m

Department of
Education

GROVER CLEVELAND HIGH ScHOOL

2008-09
SCHOOL COMPREHENSIVE EDUCATIONAL PLAN
(CEP)

SCHOOL.: 240485
ADDRESS: 2127 HIMROD STREET
TELEPHONE: 718.381.9600
FAX: 718.417.8457



Grover Cleveland High School CEP page 2 of 61

TABLE OF CONTENTS

Asyoudev el op Yy o uCEPghishabledf costents will be automatically updated to refect
the actual page numbers of each section and appendix.

SECTION |: SCHOOL INFORMATION PAGE.......ciiiiiiiiiie e ittt ceeme e s sttt e e s ettt e e e et annssea e e s ensaeeaeaasaeeaeessmnennneees 3
SECTION Il: SCHOOL LEADERSHIP TEAM SIGNATURE PAGE ....ciiiiiiiiiiiiiiiiiiiiiiiieree e e s eeesineeeinnes 4
SECTION [I: SCHOOL PROFILE .....cciiiiiiiiiiiit ittt et teeeee s e a e e e e e e e sttt ettt et e e aeesbeesbbesbbnaeeeeaeeeeeeaaaeaeaaens 5
PART A. NARRATIVE DESCRIPTION 5
PART B. SCHOOL DEMOGRAPHICS AND ACCOUNTABILITY SNAPSHOT 11
SECTION [V: NEEDS ASSESSMENT ....uutiiiieiitiereesitttsiaasessssssesaessisssssessassanasssesssassseesssnsssssessmnnsssssssesssnsens 14
SECTION V: ANNUAL SCHOOL GOALS ..uvviieiiitiiieeaiiteeeessimnessssesessssssesaessssssssaamsssssssesssssssseeessnsssmmssesessnsnns 21
SECTION VI: ACTION PLANS .. .uttiiietiittiieeesstiietaeameesassteeeeessstseeaessssananseseeaassseeeeaasssseeesamnnsssseeeaesansseeeessnssns 22
o Goall
o Goal 2
o Goal3
REQUIRED APPENDICES TO THE CEP FOR 2008-2009 ........cccciittiiiiieeeeeeasiiiiineereeeeesassnnnneeneaeens 25
Appendix 1: Academic Intervention Services (AIS) Summary Form 26
Appendix 2: Program Delivery For English Language Learners (ELLS) 28
APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION 37

Appendix 5: NCLB/SED Requirements for Schools in Need of Improvement (SINI) and

Schools Requiring Academic Progress (SRAP) 39
Appendix 7: School-Level Reflection and Response to System-wide Implications of Findings
from Audits of the Written, Tested, and Taught Curriculum in ELA and Mathematics 41
Appendix 8: Contract for Excellence (C4E) School-Based Expenditures for 2008-09 54



Grover Cleveland High School CEP

SECTION I: SCHOOL INFORMATION PAGE

ScHooOL NUMBER:  24Q485

DISTRICT: 24

SCHOOL ADDRESS: 2127 Himrod Street

ScHooL NAME:

SSO NAME/NETWORK #: ICI

page 3 of 61

Grover Cleveland High School

BONNIE LABOY

ScHooL TELEPHONE:  718.381.9600

FAaX: 718.417.8457

ScHooL CONTACT PERSON: Dom Scarola

EMAIL

ADDRESS: dscarol@schools.nyc.gov

POSITION/TITLE

SCHOOL LEADERSHIP TEAM CHAIRPERSON

PRINCIPAL

UFT CHAPTER LEADER

PARENTSOASSOCIATION
PRESIDENT

STUDENT REPRESENTATIVE
(Required for high schools)

COMMUNITY SCHOOL DISTRICT
SUPERINTENDENT

PRINT/TYPE NAME

n/a

Dom Scarola

Steve Harris

Ruth Hernandez

Melisa Bardhi

N/A




Grover Cleveland High School CEP page 4 of 61

SECTION Il: SCHOOL LEADERSHIP TEAM SIGNATURE PAGE

Directions: There should be one School Leadership Team (SLT) for each school. As per the
Chancel | otohsdor &koglldadership Teams, SLT membership must include an equal
number of parents and staff (students and CBO representatives are not counted when assessing the
balance), and ensure representation of all school constituencies. The signatures of SLT members on this
page indicates their participation in the development of the Comprehensive Educational Plan and
confirmation that required consultation has occurred in the aligning of funds to support educational
programs (Referto Chance | | or 6 s <SRe6g5wlna tSiLavadable on the NYCDOE website at
http://schools.nyc.gov/Administration/ChancellorsRequlations/default.nhtm). Note: If for any reason an
SLT member does not wish to sign this plan, he/she may attach an explanation in lieu of his/her
signature.

Name Position/Constituency Represented Signature
Dom Scarola *Principal or Designee
Ruth Hernandez ;F;Q/S;LﬁtPresident or Designated Co-
Daniela Ahrens Student Representative
Melisa Bardhi Student Representative
Thadia Louis APO, CSA

Rose Maria LaMalfa Dietician, School Staff

Brian Gavin Teacher

Debra DO6AnN(g Parent

Edith Dishmey Parent
Tammy Kruithoff Parent
Steve Harris *UFT Chapter Chairperson or Designee

* Core (mandatory) SLT members.

Signatures of the members of the School Leadership Team (SLT), as well as any applicable
documentation, are available for viewing at the school and are on file at the Office of School
Improvement.


http://schools.nyc.gov/Administration/ChancellorsRegulations/default.htm
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SECTION Ill: SCHOOL PROFILE

Part A. Narrative Description

Directions: In no more than 500 words,pr ovi de cont ext ual i nformation at
community and its unique/important characteristics. Think of this as the kind of narrative description

you would use in an admissions directory or an introductory letter to new parents. You may wish to

include your school 6 sandddsscriptiod ofnstrategic avltaboratiomst e me n t
partnerships and/or special initiatives being implemented. You may copy and paste your narrative

description from other current resources where this information is already available for your school

(e.g., grant applications, High School Directory, etc.). Note: Demographic and accountability data for

your school will be addressed in Part B of this section.

Mission Statement

We believe that all students can achieve high goals. We take pride in inspiring students to grow academically,
socially, and morally. Our mission has a three-pronged approach to shaping each student into a well-rounded
individual. It is our belief that educators should help young people to develop high moral character, be
academically prepared, and become socially adjusted. We help students work towards their fullest potential by
creating an environment that meets all their needs.

Children 6 s Mi ssion Statement
As students, we are committed to taking an active role in our education and to developing the personal skills that
prepare us for the future.

Parent Mission Statement
As parents, we are committed to making education a priority byostipg our children and teachers through
active participation in the educational process at school.

What is distinctive about your school?
U Sense of community, with a traditional and caring environment with a long neighborhood
history

U All school constitue nts work well together towards one goal 8 student success

U Only five principals in 78 years reinforces stability in school and the community

U Print rich environment that continually celebrates student achievement and work.

U Safe and secure environment with an active and patrolling staff.

U Unified and diverse student and staff population

0 Many staff members are Cleveland graduates

U Large and highly functional ESL and bilingual Spanish program

U 70% of our population are current or former ELL students

U Student academic, social and emotional needs are addressed in a collaborative approach

U Willingness and courage to change and to implement statistically sound teaching approaches
and methodol ogies based on student data and nee

U Our vision r esource room, one of few in the city

U Email accounts for all our staff not just teachers

U Anti -Defamation League Campaign

U Gym class that certifies students to be life guards

U Large contingent of student employees through LEARN Program

U Host of Annual Citywide Science Olympiad

U NY Times Scholarship winners yearly

U Over six million dollars in scholarships offered yearly

U0 Very large and active Key Club which does community service



Grover Cleveland High School CEP page 6 of 61

Departmental Distinctive features:

ELA
The Communication Arts Department is unique because we afford our students varied opportunities to
showcase what they know. If one enters an English classroom, he/she will see student centered
| essons; whet her it i's the Writersd Workshop, I
Multicultural Literature, Latin American Literature, Poetics, Journalism, Yearbook, Great Literature or
Theatre Production. We realize that effective communication is acquired by practicing models of
verbal and written expression. For that reason, you will see students act out scenes from plays, read
poetry, essays or stories they have written or even deliver speeches based on research they have done.
In addition, we address the needs of accelerated students. We offer Honors and Advanced Placement
classes. Our students can take A.P. Language and Composition and Literature and Composition. In
addition to addressing the needs of our accel et
Program for the on level ninth graders. This program takes the approach of writing as a process and an
experience. Students explore an array of literacy genres and they write their own. With the struggling
reader, we provide ninety minutes of instruction. This dedication of an additional period affords the
students to work on reading stamina through Independent Reading. The teachers use many strategies
to build the studentso6 reading and writing skil
Regents.

The Communications Arts and Music Departments work closely together to produce various theatrical
productions. Each year, the Theatre students showcase their talents via the Cabaret and the Spring
Musical.

The Music Department is working diligently to expose and provide our students with true music
appreciation opportunities. When they leave our portals, many of our students can play an instrument
that they were introduced to during their high school career. We offer Piano, Guitar, Orchestra and
Voice training.

Math
As a large school, we have the flexibility to differentiate student placement in mathematics catering to
our studentsd needs. Every student at Grover

of mathematics. Although four years of study equates to 4 units or eight credits, many of our students
graduate with six units or twelve credits. The students that have accelerated in mathematics, taking
their first mathematics Regents in middle school, can earn more than four units of study. Besides Math
A, Math B, Integrated Algebra, and Geometry, we also offer elective courses such as Intermediate
Algebra, Trigonometry, elementary statistics, Calculus, AP Calculus AB, AP Calculus BC, AP
Statistics. OQur el ementary Statistics course i
Now Program. We offer Spanish bilingual mathematics classes at all levels. English language
learner mathematics classes are offered for our ELL students at all levels. All incoming ninth grade
students not meeting the standards, scoring two or below on the eight grade mathematics assessment,
are programmed for two periods of mathematics. Twelfth grade students that have not yet passed the
Math A Regents Examination are scheduled for two periods of mathematics. These twelfth grade
students are provided with academic intervention services in the computer lab. Using Apex learning
online tools, differentiated instruction is provided on an individual basis. We want our students to be at
a level of comfort in their mathematics classes, whether they need academic intervention services or
they are accelerated, each and every student is programmed according to his/her needs. Extensive
tutoring during the school day, after school, and on Saturdays are offered for our students so that they
can all excel in mathematics.



Grover Cleveland High School CEP page 7 of 61

Social Studies

The Social Studies department at Grover Cleveland High School offers all state mandated history
courses. We offer on and off track classes to meet the need of our student body, as well as Regents
preparation classes. All classes are offered in Spanish and adapted for our diverse ESL population.
Advanced Placement courses in US History and Government and Psychology are also included for our
accelerated students. In addition, we offer a variety of elective courses such as Constitutional Law,
Criminal Law, Criminology, Psychology, sociology, and Women in History. These classes can assist
our students in obtaining Regents Diploma Credit.

