. These data further indicated that curricula were not adequately 
articulated—less articulated in secondary than elementary schools. 

 
- Curriculum Maps. The curriculum alignment analyses noted that although a number of curriculum 

maps had been developed, the mapping has been done at a topical level only and does not drill down 
to an expected level of cognitive demand that will indicate to teachers what students should know and 
be able to do at each grade level. These curriculum maps addressed only content topics—not skills to 
be mastered, strategies to be utilized, or student outcomes to be attained. 

 
- Taught Curriculum. The Surveys of Enacted Curriculum (SEC)1 data also show that the taught 

curriculum is not aligned to the state standards. For example, in the reviewed high school-level ELA 
classes, auditors observed a great disparity between what is taught and the depth to which it should be 
taught. A similar lack of depth can be seen in elementary and middle grades as well (specifically 
Grades 2, 4, 5, and 6) and Grade 8. As one might look at it, the taught ELA curriculum is quite broad 
but lacks depth in any one area. Although standards indicate that instruction should be focused on 
having students create written products and spoken presentations, SEC data show quite the opposite. 
There is very little emphasis on speaking and listening and only a moderately higher level of emphasis 
on writing. Critical reading also is supposed to have a much greater depth than is currently occurring in 
high school English classes.  

 
- ELA Materials. In a number of the audited schools, teachers interviewed indicate that they have 

sufficient amounts of curriculum materials available to them; however, the materials they have are not 
adequate to meet the needs of all learners, particularly English language learners, students with 
disabilities, and struggling readers. Further, the materials in use are reportedly often not relevant to the 
students’ background knowledge, suggesting a need for more age appropriate and culturally relevant 
books and articles for student use. 

 
- English Language Learners 

Multiple data sources indicate that there is a great deal of variation in the curriculum and instruction 
that ELL students receive, by grade level, by type of ELL program or general education program, and 
by district. For example, some of the best instruction observed by site visitors was found in ELL 
program classrooms at the elementary level, which contrasted sharply with the generally lower quality 
of ELL program instruction at the secondary level. The auditors found that planning for ELL education 
at the city and even district levels did not percolate down to the school and teacher levels. 
Consequently, planning for ELL education in the audited schools generally occurred at the level of 
individual teachers or ELL program staff, contributing to the variations in curriculum and instruction 
observed across ELL and general education programs. Further, there is a general lack of awareness 
of the New York State Learning Standards for ESL. 

                                                 
1 To examine whether instruction was aligned to the New York state standards and assessments, teachers in the district 
completed the Surveys of Enacted Curriculum (SEC). Based on two decades of research funded by the National Science 
Foundation, the SEC are designed to facilitate the comparison of enacted (taught) curriculum to standards (intended) and 
assessed curriculum (state tests), using teachers’ self-assessments. The data for each teacher consist of more than 500 
responses. The disciplinary topic by cognitive-level matrix is presented in graphic form, which creates a common language for 
comparison and a common metric to maintain comparison objectivity. 
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Please respond to the following questions for Key Finding 1A: 
 
1A.1: Describe the process your school has or will engage in to assess whether this finding is relevant to 
your school’s educational program. 

 
This finding is relevant to our school’s educational program because we have noted a lack of 

cohesiveness in our ELA curriculum from one year to the next.  We also need to focus on more available 
resources for the upper grades in terms of young adult literature and incorporate more oral presentations 
and writing projects. 
 
1A.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable    Not Applicable 
 
1A.3: Based on your response to Question 1A.2, what evidence supports (or dispels) the relevance of this 
finding to your school’s educational program? 
 

We are currently in the process of aligning our ELA curriculum for 10, 11 and 12 grade.  Our English 
teachers, together with our AUSSIE and literacy coach worked extensively on our 9th grade curriculum. 
The 9th grade curriculum is comprised of written, spoken, and reading assessment requirements and rubrics 
for each assessment.  It includes core texts and supplemental texts and available resources.  The 
assessments are driven by Bloom’s Taxonomy for higher level critical thinking skills. The writing 
requirements consist of four domains:  expository, literary, analysis, persuasion and creative/expressive and 
students are to produce 6 summative pieces of writing for their College Preparation Portfolio. All 
assessments for reading and writing are aligned to New York State Standards. 

      Our 9th grade Ramp-Up Curriculum is deigned for our students who are struggling readers.  It is  
composed of a 90 minute Balanced literacy workshop.  The instructional strategies modeled are Read 
Aloud, Think Aloud and Talk Aloud. There is also a strong focus on independent reading, reader’s 
response and modeled writing.  The students write, edit and publish their own children’s books as the final 
stage of the writing process.  Young Adult literature is emphasized in their independent reading and 
libraries are set up in each classroom.  All 9th grade  classes also have weekly advisory sessions. 