The Social Studies Department offers a variety of extracurricular activities for students to participate
in. They include the following: Mock Trial Club, Lincoln i Douglas Debate Team, College Now,
Young Black Americans Club, Global Studies Regents Review, U.S. History Regents Review, Various
out of state weekend trips, Conflict Resolution, Key Club, Euro Challenge, WISE Financial Literacy
Program

Science

The science department prepares students for the regents exams in Living Environment (Biology),
Earth Science, Chemistry and Physics. We also offer students Advanced Placement Biology and on
alternate years, Advanced Placement Chemistry, Physics or Environmental Science. We have an
active research program for 10" graders who learn the methodology to compete in the Intel, Quality of
Life and New York City science fairs and competitions. Student projects are conducted with renowned
mentors and address topics such as pollution, asthma rates and animal behaviors. We offer a plethora
of science electives including zoology, plant science, marine biology, forensics, oceanography,
environmental science, geohazards, electronics, robotics, astronomy, engineering applications and
space science. We have an active Science Olympiad team competing each year among the other
quality high schools in New York City. We are hoping to start a Robotics team this year.

Technology Depament

Grover Cleveland is a participating school in the National Academy Foundation, offering an Academy
of Information Technology. This three year program introduces students to careers in the computer
industry including web design, hardware and systems and database management. Our database
management program is one of two in the city certified by industry leader Oracle. Students have the
opportunity for a summer internship between their junior and senior years and new this year, may opt
for a college course at DeVry Institute. Students take industry certification exams at the end of their
senior year. Over 90% of our AolT students graduate with a Regents diploma.

ESL/FL

The English as a Second Language (ESL) department is dedicated to prepare the immigrant student to
successfully integrate a new culture by designing instruction to develop skills in the listening,
speaking, reading and writing of the English language. The courses we offer integrate the expectations
of both The New York City Performance Standards and the New York City Curriculum Frameworks.
We provide a rigorous English curriculum which helps them to communicate with others and pass the
Comprehensive English Regents Examination. The department not only provides students with the
opportunity to learn the four language acquisition skills, (listening, speaking, reading and writing), but
it also promotes awareness, knowledge and appreciation of other cultures. Our goal is to prepare
students to be fluent in order to access greater career opportunities in our new global society.

Our ESL Department is also committed to interdisciplinary cooperation and collaboration. The study
of English is best accomplished through content area instruction where language acquisition is taught
and fostered through academic language. We are one of the first schools to embark in an ESL/Social



Grover Cleveland High School CEP page 8 of 61

Studies pilot program. This program is comprised of a double period instruction with one ESL teacher
and one Social Studies teacher delivering content using ESL methodology.

It is with great pride and honor that we are educating our students to communicate on a more global

level in order to become active citizens of the 21% century. Now modern technology has given us a

myriad of tools to foster individual learning. Our ELLs (English Language Learners) have been

participating in the new Achieve 3000 computer-aided reading comprehension program during and

after school . This program provides iingldvelvi dual
and customized writing exercises and listening comprehension support, all in an online environment.

Our Achieve 3000 students use the program in class twice a week and can access all the materials

online from any computer that has internet access if they wish to do supplementary exercises or extra

homework. Our native language ESL students are now also working on the Spanish version of this

program.

Studying a foreign language entails exploring a way of life, a different culture and the traditions of
other people. The courses we offer in our Foreign Language/ESL department provide our students
with an opportunity to acquire considerable sophistication in the language they study and to become
successful in a diverse cultural, social and economic environment. The department has developed a
foreign language instruction program to meet the specific needs of our student population; a set of
expectations for all students.

Regardless of the level of instruction, a variety of methods and approaches are incorporated to achieve
both communicative and written competency. Some of the language learning methods employed are
Balanced Literacy, whole language approach, Writers Workshop and the communicative approach.
The instructional objectives of these classes are to develop the four language skills: listening, speaking,
reading and writing. A varied number of strategies, activities and materials are brought into the
classroom, such as individualized instruction, cooperative learning, audiovisuals, newspapers,
videotapes and computers. Our students also receive individualized computer instruction using reading
and writing software and the Internet. The program has been implemented to ensure that the new
standards are being met. The necessary technological skills are gradually introduced throughout the
program. At the advanced level, ELL students analyze and formulate judgments about literature, use
elements of the writing process, and analyze, synthesize and evaluate information. As a result, our
Foreign Language/ESL department is consistently successful in maintaining high-passing percentages
on the Comprehensive Spanish and Italian Regents exams. In addition, our Advanced Placement
exams consistently reflect the top passing scores.

The Foreign Language /ESL department is committed to serve the diverse needs of the multi-lingual

ELL population by providing trained staff, appropriate instructional programs and materials. Support

services and staff development workshops are provided in order to enable these students to achieve

academic progress as their language skills develop. We believe in maintaining the heritage and native

languages of our students while helping them learn a new language. The ability to communicate in a

second language enables us to understand the hopes, dreams and visions of others around the world.

The study of foreign |l anguages prepares todayo:
basic skills instruction, developing cross-cultural understanding and makes them more competitive in a

global marketplace.

Our ESL/Foreign language department is also responsible for hosting an all school multicultural event
that engages the entire school. Our Winter Festival brings students, faculty, parents and community
together in a celebration of cultures through dance, theatre, national costumes and music. This event
affords all a voice and unites all.
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Instructional Support

Our Instructional Support Department and staff provide students with a variety of programs that
actively engage and meet individual social, emotional and academic needs of our students with special
education mandates. These programs are: Special Class, Special Education Teacher Support Services,
Related Services Only and Collaborative Team Teaching. Related services provided include:
Counseling, Speech and Language, Occupational Therapy, Physical Therapy, Hearing Services, Vision
Services and Orientation and Mobility. We are extremely proud of our Vision Resource Room that not
only provides students who are visually impaired with Braille or large print services but, also, with
technological and adaptive equipment and materials. Students in special classes are afforded both
Regents level classes and vocational opportunities. In class guidance workshops are held twice a year
with all ISS students by our grade advisor and transition coordinator. Transition from school to the
world is provided for all school leavers. For those who need, the Wilson Reading Program, an Orton-
Gillingham based program is available. Our ISS department functions as a school within a school and
its staff provide students with a family atmosphere that encourages high expectations.

Achieve Now Academy

The Achieve Now Academy is an alternative course program of Grover Cleveland High School
offering students at risk of not meeting educational requirements the opportunity to become successful
in school. Currently, students who are not keeping pace with their potential credit earnings may be
placed into this accredited program in order to assist them in earning the number of credits necessary
for promotion to a higher grade level. One of the primary goals of the Achieve Now Academy is to
help students graduate from high school in a timely manner in preparation for college and/or other post
secondary education career training.

The Academy offers reduced class size, a student centered learning environment, and counseling and
support services designed to assist students in earning high school credits and returning to the earlier
day school program at Grover Cleveland High School. Former Academy classes have yielded excellent
results. Approximately 95% of incoming students increased their grade level credit status upon
completion of one year in the program.

H& PE

We offer 26 Varsity and Junior Varsity Teams. Student athletes participate in the Fall, Spring and
Winter Seasons. Our teams belong to the Public Schools Athletic League and play against other
schools mainly from Queens. Our Physical Education program allows students to select their physical
education class. Classes include: Boys basketball, Coed volleyball, Aerobics, Weight Training,
Seasonal Activities, and Girls and Boys Swim classes.

We offer Health Education to our incoming freshmen. Topics covered include: Tobacco, Alcohol and
other Drugs and there prevention, Emotional and Mental Health, Improving Healthy Behaviors, Health
and Nutrition, Human Sexuality and STDs and HIV, and Violence and Injury Prevention.

We have had 10 division winners over the last four years. Those teams include: Girls and Boys
Bowling, Tennis and Volleyball. The Girls Tennis Team won the City Championship four years ago
and the Boys Volleyball Team lost in the City Championship last June.

Guidance

The guidance department at Grover Cleveland High School bustles with activity throughout the day.
Counselors are regularly addressing the academic, social/emotional and post-secondary needs of all
our students. Our department is staffed with seven academic guidance counselors, two related-services
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guidance counselors, two social workers and a college advisor. We work with struggling students
while encouraging all students to challenge themselves academically to ensure that they are prepared to
be competitive in college, or the work force. We boast a very creative team dedicated to building and
supporting programs that enhance students' chances for success in high school.

Security
The security and well-being of our students, faculty and staff are utmost in the minds of all involved.

A large part of the Grover Cleveland High School security paradigm is the use of metal scanning
which is performed on all individuals entering the building. Also, live closed circuit cameras

with twenty four hour recording capability are present in almost all parts of the interior of the building,
as well as certain key points on the buildings exterior. School administration places a major emphasis
on students getting to class in time and utilizes all security personnel towards this endeavor. Through
the use of all of the resources at its disposal, school administration goes to great lengths to maintain
and improve school tone and scholarship by providing a safe and secure atmosphere where meaningful
teaching and learning can take place.
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SECTION T Cont 6d

Part B. School Demographics and Accountability Snapshot

Directions: A pre-populated version of the School Demographics and Accountability Snapshot
provided in template format below (Pages 6-8 of this section) will be available for download by each
school on the NYCDOE website. Schools are encouraged to download the pre-populated version for
insertion here in place of the blank format provided. (The URL for download will be posted in the May
20"edition of APrincipal sé Weekly.)