 Our AUSSIE and literacy coach are working with our teachers to create a similar curriculum for our  
upper grades focusing on the NYS standards and skills and  sub-skills for success in the four modalities of 
speaking, listening, reading and writing.  We are also focusing on introducing our students to MLA style 
research papers beginning in the 10th grade.  We are also revisiting our curriculums so that we can properly 
assess and target our struggling readers and provide academic intervention services as early as possible. 
 
1A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your 
school will need additional support from central to address this issue. 

 
We are holding a series of professional development workshops in differentiated  instruction to 

help all our students.  We have set up a lab class for other teachers  to see what differentiation looks like in 
practice.  We are looking at our data to analyze where our students are struggling so that we can target the 
skills needed for success. 
 
 
1B. Mathematics 
 
Background 
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New York State assessments measure conceptual understanding, procedural fluency, and problem 
solving. In the New York State Learning Standard for Mathematics, these are represented as process 
strands and content strands. These strands help to define what students should know and be able to do 
as a result of their engagement in the study of mathematics. The critical nature of the process strands in 
the teaching and learning of mathematics has been identified in the New York State Learning Standard for 
Mathematics, revised by NYS Board of Regents on March 15, 2005: The process strands (Problem 
Solving, Reasoning and Proof, Communication, Connections, and Representation) highlight ways of 
acquiring and using content knowledge. These process strands help to give meaning to mathematics and 
help students to see mathematics as a discipline rather than a set of isolated skills. Student engagement 
in mathematical content is accomplished through these process strands. Students will gain a better 
understanding of mathematics and have longer retention of mathematical knowledge as they solve 
problems, reason mathematically, prove mathematical relationships, participate in mathematical 
discourse, make mathematical connections, and model and represent mathematical ideas in a variety of 
ways. (University of the State of New York & New York State Education Department, 2005, p. 2) When 
curriculum guides lack precise reference to the indicators for the process strands, then explicit alignment 
of the curriculum to the process strands is left to the interpretation of the individual classroom teacher. 
 
Specific Math Alignment Issues: 
 
- A review of key district documents for mathematics shows substantial evidence that the primary 

mathematics instructional materials for Grades K–8 (Everyday Mathematics [K–5] and Impact 
Mathematics [6–8]) are aligned with the New York state content strands except for some gaps that 
appear at the middle school level in the areas of measurement and geometry and number sense and 
operations. The instructional materials that were available at the high school level during the time of 
the audits (New York City Math A and B [8–12]) were aligned with the 1999 standards but not with the 
newer 2005 standards. Furthermore, these documents show that there is a very weak alignment to the 
New York state process strands for mathematics at all grade levels. 

 
- The SEC data for mathematics curriculum alignment (similar to Key Finding 1A for ELA), shows that 

there is a lack of depth in what is being taught in the mathematics classroom as compared to what is 
required by the state standards. 

 
Please respond to the following questions for Key Finding 1B: 
 
1B.1: Describe the process your school has or will engage in to assess whether this finding is relevant to 
your school’s educational program. 
 

We have followed Department of Education Guidelines for selection of mathematics textbooks for 
high school exit courses (Math A and Algebra) and curricula associated with them, that follow newer 2005 
standards.  Upon examining teacher prepared lesson plans, we have found that teachers have not included 
the standards in their plans nor are they identifying them for students in classrooms. 
 
1B.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable    Not Applicable 
 
1B.3: Based on your response to Question 1B.2, what evidence supports (or dispels) the relevance of this 
finding to your school’s educational program? 
 
 Teachers have not identified nor made distinctions for themselves or students between process 
strands and content strands in their daily teaching.  Although the curriculum and the lesson plans reflect the 
standards there appears to be a greater emphasis on content and not enough on process. 
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1B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your 
school will need additional support from central to address this issue. 
 
 Geometry and Algebra curricula will be revised to include not only Aims but the appropriate 
standards for each. Teachers will be asked to include them in their lesson plans, as a part of their instruction 
and in articulating them for their students.  With the assistance of the math coach, math department 
meetings will include discussions on the closer examination of the standards and how they would inform 
instruction. 
 
 
KEY FINDING 2: INSTRUCTION 
Overall: Multiple data sources indicate that direct instruction and individual seatwork are the predominant 
instructional strategies used by teachers in audited districts; there is indication of limited use of best 
practices and research-based practices, including differentiated instruction. A number of schools in 
audited districts further evidenced a lack of student engagement in classrooms, particularly at the 
secondary level. These data also show that there is an intention to use research-based and best practices; 
yet according to the interviews, SEC, and classroom observations, there is limited evidence of 
implementation and monitoring of such practices. Interview data indicate that in audited districts, teachers 
indicate a need for more support focused on differentiation of instruction for all learners.  
 
2A – ELA Instruction 
Classroom observations in audited schools show that direct instruction was the dominant instructional 
orientation for ELA instruction in almost 62 percent of K–8 classrooms. (In direct instruction, the teacher 
may use lecture- or questioning-type format. It includes instances when the teacher explains a concept, 
reads to students, or guides students in practicing a concept.) Direct instruction also was observed either 
frequently or extensively in approximately 54 percent of the high school ELA classrooms visited. On a 
positive note, high academically focused class time (an estimate of the time spent engaged in 
educationally relevant activities) was observed frequently or extensively in more than 85 percent of K–8 
classrooms visited, though this number fell slightly to just over 75 percent of classrooms at the high school 
level. Student engagement in ELA classes also was observed to be high – observed frequently or 
extensively 71 percent of the time in Grades K–8, but this percentage shrank to 49 percent at the high 
school level. Finally, independent seatwork (students working on self-paced worksheets or individual 
assignments) was observed frequently or extensively in approximately 32 percent of the K–8 ELA 
classrooms visited and just over 34 percent of classrooms in high school. 
 
Please respond to the following questions for Key Finding 2A: 
 
2A.1: Describe the process your school has or will engage in to assess whether this finding is relevant to 
your school’s educational program. 
 

We are conducting walkthroughs and snapshots of our classrooms.  Not only are the Assistant 
Principals participating, but we also have teacher-to-teacher intervisitations. We have noticed that there are 
many different teaching styles ranging from teacher dominated instruction to cooperative learning groups. 
 
2A.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable    Not Applicable 
 
2A.3: Based on your response to Question 2A.2, what evidence supports (or dispels) the relevance of this 
finding to your school’s educational program? 
 



 

DECEMBER 1, 2008 
 

We have a myriad of instructional styles. Some of our teacher dominated classes show depth in the 
students understanding of the literature while other cooperative learning group activities should really be 
individual work. 
 
2A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your 
school will need additional support from central to address this issue. 
 

We are addressing these issues during our common prep time.  Teachers are involved in articulation 
meetings so that they can share and analyze their lesson plans.  They share their best ideas and practices to 
develop differentiated lessons using graphic organizers and generate ideas about what a good cooperative 
lesson should look like. We are also setting up a lab classroom for teachers to visit and observe effective 
cooperative learning groups and focused independent student activities.  Our AUSSIE, literacy coach and 
teachers are working together on how to create and explore deep level meaning in our readings and our 
writing.  To increase student engagement, we are revising our book lists to include young adult literature 
and relating traditional literature to their personal lives. 
 
 
2B – Mathematics Instruction 
Auditors noted that although high academically focused class time was observed either frequently or 
extensively in 80 percent of K–8 mathematics classes, it was observed at this level only in 45 percent of 
the high school mathematics classes. Further, a high level of student engagement was observed either 
frequently or extensively in 52 percent of Grades K–8 and 35 percent of Grades 9–12 mathematics 
classrooms. School Observation Protocol (SOM2) and SEC results also shed light on some of the 
instructional practices in the mathematics classroom. The SOM noted that direct instruction in K-8 
mathematics classes was frequently or extensively seen 75 percent of the time in Grades K–8 (and 65 
percent of the time in Grades 9–12). Student activities other than independent seatwork and hands-on 
learning in the elementary grades were rarely if ever observed. Technology use in mathematics classes 
also was very low. 
 
Please respond to the following questions for Key Finding 2B: 
 
2B.1: Describe the process your school has or will engage in to assess whether this finding is relevant to 
your school’s educational program. 
  
 We were aware of deficiencies in effective instruction in all of our classrooms and are now in year 
three of professional development training in conjunction with High Schools That Work, (our federal grant 
partner). As we identify deficiencies we focus our PD on what we consider key areas.  Past training has 
focused on moving away from standard teacher dominated instruction to creating a classroom of 
independent learners through modifying the developmental lesson and allowing more class time for hands 
on activities and group work. This year’s focus has been on differentiating instruction in the classroom, 
allowing for different learning styles and ability levels thus more actively engaging students. The only 
technology used in the classroom is the graphing calculator. 
 