SCHOOL DEMOGRAPHICS AND ACCOUNTABILITY SNAPSHOT
School Name: Grover Cleveland High School
District: 24 DBN #:  24Q485 School BEDS Code #:  24Q485

DEMOGRAPHICS
Grades Servedin [ JPrek [JK []1 []2 []3 []4 []5 (16 []7

2008-09: []8 Qo9 Q10 Q 11 Q 12 [ Ungrad.Ele. [] Ungrad. Sec.
Enrollment: Attendance:
(As ofOctober 31) 2006 2007 2008 (As of June 30% of days 2006 2007 2008
PreK 0 0 0 students attended) 792 795
Kindergarten 0 0 0
Grade 1 0 0 0 Student Mobility:
Grade 2 0 0 0 (% of Enrollmeasof June 2006 2007 2008
Grade 3 0 0 0 30 93.4 946 933
Grade 4 0 0 0
Grade 5 0 0 0 Eligible for Free Lunch:
Grade 6 0 0 0 (% of Enrollment as of Octc 2005 2006 2007
Grade 7 0 0 0 3] 403 418 432
Grade 8 0 0 0
Grade 9 1136 1036 959 Students in Temporary Housing:
Grade 10 942 951 944 (Total Numbas of June 30 ' 2006 2007 2008
Grade 11 473 484 474 8 7 7
Grade 12 470 552 535
Ungraded Elementary 37 28 34 Recent Immigrants:
Ungraded Secondary 3058 3051 2946 @ (Total Numbas of October 2006 2007 2008
Total 3 163 171 166
Special Education Enroliment: Suspensions:
(October 31) 2006 2007 2008 (Online Occurrence Reporti

i i System [OORSNumbelas 2006 2007 2008
IC\I:IL;rQSl?sSr in S@bntained .o e 143 onyune gO) N

No. irCollaborative Team
Teaching (CTT) Classes

Number all others 131 137 142 Superintendent Suspensior 42 82 44
These students are included in the enrollment informatic

14 16 28 Principal Suspensions 203 325 338
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DEMOGRAPHICS
Special High School Programs:

English Language Learners (ELL) Enrollment: @ (Total Number) 2006 2007 2008
(October 31) 2006 2007 2008 CTE Program Participants [ K 108
#in Trans. Bilingual Clas: 278 365 362 Early College HS Participar O 0 0

# in Dual Lang. Programs 0 0 0

# receivinESlservicesnly 295 244 230 Number of Staff:

# ELLs with IEPs 11 9 26 (As of October Jigludes all 2006 2007 2008

full and patime staff)

These students are included in the General and Special Number of @ehers

Education enrollment information above. 135 136 152

Number of Administrators a

Overage Students: Other Professionals 39 138 143

e ooy, 2005 2007 2008 [umbesicdueaioral s g
125 121 150
Teacher Qualifications:
Ethnicity and Gender: (As of October 31) 2006 2007 2008

(% of Enrollment as of % fully licensed & permane

2006 2007 2008 98.6 100.0 100.0

October 31) assigned to this school
Am_erlcan Indian or Alask 0.3 0.2 0.2 Perce_nt more.t‘nalvo years oo 730 745
Native teaching in this school
Black or African Americar 4.2 3.9 3.8 '

. . . Perce_nt more than five yeal 571 546 56.7
Hispanic or Latino 63.6 65.7 66.9 teachinganywhere
Asian or Native Percenasters Degree or
Hawaiian/Other Pacific Is 6.8 6.3 6.2 higher 740 1790 | 780
White 25.2 239 22.8 Percentcore classestaugh 88.6 90.5  90.6
Multiracial Ahighly quall

(NCLB/SED definition)

Male 53.3 520 53.0
Female 46.7 48.0 47.0

2008-09 TITLE | STATUS
[] Title I Schoolwide Program (SWP)  [] Title | Targeted Assistance X Non-Title |

Years the School Received Title |
Part A Funding: [ ] 2005-06 [ ] 2006-07 [ ] 2007-08 [ ] 2008-09

NCLB/SED SCHOOL-LEVEL ACCOUNTABILITY SUMMARY
SURR School: Yes[ ] No[ ] Ifyes, area(s) of SURR identificati

Overall NCLB/SED (] School in Need of Improvemel
Accountability Status (2007-08): (SINI) Year 1

(] School in Need of Improvement (] NCLB Corrective Action (] NCLB Corrective Actidfear
(SINI) Year 2 Year 1 2/Planning for Restructuring) (F

[ ] In Good Standing

School Requiring Academi

Progress (SRAP) Year 4 MathYear 5 ELA

[] NCLB Restructuiiedear Q
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NCLB/SED SCHOOL-LEVEL ACCOUNTABILITY SUMMARY

Individual Elementary/Middle Level Secondary Level
Subject/Area Ratings ELA: ELA: SRAP5

Math: Math: SRAP4

Science: GradRate: IGS
Thi s school 0 srogedsdAYBjetdrneinatiosfa eathyacc®untability measure:

Elementary/Middle Level Secondary Level

Student Groups ELA Math Science | ELA Math Grad. Rate
All Students R R R
Ethnicity

American Indian Alaska Native - -
Black or African American - -

Hispanic or Latino Q R

Asian or Native Hawaiian/Other Pa R R

Islander

White R R
Multiracial

Other Groups

Students with Disabilities

Limited English Piiefit R SH R
Economically Disadvantaged Q R

Student groups making AYP in eac 4 6 1
subject

a Made AYP X Did Not Make AY X*  Did Not Make AYP Due to Participation Rat
asH Made AYP Using Safe Harbor Ta - | Insufficient Number of Sttgl® Determine AYP Status

Note: NCLB/SED accountability reports are not available for District 75 schools.

CHILDREN FIRST ACCOUNTABILITY SUMMARY

Progress Report Results i 2007-08 Quality Review Results i 2007-08

Overall Letter Grade C Overall Evahtion: WeHDeveloped

Overall Score 42.4 Quality Statement Scores:

Category Scores: Quality Statement 1: Gather Da WelDeveloped

School Environment B Quality Statement 2: Plan and S WelDeveloped

(Comprises 15% of the Overall Si Goals

School Performance C Quality Statement 3: Align WeHDeveloped

(Comprises 26of the Overall Scor Instructional Strategy to Goals

Student Progress B Quality Statement 4: Align Capa WelDevelped

(Comprises @0of the Overall Scot Building to Goals

Additional Credit 2 Quality Statement 5: Monitor anc Proficient
Revise

Note: Progress Report grades are not yet available
District 75 schools.
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SECTION IV: NEEDS ASSESSMENT

Directions:Conduct a comprehensive review of youtheschool
most current quantitative and qualitative data available regarding student performance trends and

other indicators of progress. Include in your needs assessment an analysis of information available

from New York State Education Department and New York City Department of Education

accountability and assessment resources, i.e., School Report Cards, Progress Reports, Quality

Review and Quality Review Self-Assessment documents, periodic assessments, ARIS, as well as

results of Inquiry Team action research, surveys, and school-based assessments. (Refer to your

s ¢ h o bemogsaphics and Accountability Snapshot in Part B of Section Ill.) It may also be useful to
review the schools use of resources: | ast year 6s s

After conducting your review, summarize in this section the major findings and highlights of your
school 6s str engt handchalenges. Ggnsidershe folowing syestions:
- What student performance trends can you identify?
- What have been the greatest accomplishments over the last couple of years?
- What are the most significant aids or barrierstot he school 8s conti nuous i mj

What the school does well (from our QR)

e The principal is steadily dispersing responsibility and leadership, sothatthes c hool 6 s capac
to improve is increasing further.

¢ The school uses data well to evaluate the impact and effectiveness of its programs.

e The school provides a safe and secure environment for students, where learning can take
place.

e The school succeeds well in aligning services and external supporttoe nhance student s
personal as well as academic progress.

e There is very good differentiation within the curriculum and programs, which are continually
refined as the school attempts to meet student needs even more successfully.

e Teachers appreciate the support and guidance that they receive from their colleagues and the
administration.

¢ Much effort has been put into improving communication within the school, supporting greater
consistency and a broader understanding of its plans and goals.

e The school is very well managed, with effective organization and systems ensuring that it runs
smoothly on a day-today basis.

e The principal is directing resources to where the data and student outcomes show that they
are most needed.

e There is a high level of respect and mutual trust between students and adults.

What the school needs to improve (from our QR)

e Maintain the current level of student attendance, while at the same time continuing to seek
new and innovative ways to encourage students to want to come to school and to succeed.

e Continue to support teachers in the use of data to differentiate their instruction to build on the
positive changes to date.

e Articul at e t h-+ermggoals with méasurablesnogess criteria and interim goals to
provide milestones along the journey.

e Continue to work with students to engage them more extensively in self review and the
production of subject and personal goals.

e Continue to develop and implement diagnostic assessments to enable teachers to focus even
more strategically on student strengths and development areas. Continue to infuse technology
into the curriculum to enhance the range of engagement strategies available to teachers.
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Departmental Needs Assessment:

1.

ELA

Math

What student performance trends can you identify?

There is a steady movement of positive student performance on the English Regents due to
specific targeted skill building. The January Regents scores tend to be higher than that of the
June because of two factors:
1. More repeaters take the exam in June then in January
2. The top performing students from the junior classes are selected to take the exam early
(January).
In general, our students have mastered the formulaic approach we have taught when writing for
the ELA exam.
On a down side, our students are finding it challenging to do Task 11l of the ELA exam for the
following reasons:
1. They do not remember the literature they studied in the past
2. They are weak at proving how the controlling idea is developed in the literature presented.
The responses are generally vague and are not developed.
The same is also true for Task IV. They have to do the critical lens essay where they are asked
to interpret a quote and support their interpretation with two works of literature. The students
are expected to think and write critically. In order to master these two parts, our students must
become more analytical.
In analyzing the School Accountability report, there are signs of improvement as it relates to
meeting the AYP for all students Though we continue to have the general population of
students do well on the English Regents, there is still a need to bridge the gap as it relates to
Hispanic students and students who are Economically Disadvantaged. The School
Accountability Report indicates that we were a school in need of academic progress for the
2006-2007 school year because we met AYP in one subgroup, which was Asian or Native
Hawaiian/ Other Pacific Islander. For the 2004-2005 school years, we met AYP in two
categories; Asian or Pacific Islander and White. In 2007-2008, we meet AYP in the following
three categories: All students, Asian or Pacific Islander, White and Limited English Proficient
students. The two subgroups that still remain a challenge are Hispanic or Latino and
Economically Disadvantaged students. The performance index for Hispanics is 130 and the
Safe Harbor Target is 137. In the Economically Disadvantaged subgroup, the performance
index is 141 and the Safe Harbor Target is 147. The trend shows that we have been making
incremental improvement in all areas. Our focus will be targeting the areas of deficiency
through focused teaching and additional academic intervention.

More students are passing their mathematics classes

Weaker students are scoring 55% or above on the Math A Regents Examination.

The School Accountability report indicates that we are a School Requiring Academic Progress
(year 4) in mathematics for the 2006-2007 school-year. According to the SED school report
card, for the class of 2006, safe harbor target or AYP was met in mathematics for all subgroups
except the LEP subgroup. The performance index for the LEP students was 107 while the safe
harbor target for that subgroup was 124. For the class of 2006, AYP for all students was met in
mathematics, but, because of the need for development in the LEP category, final AYP
determination was not met.

For the 2007 SED school report card, AYP was met in mathematics for all subgroups and final
AYP determination was met. Despite the meeting AYP in all subgroups, the School
Accountability report still indicates that we are a School Requiring Academic Progress (year 4)
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in mathematics for the 2007-2008 school year. In order to be in good standing, and be removed
from improvement status in mathematics, we must make final AYP for two consecutive years.

Social Studies
e Smaller class size is more personal and increases student performance
e Regents review classes increase passing percentages on State Regents exams
e Absenteeism tends to lower the moral and scores of students

Science
e Lack of critical thinking abilities
e More students are completing labs
e Many students are over achievers and bite off more than they can chew (AP classes, Arista,
Key Club) and then want to drop classes rather than giving up extra curricular activities
e Students are happy with a '65" and won't exert themselves for higher grades
e Only the best and brightest are offered AP classes

Instructional Support
e Rise in student reading levels

ESL/FL
e Anincrease in student success in the ELA Comprehensive Regents
e Student data supports the success of our Achieve 3000 reading program.
e Students completing the Regents track for Native Language (Spanish) are best prepared for the
rigor of Advanced Placement classes in language

Achieve Now Academy
e Specifically to ANA: Student Attendance increase across the board
e General: High correlation between improved attendance and improved academic performance

H& PE
e Scholarship report has improved.
e Elimination of 3/2 classes and a change in grading rubric have had a positive effect

Security
e Recidivism rates



Grover Cleveland High School CEP page 17 of 61

Departmental Needs Assessment:

2. What have beethe greatest accomplishments over the last couple of years?

ELA

Math

Getting teachers to adapt a formulaic approach to teaching writing for the ELA exam
Getting teachers to use the workshop model more often

Fostering print rich environment

Teachers have made a greater effort to inform parents of student needs

Teachers are communicating and sharing ideas freely without being told

Teachers are addressing skill building more than just talking about literature.