2B.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 
                                                 
2 To examine instruction in the classrooms, the School Observation Measure (SOM) was used to capture classroom observation 
data for the district audit. The SOM was developed by the Center for Research in Educational Policy at the University of Memphis. 
The SOM groups 24 research based classroom strategies into six categories: (1) instructional orientation, (2) classroom 
organization, (3) instructional strategies, (4) student activities, (5) technology use, and (6) assessment. Two to seven key 
classroom strategies are identified within each category for a total of 24 strategies that observers look for in the classroom. These 
24 strategies were selected to address national teaching standards. 
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  Applicable    Not Applicable 
 
2B.3: Based on your response to Question 2B.2, what evidence supports (or dispels) the relevance of this 
finding to your school’s educational program? 
 
 We have the evidence from Teacher Observation reports and also from the data that has shown this 
to be true. We have looked at student class pass-fail data, AYP results, attendance and 4 year graduation 
rates.  Although we made AYP in 2006-2007, we had not been able to make it for the ELL and Special 
Education subsets prior to that and may not be able to achieve that goal for future years. 
 
2B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your 
school will need additional support from central to address this issue. 
 
 We will continue professional development.  Teacher Observation Reports (by supervisors) have 
and will continue to reflect revised protocols which focus on teacher implantation of professional 
development strategies.  We will continue to have double period algebra classes for the lowest performing 
students.  In addition to modifying pedagogy we will begin to use data to inform instruction. 
 
 
KEY FINDING 3: TEACHER EXPERIENCE AND STABILITY 
In a number of audited schools, respondents stated that teacher turnover was high, with schools 
accommodating a relatively high percentage of new and transfer teachers each year. 
 
Please respond to the following questions for Key Finding 3: 
 
3.1: Describe the process your school has or will engage in to assess whether this finding is relevant to 
your school’s educational program. 
 

Based on NYC School Report Card, the teacher turnover in our school is 20% yearly. Currently we 
have 280 teachers from 35 year veterans to first year teachers. Therefore, Key finding 3 is relevant to our 
school. 
 
3.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable    Not Applicable 
 
3.3: Based on your response to Question 3.2, what evidence supports (or dispels) the relevance of this 
finding to your school’s educational program? 
  

Based on our statistics the teacher turnover in our school is 20% yearly. Currently we have 280 
teachers from 35 year veterans to first year teachers.  
   
3.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your 
school will need additional support from central to address this issue. 
 

In order to ensure that the stability of our staff will increase we will continue the following: 
• We hire high quality teachers through Open Hire, Student Teachers, and NYCDOE Teacher 

Fairs 
• Our teachers participate in professional development on a gamut of topics based on the 

students and teacher needs 
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• Our new teachers are mentored by Coaches and Aussie Consultant. They are also part of 
SLCs that provide personalization and support to teachers. 

• We have an UFT Teacher Center for teacher support 
 
 
KEY FINDING 4: PROFESSIONAL DEVELOPMENT—ENGLISH LANGUAGE LEARNERS 
Interview data (from classroom teachers and principals) indicate that professional development 
opportunities regarding curriculum, instruction, and monitoring progress for ELLs are being offered by the 
districts, however, they are not reaching a large audience. Many teachers interviewed did not believe such 
professional development was available to them. A number of district administrators interviewed 
mentioned the presence of QTEL (Quality Teaching for English Learners) training, but few classroom 
teachers seemed aware of this program. Although city, district and some school-based policies (e.g., 
Language Allocation Policy) and plans for ELL instruction do exist, rarely were they effectively 
communicated to teachers through professional development and other avenues. 
 
Please respond to the following questions for Key Finding 4: 
 
4.1: Describe the process your school has or will engage in to assess whether this finding is relevant to 
your school’s educational program. 
 
 Assistant Principals Supervision met at the Cabinet meeting and the Key finding 4 was discussed in 
detail. The data regarding our ELL population was reviewed and analyzed. The Assistant Principal of ESL 
and Foreign Language discussed the findings in her department meeting and teachers gave their input to the 
findings. As a result, we were able to determine that Key Finding 4 is relevant to our school’s program.  
 
4.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable    Not Applicable 
 
4.3: Based on your response to Question 4.2, what evidence supports (or dispels) the relevance of this 
finding to your school’s educational program? 
 

Last school year our Data Inquiry Team was studying to find out why our Ell’s are not succeeding 
in Math. The Data Inquiry Team had hypothesized that their limited English was an impediment to their 
math comprehension. In June 2008, the Data Inquiry Team concluded that the reason the students were not 
fairing well in math was not due to a language handicap.  Rather, it was due to a lack of a foundation in 
arithmetic.  For instance, students could not comprehend the idea of square roots or perfect squares because 
they did not know their multiplication tables or doubles, 9x9, 8x8, etc.  For the same reasons, they had 
trouble factoring and understanding multiples. Their level of English did not affect their math results as we 
had students in ESL5 fairing as well as students in ESL2.  Likewise, the students with the weak math skills 
and strong ESL skills did as badly in math as the student with weak math and high ELL skills. This finding 
supports that fact that the content area teaching for ESL students must be supported more and even though 
we have well-developed plans for ELL instruction and professional development, it is not reaching all the 
teachers. We will assess the relevance of this finding based on the classroom Walkthroughs and 
Observations, as well as teacher surveys. 
 
4.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your 
school will need additional support from central to address this issue. 

 
Our school will focus on the increased the professional development through the following 

channels:  



 

DECEMBER 1, 2008 
 

• HSTW Staff Development and Small Learning Communities bi-weekly meetings with all teachers 
(ESL/NLA/FL and Content areas).  

• Curriculum Alignment – NLA/ELA – Teachers are in the process of revising the curriculum and 
determining as a group which are the best practices that need to be implemented to differentiate 
instruction in all our classes.  

• The Sheltered Instruction Observation Protocol Study Group led by Vivian Selenicas (Network 
leaders ECE-LSO) will focus on integrating language and content while infusing socio-cultural 
awareness. Teachers will scaffold instruction to aid student comprehension of content topics and 
objectives by adjusting their speech and instructional tasks, and by providing appropriate 
background information and experiences. Teachers will learn to evaluate lesson plans based on 
three dimensions:  

o Preparation (six items) — determining the lesson objectives and content objectives, 
selecting age-appropriate content concepts and vocabulary, and assembling supplementary 
materials to contextualize their lesson;  

o Instruction (20 items) — emphasizing the instructional practices that are critical for English 
language learners, such as making connections with students’ background experiences and 
prior learning, modulating teacher speech, emphasizing vocabulary development, using 
multimodal techniques, promoting higher-order thinking skills, grouping students 
appropriately for language and content development and providing hands-on materials;  

o  Review/Assessment (four items) — conducting informal assessment of student 
comprehension and learning of all lesson objectives. This form of lesson analysis helps 
educators prepare the appropriate lesson plan, share, and expand their work. 

• Selected teachers will participate in the workshops provided by the Office of English Language 
Learners.  

• Teachers will participate in classroom intervisitations. The visitor gets to experience the richness of 
being temporarily immersed in a different educational setting, and the host is provided with an 
opportunity not only to showcase good practices, but to also engage in reflection and self-critique 
with the visiting teacher. The intervisitations will be ongoing throughout the school year. 

• ELL students are being supported on an on-going basis by peer tutors in various activities. Tutors 
attend ESL, content area and Spanish classes to aid struggling SIFE/LTE students during their 
instruction. Some tutors assist bilingual teachers during their classes. After school tutors have been 
helping our students with homework, special projects, presentations, technology and provide 
feedback for work completed.  They also provide a personal connection that SIFE/LTEs can depend 
on whenever a difficulty arises. At the end of the year, there is a celebration for the tutors and 
SIFE/LTE students and their parents.  Pre and Post Survey evaluation will be administered to tutors 
and the SIFE/LTE students that participated in the program to assess program success. There will 
also be an on-going teacher feedback on student improvement.   

 
 
 
KEY FINDING 5: DATA USE AND MONITORING—ELL INSTRUCTION 
Data from district and teacher interviews indicate that there is very little specific monitoring of ELLs’ 
academic progress or English language development. Testing data, where they do exist (for example, the 
NYSESLAT yearly scores) either are not reported to all teachers involved in instructing ELLs or are not 
provided in a timely manner useful for informing instruction. If and when testing data are provided, the data 
are not disaggregated by proficiency level of ELL student, students’ time in the United States, or type of 
program in which the ELL is enrolled (i.e., ESL, TBE, Dual Language, or general education). 
 
Please respond to the following questions for Key Finding 5: 
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5.1: Describe the process your school has or will engage in to assess whether this finding is relevant to 
your school’s educational program. 
 

All teachers (ESL/NLA/FL and Content areas) have been provided with the LAB Scores. 
NYSESLAT scores to use it as a tool that will help them in their daily lesson planning procedures. Every 
teacher has been trained to analyze and apply this data. Our ELLs have a lot of needs and in order to meet 
that teachers are required to differentiate their instruction. Using this data has allowed teachers to have a 
clearer understanding about the importance of knowing each of their students and their needs. When 
providing teachers with the Spanish LAB scores and the NYSESLAT scores, teachers have the opportunity 
to see the weak areas of their students. Many of them plan differently depending on the areas that the 
students need help. Many teachers have found this useful because they have realized that many of our ELLs 
have literacy problems and by having accessibility to this data, they have been able to plan better. 
 
5.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable    Not Applicable 
 
5.3: Based on your response to Question 5.2, what evidence supports (or dispels) the relevance of this 
finding to your school’s educational program? 
 