The greatest accomplishment over the last couple of years, in mathematics, is making our AYP
in the 2007-2008 SED school report card

Social Studies

Addition of an Advanced Placement Psychology class and a 50% passing rate
Recipient of Blue Star Status from WIiSE Financial Literacy Program
Creation of the GSELL Program

Providing more elective classes which can be used for Regents Diploma
Increased academic intervention services (tutoring, prep classes, repeater)

Science

Development of our technology (AolT) program

Inclusion in the REACH awards program (AP exams)

Use of technology in the classrooms (LCD projectors, SMART boards, lap tops, Test
generators, Edugame, use of electronic grade books, etc)

Freshman Houses

Science Olympiad and soon to be Robotics Club

Student work exhibited throughout the building

Instructional Support

Full menu of services, Wilson reading program, professional growth

Achieve Now Academy

Greatly improved atmosphere- Orderly, Disciplined, Safety
Implementation / Outreach for at risk students: ANA Program, Extended Day

ESL/FL

Increased success in the ELA Comprehensive Regents by identifying LTELLS and providing
them with an additional Regents prep class ( L10)

The early identification of long term ELLS in order to provide them with support services
through innovative and proactive programs: EAGLE, ESL 10; (additional ESL Regents prep
class for long term ELLYS)

The early identification of low level ESL students struggling with the demands of the Global
SS curriculum; resulting in the pilot: GSELL (team teaching-ESL/Global team in a double
period of ESL content intensive curriculum.

The Achieve 3000 after-school/Saturday pilot for our struggling ELLs

ESL/ Parent Title 111 After-school /Saturday program
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e Consistent success in our LOTE Comprehensive Regents.
e The award of grant monies to support ESL instruction

H& PE
e Rafal Ksepka won a prestigious award representing our school in track. Won a scholarship to
St. Francis College.
e Added two teams to our sports program (Girls Cross Country and Wrestling). Sports assist in
improving student attendance due to the eligibility requirements.

Security
e Providing a safe and secure environment where meaningful teaching and learning can take

place, working as a team and providing the principal with the best information possible in order
to assist him in making informed decisions
e Anti-Gang initiatives

Organization
Improvement of safety and security

Increased graduation rate
Appearance of the building- cleanliness, upkeep
Attracting and keeping qualified and motivated teachers
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Departmental Needs gsessment:
3. What are the most significant aids or barriers

ELA
e Lack of attendance for many of our students remains a concern. The students who are
attending school are getting the services they need. The students who failed the ELA Regents
are placed in a special class to build skills. If they come to school, they will pass the Regents.
Many of our A n o tnthdceherttare ribtdestes tieaaudeehnytdesnot come to
school. There needs to be more parental responsibility in this matter.

Math
e Poor student attendance is our most significant barrier.

Social Studies

More professional development opportunities provided - aid
Assignment of buddy teacher to newly hired teachers - aid
Increase use of technology in the classrooms - aid

Freshman House/Strategies blocked classes - aid

Improving attendance - barrier

Parental involvement - barrier

Science
Lack of teacher time/ambition after school for clubs, tutoring, school activities, etc
Non-inclusion of the AolT in the HS directory
Fewer ‘well qualified' students in Math/Science program
Ten period day which makes after school activities for students difficult
Increase of Regents requirements to 65's on all exams
Overwhelmed guidance counselors when programming is involved.
Budget cuts creating:
- Large classes
- Not being able to afford a second lab specialist
- Inability to bring in Fellows and other new teachers
- No support at district/region level (ISC's)
VTEA monies (a good thing) -- able to buy incidentals and PD and supplement club budgets.
Lack of involvement by parents
The new photocopying machines (well loved by the Science department)

Instructional Support
o Family like setting, small group instruction, a caring and competent staff
e No outside DOE advocates, lack of dissemination of ISC staff, titles and contact numbers

Achieve Now Academy
e Appropriate Funding, Qualified Teacher Candidates
e Insufficient funding
e Larger Issue: Competing with numerous social "ills", destructive cultural behaviors, the
"System™ failure to address fundamental problems

ESL/FL
e The support and collaboration between administrators of every discipline and our Principal -aid
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H&PE

The support of our Principal in funding programs that address the needs of our ELLs : e.g
GSELL project - aid

The support of our Principal in infusing technology into our ESL and Language every
classrooms: e.g. Achieve 3000 licensing funding for our native language students - aid
Dedicated and professional teaching staff - aid

The main barrier is the disconnect between the reality of our immigrant student language
acquisition ability and the State mandated exams and time frames. Students arriving at our
doors at age 18, 19, with a begging level of English, are expected to meet the same
requirements as our US born students and in a very short period of time. All scientific evidence
in the language acquisition process is in direct opposition to these dictates. This causes student
apathy, discouragement and increases our long-term ELL population and decreases our pool of
graduation candidates.

The Principal's relentless work ethic is a plus. His knowledge of the importance of physical
education and health is a positive for the students and staff of our school.
Our biggest negative is getting students to attend school on a regular basis.

Security

NYCDOE bureaucracy, unrealistic goal setting by the NYCDOE, NYCDOE power vacuum at
the regional level

Individuals making important decisions on educational policy who have never ACTUALLY
worked inside of a NYC high school

A lack of meaningful parental involvement

The corporate model that is used for school administration beginning at Tweed

Students who don't understand the big picture as far their life choices and how it affects their
future

The breakdown of the traditional family model

Organization

Lack of parental involvement is a barrier
Negative community stigma is a barrier
Use of technology by teachers, students and staff is an aid to continuous improvement



SECTION V: ANNUAL SCHOOL GOALS

Directions: Based on the findings and implications from the comprehensive needs assessment( Secti on |1 V), determine
instructional goals for 2008-09 and list them in this section along with a few phrases of description. The resulting list should include a limited

number of goals (5 is a good guideline), and the list as a whole should be a clear reflection of your priorities for the year. Good goals should be
SMART 1 Specific, Measurable, Achievable, Realistic, and Time-bound.

Notes: (1)1 n Section VI of this template, you wil!/l need t o c o mpdhaols designaied foaNCLB/ISED pl| an” f o
improvement (SURR, SINI, and SRAP) must identify a goal and complete an action plan for each subject/area of identification. (3) When developed, Pr i nci pal s Per f
Review (PPR) goals should presumably be aligaiend to the school’'s annual goal s descr
Annual Goal Description
(Rationale for the selection of the goal)
Goal 1: By June 2009, there will be anincrease intheuseofdata [Our s chool 6s QR r e c08 @Rirelicatdda heeddonncrease (¢
to differentiate instruction for ELLs, which will result in a 1% the use of data to differentiate instruction. It is believed that this goal will result
increase in credit accumulation as indicated by an analysis of the | in accelerated gains for our ELL students.
HSST report.
Goal 2: By August 2009, there will be a 1% increase in credit Based on an analysis of data from our 2007-08 Progress Report, it was
accumulation for on track ninth grade students as indicated by an | determined that the ninth grade credit accumulation is lower than our current Peer
analysis of the HSST report. Horizon. Therefore, through this goal instructional resources will be redirected to
improve credit accumulation at the ninth grade level.
Goal 3: By June 2009, there will be an increase in the Based on an analysis of our Comprehensive Information Report (CIR), a part of
passing rate for Global/ESL social studies classes as the NYSED Report Card, a downward trend in students passing the Global
indicated by a 2% increase on the Scholarship report as Regents with a 65 was indentified. Therefore, instructional initiatives will be
indicated by an analysis of the HSST report. implemented in order to reverse this downward trend.

Principal Goals:
e By June 2009, there will be an increase in the use of data to diffatentistruction for ELLs, which will result in a 2% increase in
credit accumulation as indicated by an analysis of the HSST report.
e To differentiate instruction through use of data for English Language Learners
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e SECTION VI: ACTION PLAN

ACTION PLANS08-09 CEPACTIONPLANZ GOAL- |

Subject/Area

ESL:- ELL studets

Annual Goal
By June 2009, there will be an increase in the
use of data to differentiate instruction for ELLsS,
which will result in a 1% increase in credit
accumulation as indicated by an analysis of the
HSST report.

Our school 6s QR 108708 @Rnmelicatdda heed to increiase tioe mse of data to
differentiate instruction. It is believed that this goal will result in accelerated gains for our ELL students.

Action Plan

Include: actions/strategies/activities the school
will implement to accomplish the goal; target
population(s); responsible staff members; and
implementation timelines.

V Data will be made easily accessible to all staff members

V Teacher Drive files (accessible to all staff members) data will be kept current and performance data will

be updated after each marking period

V Daedelus and ARIS data software
Teachers have model classrooms (226 and
Achieve 3000 data will be monitored by the ESL coordinator and department supervisor; interim
benchmarks will be discussed at monthly meetings
Use of Achieve 3000 which differentiates instruction will be monitored through interim marking period
data/scholarship reports
Interim data ascertained from Achieve 3000 downloads will help teachers address student strengths and
weaknesses

227)

< < <<

Aligning Resources: Implications for Budget,
Staffing/Training, and Schedulelnclude
reference to the use of Contracts for Excellence
(C4E) allocations, where applicable.

Budget dollars have been set aside for Daedelus software and professional development

ICI ELL team will work with our ESL teachers to improve teaching methodology

Ongoing PD will be held for all staff utilizing Achieve 3000; Title Il funds to be used
Teachers will have model <c¢cl @a6®Nooms to vi
Achieve 3000 training is ongoing by dedicated staff and product developers

sit

< <K<K

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

PD will address how to maintain differentiation within a class with multiple levels of need

Integration of data sources will be reviewed to allow for use of internal disaggregated data

Formal and informal observation. Review of interim assessments to check for improvement in targeted
grades and subgroups. There is an expected gain of one lexile (one grade) for the school year and an
proportional interim gain during each marking period

V Interim assessments will be reviewed after each graded marking period (30 days)

V' A measurable gain of 1% in credit accumulation for ELL learners

<<<




2008-09 CEPACTIONPLANZ GOAL-1I

Subject/Area

Ninth Grade Students

Annual Goal

By August 2009, there will be a 1% increase in
credit accumulation for on track ninth grade
students as indicated by an analysis of the HSST
report.

Describe your goal (QR Recommendation 2)
Based on an analysis of data from our 2007-08 Progress Report, it was determined that the ninth grade credit
accumulation is lower than our current Peer Horizon. Therefore, through this goal instructional resources
will be redirected to improve credit accumulation at the ninth grade level.

Action Plan

Include: actions/strategies/activities the school
will implement to accomplish the goal; target
population(s); responsible staff members; and
implementation timelines.

V Data will be made easily accessible to all staff members
V Teacher Drive files (accessible to all staff members) data will be kept current and performance data will
be updated after each marking period
V Daedelus and ARIS data software
V Teachers will have model classrooms, 205, 207,208 and 211,t o vi sit t o see H#ADA]
V Ninth grade students who are in strategies (lowest-third), on-track and math/science will be monitored for
performance after each graded marking period (2/4/6/8/10/12)- student placement is done utilizing 8th grade
assessments and Gates-MacGinittee in September, January and June.
V Scholarship data will be reviewed to determine interim benchmarks

Aligning Resources: Implications for Budget,
Staffing/Training, and Schedulelnclude
reference to the use of Contracts for Excellence
(C4E) allocations, where applicable.

V Budget dollars have been set aside for Daedelus software and professional development

V Teacher teams will meet to discuss student needs, curriculum and pacing calendars for all core classes

V Data training will continue for dedicated staff

V Data files will be maintained and upgraded after each marking period and data files will be stored in a
network drive which is accessible to appropriate staff members

V Intervisitation will be used across the curriculum areas

V Gates-MacGinittee assessments will be given in September, January and June

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

V Agendas for PD development will reflect a focus on effective intervention strategies

V Integration of data sources (Daedelus) will be reviewed to allow for use of internal disaggregated data

V Formal and informal observation. Review of interim assessments, Gates-MacGinittee, after each
administration to check for improvement in targeted groups - formative assessment in September, interim
assessment in January and a summative assessment in June.

V A measurable gain of 1% in credit accumulation for ninth grade students specified




2008-09 CEPACTIONPLANZGOAL- 111

Subject/Area

Global Studies/ELL

Annual Goal

By June 2009, there will be an increase in the passing
rate for Global/ESL social studies classes as indicated
by a 2% increase on the Scholarship report as
indicated by an analysis of the HSST report.

Based on an analysis of our Comprehensive Information Report (CIR), a part of the NYSED Report Card, a
downward trend in students passing the Global Regents with a 65 was indentified. Therefore, instructional
initiatives will be implemented in order to reverse this downward trend.

Action Plan

Include: actions/strategies/activities the school
will implement to accomplish the goal; target
population(s); responsible staff members; and
implementation timelines.

V Incorporating the use of technology into the classroom
e Lesson plans created using PowerPoint presentations and Internet links (i.e. Time Magazine for Kids)
o Achieve 3000 Reading Program to address student comprehension needs in a differentiated fashion
V Conversational weaving between Social Studies, for content, and ESL teacher for vocabulary acquisition,
pronunciation and grammatical sentence structures
V Infusing level appropriate reference materials into the classroom
o Use of atlases, timelines, dictionaries, glossaries, newspapers, magazines, applicable internet websites,
Audio Visuals, and artifacts
e Benchmark Reading series
o Textbook: History of Our World i Prentice Hall
V Increased language development focusing on vocabulary, comprehension and writing skills including:
e Daily Journal entries, Vocabulary connected to picture images with combined choral repetition,
Realia, Achieve 300 Reading program

Aligning Resources: Implications for Budget,
Staffing/Training, and Schedulelnclude
reference to the use of Contracts for Excellence
(C4E) allocations, where applicable.

Teachers and Assistant Principals will meet 2 periods a week to review data driven decision making

Team teachers assigned common prep periods to meet daily period 2 to enhance lesson development based
upon available student data

ESL/SS team teachers working collaboratively in double period classes

Professional Instructional development through monthly ICI School-Based workshops

Monthly meetings with teachers to review work and class progress
There wild.l be monitoring of the

reading stud

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

Evidence of data driven decision making in lesson plans

Use of technology by Team Teachers

Classroom visits and observations and use of technology by Team Teachers

Lesson plan collection utilizing ICI planning guide i pacing calendars

Achieve 3000 Reading Program as a tool to measure students reading progress - Teachers will use formative
assessments in conjunction with standardized data to measure progress i Interim benchmarks will be
reviewed

V Student passing percentage for global studies classes will increase by 2%

<K <LK<LKLKL| <K<K <KL
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REQUIRED APPENDICES TO THE CEP FOR 2008-2009

Directions: All schools must complete Appendices 1, 2, 3, 7 & 8. All Title | schools must complete Appendix 4. All schools identified under
NCLB or SED for School Improvement, including Title | Schools in Need of Improvement (SINI) — Year 1 and Year 2, Title | Corrective Action
(CA) Schools, NCLB Planning for Restructuring Schools, NCLB Restructured Schools, and Schools Requiring Academic Progress (SRAP),
must complete Appendix 5. All Schools Under Registration Review (SURR) must complete Appendix 6. Note: Please refer to the
accompanying CEP Guide for specific CEP submission instructions and timelines.

APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM i SED REQUIREMENT FOR ALL SCHOOLS
APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS i NCLB/SED REQUIREMENT FOR ALL SCHOOLS
APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATIONT CHANCELLORG6 S REGULATI ONS FOR ALL S
APPENDIX 4: NCLB REQUIREMENT FOR ALL TITLE | SCHOOLS

APPENDIX 5: NCLB/SED REQUIREMENTS FOR SINI AND SRAP SCHOOLS

APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR)

APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEMWIDE CURRICULUM AUDIT FINDINGS i REQUIREMENT
FOR ALL SCHOOLS

APPENDIX 8: CONTRACT FOR EXCELLENCE (CFE) SCHOOL-BASED EXPENDITURES FOR 2008-09 1 SED REQUIREMENT FOR ALL
SCHOOLS



APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AlS) SUMMARY FORM

New York State Education Department (SED) requirement for all schools

Part A. Directions: On the chart below, indicate the total number of students receiving Academic Intervention Services (AlS) in each area listed, for each
applicable grade. AlS grade and subject requirements are as follows: K-3: reading and math; 4-12: reading, math, science, and social studies. Academic
Intervention Services include 2 components: additional instruction that supplements the general curriculum (regular classroom instruction); and/or student
support services needed to address barriers to improved academic performance such as services provided by a guidance counselor or social worker. Note:
Refer to the District Comprehensive Educational Plan (DCEP) for a description of district procedures for providing AlS.

_ _ _ _ At-risk_Services Atrisk Services Atrisk Services Atrisk
= ELA Mathematics Science Social Studies Guidance School Social Worker| He@lthrelated
= Counselor Psychologist Services
o # of Students | # of Students | # ofStudents # of Students | # of Students | # of Students | # of Students | # of Students
Receiving AIS| Receiving AIS| Receiving AIS| Receiving AIS| Receiving AIS| Receiving AIS| Receiving AIS| Receiving AlIS
K N/A N/A
1 N/A N/A
2 N/A N/A
3 N/A N/A
4
5
6
7
8
9 91 81 92 92 211 20 3
10 121 45 79 60 256 2 26 1
11 64 50 29 153 113 20 3
12 208 180 120 120 245 16 0

Identified groups of students who have been targeted for AIS, and the established criteria for identification:
Students in Grades K1 3 who are considered at-risk for not meeting State standards as determined by their performance on ECLAS 2 or other

0

0

0

identified assessments, or who have been identified as potential holdovers.

Students in Grades 41 8 who are performing at Level 1 or Level 2 on New York State English language arts (ELA), mathematics, science, and social

studies assessments.
Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and social studies assessments.

Students in Grades 101 12 who scored below the approved passing grade on any Regents examination required for graduation in English language
arts, mathematics, science, and social studies.
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Part B. Description of Academic Intervention Services

Name of Academic Intervention
Services (AlS)

Description: Provide a brief description of each of the Academic Intervention Services (AIS)
indicated in column one, including the type of program or strategy (e.g., Wilson, Great Leaps, etc.),
method for delivery of service (e.g., small group, one-to-one, tutoring, etc.), and when the service is
provided (i.e., during the school day, before or after school, Saturday, etc.).

ELA:

Students receive ELA AI'S through doubl e perli
day. Small group and one on one tutoring is provided during the school day as well as after school
and on weekends.

0

Mathematics:

Students receive Math AI'S through doubl e opday.
Small group and one-on-one tutoring is provided during the school day as well as after school and
on weekends.

Science:

Students receive Science AlS through four semester regents science instruction for Living
Environment dur i nglday. hSeallgrmoupdns one-sndonestutoning is provided
during the school day as well as after school and on weekends.

Social Studies:

Students receive Social Studies AI'S through
These classes are designed to instruct on the Global Studies curriculum while strengthening the
studentsd comprehension and Vv oc abewh-ane tytoringesc o g
provided during the school day as well as after school.

S

n

At-risk Services Provided by the
Guidance Counselor:

Ninth graders: Town hall meetings are provided, classroom visitations, classroom presentations,
assemblies with guest speakers and small group advisories. ANA is available for hold over ninth
graders. Guidance sessions are done on a regular basis. Attendance outreach via phonemaster
and letters.

Tenth graders: Town hall meetings are provided, small group counseling, incentive programs and
reward and posted recognition through our Tenth Grade Achievement program for struggling 10
graders. ANA is available for hold over 10" graders. Attendance outreach via phonemaster and
letters.

Eleventh graders: Town hall meetings are provided, ongoing guidance sessions. Attendance
outreach via phone master and letters.

Twelfth graders: Senior assemblies, town hall meetings, post secondary planning, guidance
sessions. Attendance outreach via phone master and letters.

At-risk Services Provided by the
School Psychologist:

40 minute one-on-one counseling, once a week, SBST.

At-risk Services Provided by the
Social Worker:

40 minute one on one counseling, once a week, SBST.

At-risk Health-related Services:
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APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS (ELLS)
NCLB/SED requirement for all schools

Part A: Language Allocation Policy (LAP)T At t ach a copy of your -20W0Hool 6s ¢
LAP narrative to this CEP.

Grover Cleveland High SchodBrades 912 ¢ Language Allocation Policy

The needs of our ELL students are met by way of a differentiated ESL program. Students are placed in classes based
on student proficiency levels {ispeaking, listening, reading and writing). Class size is reduced for all beginning and
Ay i S NI S R Néach&s e pe@ritrdined in QTEL stratemyiesAchieve 3000 Achieve 3000 affords ESL

teachers the opportunity to differentiate instruction throughe use of technologyWireless computers are

utilized for students to access the Achieve 3000 safew Students are placed in classes based on student

proficiency levels After-school and Saturday programs are offered. Intervisitations and interdisciplinary meetings

will take place. Professional development for English teachers in the use of ESidohagy will be planned in

order to increase awareness of linguistic differences of students and the ways in which culture plays a role and
should be integrated into the curriculum.