Teachers have understood the importance of using data to drive their daily instruction. They are 
being more receptive to the needs of the students. Students’ needs are being met on a day to day basis in 
order to equip them to pass their classes and pass the NYS Regents exams.  
 
5.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your 
school will need additional support from central to address this issue. 
 

In order to accomplish our goals in providing assistance to our students, the school will need more 
financial support so that our teachers have more accessibility to staff development and classroom resources.  

In order to build capacity in meeting the needs of our SIFE/LTE students we will have a Teachers’ 
Study Group: 10 sessions for 15 teachers ESL teachers (Beginning in November 2008 and ending in June 
2009) focusing on the lesson planning using SIOP Model (Sheltered Instruction Observation Protocol). The 
Sheltered Instruction Observation Protocol (SIOP) Model is based on current knowledge and research-
based practices from the Center for Applied Linguistics. It focuses on the techniques that promote language 
acquisition and content masterly through differentiated instruction and student involvement. It was 
developed to facilitate high quality instruction for ELLs in content area teaching. The Teachers’ Study 
Group will be led by Vivian Selenikas and Diana Scalera from ICI LSO. The sessions will address the need 
to improve the integration of academic vocabulary and increased use of higher order thinking skills in math 
and other content areas. In addition, Diana Scalera will provide in class residencies as follow up to 
workshops. The Professional Development Plan includes the following: The Preparation of Lessons 
(Include content and language objectives, Provide supplementary materials, Adapt content, Plan 
meaningful activities); Instruction (Building background knowledge, Comprehensible input, Strategies, 
Interaction, Practice/Application, Lesson Delivery), Review and Evaluation (Review of key vocabulary, 
Review of key content concepts, Feedback) and Assessments of comprehension and learning. 
            Selected teachers will also participate in the Professional Development provided by the Office of 
ELL Professional Development (SIFE/LTE Symposium and SIFE/LTE Grant Demonstration Site Visit). 
They will also attend Professional Development on the Spanish and English Academic Language and 
Literacy Diagnostic (ALLD) to identify SIFE with a home language of Spanish or English.  
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KEY FINDING 6: PROFESSIONAL DEVELOPMENT—SPECIAL EDUCATION 
While the DOE and individual schools have made a substantial investment in professional development for 
special and general education teachers, classroom observations, IEP reviews, and interviews indicate that 
many general education teachers, special education teachers, and school administrators do not yet have 
sufficient understanding of or capacity to fully implement the range and types of instructional approaches 
that will help to increase access to the general education curriculum and improve student performance. 
Further, many general education teachers remain unfamiliar with the content of the IEPs of their students 
with disabilities, have a lack of familiarity with accommodations and modifications that would help support 
the students with disabilities in their classrooms, and are not knowledgeable regarding behavioral support 
plans for these students. 
 
Please respond to the following questions for Key Finding 6: 
 
6.1: Describe the process your school has or will engage in to assess whether this finding is relevant to 
your school’s educational program. 
 

Our Special Education Department ensures that all teachers working with students with special 
needs are aware of their students’ disabilities, learning/academic needs, and performance levels.  IEP 
records are disseminated to teachers electronically, and SETTS teachers continuously discuss with general 
education teachers their students’ academic progress or lack of it.   Testing accommodations and 
modifications are granted to entitled students as per their IEP.  
 
6.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable    Not Applicable 
 

6.3: Based on your response to Question 6.2, what evidence supports (or dispels) the relevance of this 
finding to your school’s educational program? 
 

During Department Conferences and SLC meetings, administrators and teachers discuss students’ 
outcomes.  Approaches to meet the special needs of students with IEP’s are implemented and modified as 
necessary.  Letters to general education teachers reminding students’ special needs are handed to teachers.  
Teachers participate in ongoing IEP meetings are held to discuss students programs and needs.  Students 
are also aware of their learning modalities and testing accommodations.  One of our goals is to empower 
students to speak up on their behalf. 
 
6.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your 
school will need additional support from central to address this issue. 
 

We are engaged in ongoing professional development addressing differentiated instruction and 
curriculum adaptation. 
 
 
KEY FINDING 7: INDIVIDUALIZED EDUCATION PROGRAMS (IEPS FOR STUDENTS WITH 
DISABILITIES) 
Although IEPs clearly specify testing accommodations and/or modifications for students with disabilities, 
they do not consistently specify accommodations and/or modifications for the classroom environment 
(including instruction). Further, there appears to be lack of alignment between the goals, objectives, and 
modified promotion criteria that are included in student IEPs and the content on which these students are 
assessed on grade-level state tests. Finally, IEPs do not regularly include behavioral plans—including 
behavioral goals and objectives—even for students with documented behavioral issues and concerns. 
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Please respond to the following questions for Key Finding 7: 
 
7.1: Describe the process your school has or will engage in to assess whether this finding is relevant to 
your school’s educational program. 
 