Language Allocation Policy Team:

The language allocation team is compdsf the Principal, ESL/Foreign Language Assistant Principal, Content area
Assistant principal, ESL Coordinator, Parent Coordinator, guidance counselor, Related Services Provider and content
area teachers.

There are currently 649 ELL students at Groveveland High SchooMWe offer aTransitional Bilingual (Spanish)
program and a Free Standing ESL program as well. Our Polish students receive native language classes in Polish
After reviewing the Parent Survey and Program Selection forms we note #hateihd is changing from a majority

of parents choosing bilingual programs to parents also choosing programs in ESL Hispanic parents continue to
prefer and select the bilingual program over ESL. We are careful to consistently and where ever possible align
student programs with parental request.

The following assessment analyses are taken from the most redé¢ViSESLAT results for the schosé (the ATS
roster exam report for your school for informatior(008)

Description 9 10 11 12
Number of those smTlng at the g2 62 33 16
Beginners (B) level:

Number Qf those sco.rlng at the 61 77 -8 83
Intermediate (1) level:

Number of those scoring at the

Advanced (Rlevel: 4l 32 29 34

In reviewing the results in the four modalities (listening, speakinglinggand writing) we are observing a pattern

across levels and grades is low proficiency in writing. This pattern indicates the need to increase proficiency in
GNAGAYI FYR NBFRAYI® Ly 2NRSNJ (2 | RRNBr éurratk Sfferiigg SRa 2
after-school tutoring and Saturday instructional classes. Our focus continues to be on writing across the

curriculum. Also, we are infusing the Achieve 3000 reading program into the ESL and native Language

classrooms to meedtudent needs. For this purpose, interdisciplinary meetings are being held to discuss how we

can collectively improve performance of our ELL students on the NYSESLAT exam, as well as prepare them for the
rigor of the ELA Regents and content area Regeseedl.
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CONTENT AREA GRADHS3 9
(ASSISTANT PRINCIPALS REVIEW THE DATA WITH APPROPRIATE STAFF)
The performance of ELLS in the targeted content areas is of great concern at our school.

MATH
ELL Mathematics Regents Examination Data Analysis

L1 L2 L3 L4 L5 L6 L7 L8 L9 L 10
<55 (Failing) 3 15 54 34 63 46 16 31 17 20
#>55 (Passing 1 16 31 46 35 58 30 78 32 17
# Taking Exam 4 31 85 80 98 104 46 109 49 37

Percent>55 25.00%| 51.61%]| 36.47%| 57.50%]| 35.71%| 55.77%]| 65.22%| 71.56%| 65.31%| 45.95%

Exam Avg 46 53.06 | 50.67 | 54.83 | 55.23 | 56.95 | 59.33 | 61.17 | 58.08 | 53.65

ELL Mathematics Regents Examination
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Percent passing the Math Regents Examination:

As of May 2009, 643 ELL students have sat for the mathematics exiting examination (Math A or Integrated Algebra).
Of the 643 students 354 (55%) met minimum requirements in mathematics for graduation by scoring 55% or above.
The Level 6, Level 7, Level 8, and Level 9 students surpassed the population passing percentage. The Level 7, 8, and
9 students far surpassed the graipassing percentage with 65% and above meeting minimum requirement in
mathematics for graduation. By separating the Levels into Levels 1 to 5 and Levels 6 to 10, it is expected to have the
upper levels scoring above the overall passing percentage.



Mean scores on the Mathematics Regents Examination:

The overall mean score for all ELL students on the Mathematics exiting Regents Examination is 56. Like with the
passing percentagéhe Level 6, Level 7, Level 8, and Level 9 students surpassed thetjwopoiaan; with the

mean of the Level 7, 8, and 9 students averaging closer to 60%.

Recommendations for further study:

Less than expected, statistically, of the Level 10 students passed the exam. Why is it that the Level 10 passing
percentage does not fthe predicted outcome in the Level 5 to Level 10 range? It appears that the Level 10
students are not on level in ESL. The L10 data seems to belong among the Level 1 to Level 5 Range.

More students than expected, statistically, in Levels 2 and 4 pdksegkam. Why is it that the Level 2 and Level 4
passing percentages do not fit the predicted data in the Level 1 to Level 5 Range? It appears that the other three
levels in the Level 1 to Level 5 range can significantly increase their scores on thedgatits Exam, once we
examine and replicate the practices in the Level 2 and Level 4 ESL classes.

ESL and Bilingual Performance on the Mathematics Regents

ESL & Bilingual ESL Spanish Bilingual
Math Regents Range 0-54 55100 0-54 55100 0-54 55100
ESEBeginners 40% 60% 36% 64% 41% 59%
ESHntermediate 18% 82% 17% 83% 18% 82%
EStAdvance 12% 88% 12% 88% 11% 89%

According tahe above data,n the intermediate and advanced levels, there is no signifidédf@rence in
LISNF2NXYIyOS 2y GKS al GKSYFIdA0a wS3ISyida 9EIYAYlLIGAZ2Y o
level, the bilingual students are slightly deficient in their performance on the Mathematics Regents. Student
performance increasedsathe levels advanced.

Summary:
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Regents Examination, the higher the ELL level the greater the expectancy to pass the Mathematics exiting
examindion.

SOCIAL STUDIES

There seems to be a direct correlation between beginning levels and the number of students being tested on the
Social Studies regent3.hose few students who are tested are successful on these exaintke intermediate and
advancedevels there seems to be a direct correlation between the level of English proficiency and the scores
attained on the regents exam#t these levels there also appears to be a direct correlation between those
students who are tested and successful on 8exial Studies regents and students who achieve an advanced level
on the NYSESLAAfter-school and Saturday programs, as well as tutoring will continue to be offered.
Intervisitation and interdisciplinary meetings will continue to take platiee ESISocial Studies departments are
committed to interdisciplinary cooperation and collaboratiofihe study of the English language is best
accomplished through classroom and interdisciplinary instruction, where language acquisition is taught and
fostered thraugh academic languag&Ve are one of the first schools to embark in an ESL/Social Studies pilot
program,which consists a& double period of instruction which includeee ESL teacher and one Social Studies
teacher delivering content and incorporatifitfi methodology into the lesson.

SCIENCE

Beginning and low Intermediate ALB Bilingual/ ESL students) freshmen are assigned to four terms of Science.
These students are scheduled to take the Regents in sophomore year after they have acquired &ngfiger

skills. Students that who enter as freshmen with L levels above a 4, are assigned to a two year Living Environment
class and statistics show that these students do well. Bilingual students, whose native language skills are above
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FS2, are programed for two year Living Environment. Students above FS2 and are in low level ELL are assigned to
a two-term ELL Living Environment class. Students who enter in grades abovegtal8 are programmed to
two-term Living Environment.

Students t&ing the Living Environment as intermediate and advanced ELL students have done well on the Living
Environment regents. Beginning level bilingual students in the two year Living Environment course have done
reasonably well in the regents exams.

Bilingual students do not appear to do as well in advanced science classes and electives as these courses are not
usually offered in Spanish.

Saturday and after school tutoring is available in both English and Spanish.

ELL SCIENCE REGENTS EXAMINATION ISNALYS

L Level L1 L2 L3 L4 L5 L6 L7 L8 L9 Unk
<55 (Failing) 0 4 7 7 12 13 6 5 0 10
>55 (Passing) 0 0 18 18 27 47 18 53 21 16
Not tested 22 91 65 63 45 21 5 3 2 36
Percent >55 0.0% | 0.0% | 72.0%]| 72.0%| 69.2%| 78.3%| 75.0%| 91.4% | 100.0%)| 61.5%
Percenttested | 0.0% | 4.2% | 27.8%| 28.4%| 46.4%| 74.1%| 82.8%| 95.1%| 91.3% | 41.9%
Number taking 0 4 25 25 39 60 24 58 21 26

ELL SCIENCE REGENTS EXAMINATION
ANALYSIS
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ENGLISH

In this category there seems to be a direct correlation between beginning levels and the low performance scored on
the English Regws Afterschool and Saturday programs will continue to be offered. Intervisitations and
interdisciplinary meetings will continue to take place. Professional development for English teachers in the use of
ESL methodology will be planned in order to i awareness of linguistic differences of students and the ways

in which culture plays a role and should be integrated into the curriculum.

At the intermediate level, there seems to be inconsistency in the performance of ELL on the English Regents and
sares achieved on the NYSESLAT. Afteool and Saturday programs will continue to be offered.
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Intervisitations and interdisciplinary meetings will continue to take place. Professional development for English
teachers in the use of ESL methodology mélblanned in order to increase awareness of linguistic differences of
students and the ways in which culture plays a role and should be integrated into the curriculum.

It seems that as the level of English proficiency on the NYSESLAT increasesrpaiti¢he areas of listening and
reading, the scores on the ELA Regents also increase. However, it appears that a prevailing weakness in writing
ability is what keeps the students from reaching proficiency.

NATIVE LANGUAGE

The majority of Beginner Ed.kcored at the lower levels on both the ELE and Spanish LAB with few students scoring
at the higher levels. In general, as L1 proficiency increases we note that the L2 increases proportionately. The
implication for our LAP is that students must receix&dg level academic work in their native language in order to
maintain academic progress in that language which in turn develop English proficiency. To this purpose-our after
school and Saturday programs will continue to be comprised of grade leveldtisirthe native language as well

as the second language. Overall, Intermediate ELLs scored at the intermediate and advanced levels on both the ELE
and Spanish LAB. Afteschool and Saturday programs will continue to be offered in both ESL and the native
language in order to increment and eventually increase the proficiency in both languages. In general, the majority
of advanced ELLs scored at the highest levels on the ELE and Spanish L-&éhddtemd Saturday programs will
continue to be offered forttis population which has reached advanced proficiency. Students who have reached an
advanced proficiency need tutoring which is tailored and focused on the writing component skills in order for them
to become proficient.

Instructional Program Componenbf ELLs, grades@12

FOR ALL PROGRAMS B | A

ESL instruction faall ELLS as require 675 minutes 450 minutes 225 minutes
under CR Part 154 Per week Per week Per week
ELA instruction foall ELLs as require 225 minutes
under CR Part 154 Per week
Native Language Arts 45 minutes daily ( Spanish , Polish)

Recommended Language Use for TBE Programs

NATIVE LANGUAGE ENGLISH LANGUAGE
BEGINNING 60% 40%
INTERMEDIATE 50% 50%
ADVANCED 25% 75%

The native language will go from:
U Highly conceptual and lingtically demanding with a focus on challenging work and high production.
Activities should:
e Develop cognition
o Develop higher order thinking skills
¢ Introduce new concepts through methods such as inquiry and problem solving
e Introduce students to processirggpncepts/skills
U Introduction and development of academic discourse, such as hypothesizing, evaluating, inferring,
generalizing, predicting and classifying.
U0 Language glossaries
Development of concepts
U Assessment of conceptual understanding
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Transitioning to English Language
Student tasks that encourage thinking, reading, speaking and writing
U Lowdemand linguistic tasks and work production. Activities should include:
e Reviews
e Linguistic summaries
e Highly contextualized concepts

Transitioning toEnglish Language
U Highly contextualized student tasks that encourage thinking, reading, speaking and writing
U Using academic discourse in reviews
U Using language concept glossaries with:
e Keyterms
e Vocabulary
e Functions

Program Model Descriptions

ESL/Foreighanguage ModelStudents who are identified as being English Language Learners receive instruction in

English as a Second Language in the following progizgsninglevel students receive triple periods; at the

intermediateandadvancedevels double paods are given. Thieansitionallevel students receive a single period

of ESL and a single period of English Language Arts which is taught by a licensed English teacher. At this final level,

ESL students are prepared to take the English Regents.olldwiliig is the sequence in which the classes are given:

Beginning: L1/L1L (ESL1) to L2/L2L (ESL2) are dpelied ESL classes with a focus on listening, speaking,
NEFRAY3IAZ gNRAGAY3I FyYyR INIYYEFEN G | 0S3IAgsyF SNDE
component LS1 and LS2 which are sipglgod classes with a focus on beginning reading and
writing. Students at this level receive a total of 675 minutes of instruction.

Intermediate: L3 (ESL3) to L5 (ESL54) are single period classes for inweedt| students focusing on their
four language skills. These courses are taken with the spagied English component LS3, LS4,

LS5. Intermediate students receive a total of 450 minutes. Students gain a greater level of ability in
reading and writig.

Advanced: L6 to L9 are single period / 225 minutes classes for our advanced students. Not only do we focus on
perfecting their listening, speaking, reading and writing skills, they receive intensive instruction in
preparation for the English RegenfEhese classes are accompanied by a class / 225 minutes from
the English Department.

Regents Additional Prep clas4.10 This class is offered to students scoring at the intermediate to advanced levels
of proficiency in the NYSESLAT, are enrolled in highmediate to advanced ESL classes, and are scheduled to sit

for the ELA Regents in January/June. The advanced level students also take a Literature class from the English

Department.

Long;Term ELLs/SIFRre targeted through the Achieve 3000 /TitleAfter-school/Saturday Program

Regardless of the level of instruction, a variety of methods and approaches are incorporated to achieve both
communicative and written competency in English. Some of the language learning methods employed are the
direct methal, whole language approach, and the communicative approach. The instructional objectives of these
classes are to develop the four language skills: listening, speaking, reading and writing. A varied number of
strategies, activities and materials are bréwignto the classroom, such as, individualized instruction, cooperative
learning, audiovisuals, newspapers, videotapes, computers, LCD projectors and SMART boards (selected rooms).
Staff development oBalanced Literacy, differentiation of instruction,EQTstrategies, ESL contenbngoing
throughout the year. Our students also receive individualized computer instruction using reading and writing
software and the Internet. In addition, the program has been implemented to ensure that the new standards a
being met. The necessary skills are gradually introduced throughout the program. téetrtbidionallevel the ELL
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students will analyze and formulate judgments about literature, use elements of the writing process, and analyze,
synthesize and evaluatinformation. Our Achieve 3000 ( English and Spanish) reading program along with our
after-school/Saturday tutoring program also supports our long term ELLs as well as the needs of our ELL/Bilingual
students who have had interrupted or sporadic educaiiotheir native country and as a result are lacking basic
literacy skills. Alternative assessment tools are utilized to motivate these students to succeed academically:
portfolios, presentations, computer projects, group work and individualized assessm@enamong the strategies

used. Teachers involved participate in special workshops offered by the Office of English Language Learners,
BETAC, ICI.

CR Part 154 programs were instituted to ensure that students receive appropriate services. It facakgsiog
the learning standards with the New York State standards. Its ultimate goal is to assist the acquisition and
RSOSt2LIYSyid 2F 9[[ aiddzRSyidQa 9y3tAakK f1y3dz 3S I Olj dzA &7

FREE STANDING ESL
The freestanding ESL program includes two language components:
¢ A language arts instructional component: instruction in English language arts and English as a second
language
e (ontent area instructional component is delivered through instruction in English 8hdriethodologies.

TRANSITIONAL BILINGUAL EDUCATION PROGRAM
Bilingual instruction is offered in content areas to students in a situation where there are 20 or more students in
the same grade who speak the same language. It consists of Native Langua§edatisStudies, Science and
Math. We offer a full Spanish bilingual program. Our school currently has 11 Social Studies Bilingual classes, 10
Bilingual classes in Math, and 9 Bilingual Science classes.

There are ELL students mainstreamed in Physitaldfion, Art, Music, Technology and other subjects. ESL
methodology is infused in content areas for all ELL students where there are fewer than 20 students in the same
grade who speak the same language. There are 7 Social

Studies/ESL classes, 5 Math/ERkses and 9 Science/ESL classes. We continue owvigitation program

between ESL teachers and English teachers in preparation for the English Regents. Special instructional materials
are available to prepare ESL students to take the English Begeamination. In addition, our courses of study

have been reviewed and modified to address the new standards. For students in a bilingual program, native
language courses are offered and our freestanding ESL students are also afforded the opporteaity &

foreign language.

The bilingual education program includes two components:
e Alanguage arts instructional component delivered through instruction in English language arts
e English as a Second Language as pdtdtiRL54
e Acontent area instructioal component delivered through instruction in the native language and English
through ESL methodologies as per CR Part 154 mandates.

The goals of the Transitional Bilingual Programs :at@ntent Areas
e Attaining English language proficiency within threarge
e Providing gradef S@St | OF RSYAO 62N)] Ay GKS &ddzRSyiQa yliGAD
academic progress while developing English proficiency;
e Providing instruction in two languages: the language spoken at home and English:
o Inthe Beginnng Level, classes follow the format of 60% in Native Language and 40% in English
o Inthe Intermediate Level, classes follow the format of 50% in Native Language and 50% in English
o Inthe Advanced Level, classes follow the format of 25% in Native Languag& % in English
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Title 111, includes strong components for both students and parents which are designed to bring parents, students,
and staff together in the learning process. English Language Learners are challenged with both new language and
culture. h order to address these needs, enrichment activities for ESL/Bilingual students and their families will be
provided under Title Ill. We will also conduct Teacher workshops which will focus on the new New York City
Balanced Literacy, differentiation ofsitnuction tailored for ESL students and technology resources available for

ELLs. We will continue to outreach our feeder schools viawgéations and placement of ESL students who will

be coming to our school. We will conduct Bilingual Task Foredimge in which members from the various

departments from our school will be represented. Bilingual counseling will be available for at risk ELL students. Our
Saturday Institute will help intermediate and advanced ESL students prepare for the Engljsiel@msive

Examination. We will also help students in beginning and low intermediate levels to acquire fluency in listening,
speaking, reading and writing via our afshool and Saturday tutorial programs. Parents will participate in

Saturday Adult ESllasses. In addition we will offer both Native Language Arts and Math (Bilingual/ESL) tutoring
both weekdays and on Saturdays to our ELL students. In our continued efforts to assimilate our immigrant students
to the American culture, educational tripsiihde planned during parts of the fall and spring semesters. This is the

one of the many benefits ESL students will have while participating in this program.

In conjunction with the ESL Department, the Foreign Language Department offers Native Latiggage in Polish

and Spanish. The Polish classes include Polish Literature. The Spanish program offers classes to both natives and
non-natives. The program includes Advanced Placement classes in Spanish Language Skills and Spanish Literature.
Languag Regents are given in the target languages.

Title 11l at Grover Cleveland High School provides English Language Learners with supplemental instruction in a
Weekday Tutoring Academy program. The instructional programs will service ELLs in gradek &nhdd,2lwho
score at the Beginning, Intermediate and Advanced levels on the NYSESLAT.

Long:Term ELLs/SIFEhrough the SIFE/Long term ELL grant we will be able to immerse our students in the Achieve
3000 reading program during and through our after sdh&aturday program. Also, there are tutoring

opportunities for these students during the school day as well. Our SIFE population is identified through oral
interviews, writing samples, Interrupted Formal Education Form, and academic history. We BE&rgtu8énts in

our school with a bilingual program and an afssmhool/Saturday tutorial program. These students are taught in
English as a Second Language, for Spanish and Polish students, we provide the native language component as per
the CRPart 154 nandates Literacy skills will be taught in theiative languageduring the extended day classes as
research indicates that native language literacy contributes to faster acquisition of literacy in a second language.
Students will be taken to museums anldys in their native language. Students and parent/guardian will meet with
bilingual guidance counselors during our Saturday Family Involvement Program. In order to address the needs of
the whole child we will include Life Skills theme to our NLA auuric.

After-School Weekday Tutoring Acaderpyogram will meet beginning in November 2008 through June 2009.

There will be two sessions per week and each session will have a maximum of 15 students. Seven certified Bilingual
and/or ESL teachers will priale supplemental instruction in alignment with the New York City and New York State
content and performance standards. Instruction will focus on literacy and math using ESL strategies to help
students achieve higher scores on the NYSESLAT, and cita@nassessments. Supervision and coordination will

be in place throughout the duration of the program. A paraprofessional will enhance the instructional setting,
FFEOAEAGFGS GKS OflaaNe22yY GSIFOKSNEQ ySSRiapemshdry LINE A RS
materials will be provided to augment English, Native Language Arts, and Math instruction. General instructional
supplies such as portable screens, chart paper, markers, and overhead transparencies, supplemental books to
create libraries, ditionaries, thesauruses, and certificates of achievement will be purchased to support this

program.
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scaffolding and differentiated instructicstrategies for teaching English Language Learners. It will also focus on how

to prepare ELLs to meet and exceed the NYC and NYS performance and learning Standards and achieve higher
scores on all city and state assessments. Teachers participating inofiesgponal development workshops and

teacher trainers will be paid at per session rate. These professional development sessions will be facilitated by

school administrators, RIS ELL, ELL ISS, ESL/Bilingual Coordinator and teachers.

ESL, Bilingual and NadiLanguage teachers will receive ongoing professional developmenvithatovide them
with opportunities to develop and share ideas in order to enhance our current curricllleathers will receive
professional development through monthly department etiegs, faculty conferences, study groups and tasR
force meetings. Also, teachers will attend QTEL and Rigor workshegsYiSAB&onference, Advance Placement
College Board training sessions, BEd@t@erences, Achieve 3000 training and other praf@sal organization
meetings; theywill turnkey the professional development to the school staff duringanse professional
development workshops.

Under Title I, the Professional Development program will focus on providing teachers with scaffolding and
differentiated instruction strategies for teaching English Language Learners and ensure all students are fully
engaged in lessons. Teachers will work to create an interdisciplinary curriculum encompassing content area
instruction with ESL / Bilingual ategies and activities. Interdepartmental study groups will meet to discuss
curriculum, assessment and overall student progress with the focus on how to prepare ELLs to meet and exceed the
NYC and NYS performance and learning Standards and achievescmyiesron all city and state assessments.

Teachers participating in the professional development workshops and teacher trainers will be paid at per session
rate. These professional development sessions will be facilitated by school administrators ytieadeers,

ESL/Bilingual Coordinator and ESL/Bilingual/ Native Language teachers and other outside sources.