The Assistant Principal of Special Education participates in all IEP conferences in the building.   
Goals and objectives are discussed by participants, including parents and student. Classroom environment 
accommodations and modifications are recommended by the school psychologist and IEP teacher to match 
each student individual needs. Students with modified promotion criteria are assessed as specified on their 
IEP’s.   
 
7.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable    Not Applicable 
 
7.3: Based on your response to Question 7.2, what evidence supports (or dispels) the relevance of this 
finding to your school’s educational program? 
  
 Data on students’ needs is disseminated to teachers.   Students IEP files are available to teachers for 
their perusal.  This information is also available electronically.  The best evidence of implementation is 
visiting classes and observing how teachers differentiate instruction by using a cadre of instructional tools 
to enhance learning.  
 
7.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your 
school will need additional support from central to address this issue. 
 

Even though we have well-developed plans for Special Education instruction and professional 
development, it is not reaching the practice of all the teachers. We will address and reassess the relevance 
of this finding based on the classroom Walkthroughs and Observations, as well as teacher surveys. Data on 
students’ modifications will be disseminated on a regular basis. Also students’ needs are discussed in the 
Case conferences and SLC meetings. 

 
 



CEP Appendix 8: Contracts for Excellence
This electronic version of the CEP Appendix 8 allows you to submit details about your proposed 2008-09 Contracts for Excellence 

spending within the six eligible program areas.  
 

1. This form must describe your preliminary plans to use the total amount of funds allocated to your school in the Contracts for 
Excellence allocation category in Galaxy. If you do not know this amount, please refer to Galaxy.  

 
2. The sum of the allocations you list in each program area must match the total amount allocated to you in Galaxy.  

 
3. Please provide all of the information requested for each of the program strategies to which you've allocated funds, as per SED 

requirements.  
 

This survey must be completed by Tuesday July 15 at 6pm.  
Thank you!

 

 

Please provide the following information about your school. You must complete all of the fields on this page in order for your 
survey to be valid.

School DBN  10X440

School Name  DeWitt Clinton High School

Total Amount of "Contracts for Excellence" Allocation in 
Galaxy  $ 1,405,205

Principal Name  Geraldine Ambrosio

Principal Email  Gambros@schools.nyc.gov

Principal Phone  7185431000

Does your school plan to use FY09 C4E funding to reduce class size?

nmlkj Yes 

nmlkji No 

   
Submit date: Jul 11, 2008         Email address: gambros@schools.nyc.gov 



 

 

 

 

 

 

Does your school plan to use FY09 C4E funding to increase student time on task?

nmlkji Yes 

nmlkj No 

How much do you plan to allocate for each of the following program strategies?
Before- and After-School Programs  

Summer School Programs  
Dedicated Instructional Time  

Individualized Tutoring  $ 58,453

Does your school plan to use FY09 C4E funding to support new or expanded before- or after-school programs?

nmlkj Yes 

nmlkji No 

Does your school plan to use FY09 C4E funding for new or expanded summer school programs?

nmlkj Yes 

nmlkji No 

Does your school plan to use FY09 C4E funding for new or expanded efforts to increase dedicated instructional time (e.g., 
instructional blocks for core academic subjects, additional instructional periods for areas of greatest student need, Response to 
Intervention (RTI) and/or intensive individual intervention, etc.)?

nmlkji Yes 

nmlkj No 

Please describe the program.
The program will focus on intensive individual intervention via after school individualized tutoring, peer tutoring and Saturday tutoring. 

Please indicate the student population(s) you intend to target via this initiative.

gfedcb English Language Learners 

gfedcb Students with Disabilities 



 

 

 

 

 

 

gfedcb Students in Poverty 

gfedcb Students with Low Academic Achievement / at Risk of Not Graduating 

Is the program described above a first-time implementation of the program/strategy, or an expansion of an existing 
program/strategy?

nmlkj New implementation 

nmlkji Program Expansion 

Please indicate how the program/strategy will be expanded for school year 2008-09.
The number of students will be increased to include students from all the previously mentioned groups (at-risk, poverty, ELL and Students with Disabilities).

Does your school plan to use FY09 C4E funding for new or expanded efforts to offer individualized tutoring (provided by highly 
qualified staff as a supplement to general curriculum instruction and targeted to students not meeting State standards)?

nmlkji Yes 

nmlkj No 

Please describe the program.
Students will receive individualized tutoring after school in the subjects they need the most support. Students will be tested using the Scantron 
Computerized Assessment in order to establish personalized benchmarks and learning objectives. Students will also be tested after the intervention in order 
to determine if the students benefited from the program academically.

Please indicate the student population(s) you intend to target via this initiative.

gfedcb English Language Learners 

gfedcb Students with Disabilities 

gfedcb Students in Poverty 

gfedcb Students with Low Academic Achievement / at Risk of Not Graduating 

Is the program described above a first-time implementation of the program/strategy, or an expansion of an existing 
program/strategy?

nmlkj New implementation 

nmlkji Program Expansion 



 

 

 

 

 

 

 

Please indicate how the program/strategy will be expanded for school year 2008-09.
The number of students will be increased to include students from all the previously mentioned groups (at-risk, poverty, ELL and Students with Disabilities).

Does your school plan to use FY09 C4E funding for teacher and principal quality initiatives?

nmlkji Yes 

nmlkj No 

How much do you plan to allocate for each of the following program strategies?
Programs to recruit/retain Highly Qualified Teachers 
(HQT)  

Professional mentoring for beginning teachers and 
principals  

Instructional coaches for teachers  $ 315,645

School leadership coaches for principals  

Does your school plan to use FY09 C4E funding to support new or expanded programs or strategies to recruit or retain Highly 
Qualified Teachers (HQT) (e.g., Lead Teacher program)?

nmlkj Yes 

nmlkji No 

Does your school plan to use FY09 C4E funding to support new or expanded professional mentoring for beginning teachers 
and/or principals (consistent with SED mentor-teacher certification requirements and limited to 1st and 2nd years of 
teacher/principal assignment)?

nmlkj Yes 

nmlkji No 

Does your school plan to use FY09 C4E funding for new or expanded programs offering instructional coaching for teachers(e.g., 
appropriately certified coaches or highly qualified teachers providing support in content areas needed to attain learning 
standards)?

nmlkji Yes 

nmlkj No 



 

 

 

 

 

 

Please describe the program.
The program will create instructional coaches in Literacy, Math and ESL. The coaches will work with individual teachers as well as groups of teachers on 
specific topics and strategies. 

Please indicate the student population(s) you intend to target via this initiative.

gfedcb English Language Learners 

gfedcb Students with Disabilities 

gfedcb Students in Poverty 

gfedcb Students with Low Academic Achievement / at Risk of Not Graduating 

Is the program described above a first-time implementation of the program/strategy, or an expansion of an existing 
program/strategy?

nmlkj New implementation 

nmlkji Program Expansion 

Please indicate how the program/strategy will be expanded for school year 2008-09.
Coaches will focus on Literacy and Numeracy Across Curriculum. The ESL coach will be a much needed addition in order to improve the learning of our ESL 
population.

Does your school plan to use FY09 C4E funding for new or expanded programs offering coaching for principals (e.g., 
appropriately certified school leadership coaches, with records of demonstrated success, providing instructional leadership 
development across all curriculum areas)?

nmlkj Yes 

nmlkji No 

Does your school plan to use FY09 C4E funding for middle and high school restructuring efforts?

nmlkji Yes 

nmlkj No 

How much do you plan to allocate for the following program strategies?
Instructional changes  $ 736,505



 

 

 

 

 

 

Structural changes (Please note: You must also be 
implementing Instructional Changes to choose this option) 
 

$ 294,602

Please provide a brief description of the instructional changes and/or structural/organizational changes that will be implemented.
Structural change: The funds will be used to create wall-to-wall Small Learning Communities at DeWitt Clinton High School. Teachers have now new roles as 
SLC Coordinators. Instructional change: The creation of SLCs demands more teachers in order to keep SLCs as pure as possible. Also, this allows us to 
have more classes with SLC theme integration.

Please indicate the student population(s) you intend to target via this initiative.

gfedcb English Language Learners 

gfedcb Students with Disabilities 

gfedcb Students in Poverty 

gfedcb Students with Low Academic Achievement / at Risk of Not Graduating 

Is the program described above a first-time implementation of the program/strategy, or an expansion of an existing 
program/strategy?

nmlkj New implementation 

nmlkji Program Expansion 

Please indicate how the program/strategy will be expanded for school year 2008-09.
Previously the SLCs did not have SLC Coordinators. Also, the the SLCs have created a need for more teachers for the sake of SLC purity.

Does your school plan to allocate FY09 funding to implement a new full-day pre-kindergarten program, or to expand an existing 
pre-kindergarten program at the school?

nmlkj Yes 

nmlkji No 

Does your school plan to allocate FY09 funding to expand and/or replicate a model instructional program for English Language 
Learners (ELLs)?

nmlkj Yes 

nmlkji No 
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