Teachers working in the supplementary instructional program will attend 4 sessions of professional development
after-school.
e Seven twehour sesions: Study groups on curriculum writing, articulation, differentiation and best
practices
e One twohour professional development sessionill be devoted to the strategies needed to prepare ELLs
to meet the city and state standards and to gain a cleareusidinding of the NYSESLAT/ ELA Regents.
¢ One three-hour professional development sessiomill be devoted to technology based instructional
A0NF 0S3IASa (G2 RS@OSt2L)J yR SYyKIFIyOS 9[[ &aiddzRSyidaQ a
globalsociety and Achieve 3000 software training.

Supervision, Coordination and planning of Professional Development Program will be in place.

Teachers working in the supplementary instructional program will attend the NYi8&dkend Conference and will
serveas turnkey for ESBilingual Foreign Language department.

*DNRBOSNI / f SOStYyRQa oOoAfAy3Idadt O2ydSyid I NBF OftlFaasSa N
advanced students. It is our goal to have content area teachers informed of th&NAXBevel of proficiency in
each of their respective classes at the onset of each semester.

While keeping these criteria in mind, the teacher will make the necessary adaptation to their instruction to address
GKS &addzRSyidaQ f Ay Ixdoipke,itheQeacRer €af BV tyir€eSdiff@rent aciatideg p@pared to
address each level within the same lesson. For the beginning levels, the activity should engage the student mostly
in the native language; at the intermediate level students should be déegaged in the native language; at the
advanced level students should be almost entirely engaged in the English language. All three levels, however, will
come together in every lesson by having a summary in English.

3¢



APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION

Requirementunder Chancel | eforasci®a@sgul ati ons

Goal: To communicate whenever feasible with non-English speaking parents in their home language in

order to support shared parent-s ¢ h o o | accountability, parent access t
educational options, and parentsd capacity to i mprove

Part A: Needs Assessment Findings

1. Describe the data and methodol ogies used to assess
interpretation needs to ensure that all parents are provided with appropriate and timely information in a
language they can understand.

Having such an abundént ELL population, with Spanish being the dominant language of our ELLSs,
we have taken steps necessary to provide school based information for Spanish speaking parents,
both orally and written.

The data used home language surveys, blue emergency cadcounselor feedback, ARIS, ATS,
ELL/bilingual student caseload information, parent conference/interviews.

Methodologies used electronic document translation services, bilingual staff members (i.e. Parent
Coordinator, bilingual counselors, bilingual teachers, bilingual school aides, bilingual
paraprofessionals,) outside translation services equipped with headsets, microphones and translators
for assemblies, phone translation services.

2. Summari ze the major findings od6foraiotarpretasonmeeds.l 6 s wr i tt
Describe how the findings were reported to the school community.

Having such an abundant ELL population with Spanish being the dominant language of our ELLS

we have taken steps necessary to provide school based informatfon Spanish speaking parents,

both orally and written. There is also a schoelide need for other ELL, non Spanish speaking,

students and families based on our ESL classes and home language surveys. Documents are

available in the eight major languages reqgired by Department of Education standards and best
practices. Posters are displayed indicating par
well as what languages are available for translated documents. Teachers are given access to

translation services throughout the year.
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Part B: Strategies and Activities

1.

Describe the written translation services the school will provide, and how they will meet identified needs
indicated in Part A. Include procedures to ensure timely provision of translated documents to parents determined
to be in need of language assistance services. Indicate whether written translation services will be provided by
an outside vendor, or in-house by school staff or parent volunteers.

Written translation provided: All documents created by the school for the parents information are sent to an
outside services for translation. We receive the translated documents back within one week or sooner. With
proper preparation, this gives us more than ample time to distribute translated information to parents. Documents
created outside the building are not accepted for translation by the outside service, therefore we recreate the
document in Spanish by way of translators within the building, usually through the foreign languages
department.

Describe the oral interpretation services the school will provide, and how they will meet identified needs
indicated in Part A. Indicate whether oral interpretation services will be provided by an outside contractor, or in-
house by school staff or parent volunteers.

Oral translation provided: Oral translations are provided on a regular basis via bilingual staff members (i.e.
Parent Coordinator, bilingual counselors, bilingual teachers, bilingual school aides, bilingual paraprofessionals.)
On occasion we are able to provide simultaneous oral translations through a translation service with microphone
and headsets. We also provide written instruction for staff members on how to use the Translation and

I nterpretat i daha-phanminterp@tationfservieee as reeded. r

Describe how the school will f ul-663régdrdingparentali on VI
notification requirements for translation and i
Regulations A-663 (Translations) is available via the following link:
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20T ranslation%203-27-06%20.pdf.

In order to fulfill CR A -663, language access requirements, the school displays posters welcoming
parents in nine languages and directing them to a staff member for interpretation assistance. It also
includes information for the Parent Coadinator and District Family Advocate. This is hung by the
entrance of the school.
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APPENDIX 5: NCLB/SED REQUIREMENTS FOR SCHOOLS IN NEED OF IMPROVEMENT (SINI) AND SCHOOLS REQUIRING ACADEMIC PROGRESS (SRAP)

This appendix must be completed by all Title | Schools in Need of Improvement (SINI) — Year 1 and Year 2, Title | Corrective Action (CA)
Schools, NCLB Planning for Restructuring Schools (PFR), NCLB Restructured, Schools, Schools Requiring Academic Progress (SRAP), and
SURR schools that have also been identified as SINI or SRAP.

NCLB/SED Status: SRAP SURR! Phase/Group (If applicable):

Part A: For All School Improvement Schools (SINI and SRAP)

1. For each area of school improvement identification (indicated on your pre-populated School Data Profile, downloadable from the NYCDOE
website at http://www.schools.nyc.gov.),des cr i be t he school s findings of the specific aca
identified.

Math: The school was identified as a SRAP (year4) in mathematics because during the 2006-2007 school year the performance index of the

LEP students was below the safe harbor target. We realized that the teachers teaching the ELL classes were in dire need of professional

development

ELA: The findings indicate that our school was SRAP in the area of ELA as it pertains to ELL students. Out biggest problem in ELA is skill

building. We recognize that many of our ELL students lack the skills necessary to master the English Regents because they are new to the

language and it takes time to speak and write English proficiently.

2. Describe the focused intervention(s) the school will implement to support improved achievement in the grade and subject areas for which
the school was identified. Be sure to include strategies to address the needs of all disaggregated groups that failed to meet the AMO, Safe
Harbor, and/or 95% patrticipation rate requirement. Note: If this question was already addressed elsewhere in this plan, you may refer to the
page numbers where the response can be found.

Math: The teachers teaching the ELL classes were sent to a series of professional development workshops provided by the ICI. As a result we
met our AYP in mathematics for the 2007-2008 school year.

ELA: The English Department has taken a skills-based approach to teaching. Instead of teaching the literature in terms of analysis, students are
taught explicitly. All of the skilled tested on the English Regents are targeted in a systematic way. We spend time teaching students a formula
for writing the essays. In addition, students are taught specific strategies to answer different types of multiple choice questions.

Part B: For Title | Schools that Have Been Identified for School Improvement (SINI)

! School Under Registration Review (SURR)



1. As required by NCLB legislation, a school identified for school improvement must spend not less than 10 percent of its Title | funds for each
fiscal year that the school is in school improvement status for professional development. The professional development must be high
quality and address the academic area(s) identified.

(a) Provide the following information: 2008-09 anticipated Title | allocation =$ N/A ; 10% of Title | allocation =$ N/A .

(b) Describe how the 10 percent of the Title | funds for professional development will be used to remove the school from school
improvement.

2. Describe the teacher-mentoring program that wil | be incorporated as par tdinghigh-qulity prafesdionab | 6 s st r
development.

3. Describe how the school wildl notify parents about t he s cuhiformfonat i den
and to the extent practicable, in a language that the parents can understand.
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APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEM-WIDE IMPLICATIONS OF FINDINGS FROM AUDITS OF THE WRITTEN, TESTED,
AND TAUGHT CURRICULUM IN ELA AND MATHEMATICS

All schools must complete this appendix.

Background
From 2006 to 2008, the New York City Department of Education (NYCDOE) and the New York State Education Department (NYSED)

commi ssioned an Aaudit of t he wofulfl aneaccountabiity reqeimentafrthee Nd Child gditBehiodu r r i c ul ur
(NCLB) Actfor districtsi dent i fi ed f or THedoous of the audit was oratlte tEmglisin language arts (ELA) and mathematics

curricula for all students, including students with disabilities (SWDs) and English language learners (ELLs). The audit examined the alignment

of curriculum, instruction, and assessment as well as other key areasd such as professional development and school and district supportsd

through multiple lenses of data collection and analysis. The utilized process was a collaborative one, intended not to find fault but to generate

findings in concert with school and district constituency representatives to identify and overcome barriers to student success. As such, the

audit findings are not an end in themselves but will facilitate important conversations at (and between) the central, SSO, and school levels in

order to identify and address potential gaps in ELA and math curriculum and instructional programs and ensure alignment with the state

standards and assessments.

Directions: Allschoolsar e expected to reflect on the seven (7)) key findings of
below, and respond to the applicable questions that follow each section.

CURRICULUM AUDIT FINDINGS

KEY FINDING 1: CURRICULUM

Overall: There was limited evidence found to indicate that the ELA and mathematics curricula in use are fully aligned to state standards.
Although New York City is a standards-based system, teachers do not have the tools they need to provide standards-based instruction to all
students at all levels, particularly ELLs. There is a lack of understanding across teachers, schools, and audited districts regarding what
students should understand and be able to do at each level in ELA and mathematics.

1A. English Language Arts

Background

A curriculum that is in alignment will present the content to be taught (as outlined by the state standards), with links to the following: an array

of resources from which teachers may choose in teaching this content; a pacing calendar and/or suggested timeframe for covering the
curriculum material; a description of expectations f or edxlubitdd; andlae t e a
defined set of student outcomesd that is, what the student should know and be able to do as a result of having mastered this curriculum. The

New York State ELA Standards identify seven different areas of reading (decoding, word recognition, print awareness, fluency, background

knowledge and vocabulary, comprehension, and motivation to read) and five different areas of writing (spelling, handwriting, text production,
composition, motivation to write) that are addressed to different degrees across grade levels. Although listening and speaking are addressed



within the New York State ELA Standards, they are not further subdivided into topic areas. A written curriculum missing literacy competencies
or performance indicators at any grade level will impact the alignment of the curriculum to state standards. A written curriculum that does not
address the areas in reading identified by the state standards will also impact vertical and horizontal alignment within and between schools by
creating gaps in the Grades Ki 12 curriculum. Vertical alignment is defined as the literacy knowledge addressed at a grade level that builds
upon and extends learning from the previous grade level, whereas horizontal alignment refers to agreement between what is taught by
teachers addressing a common subject across a single grade level.

ELA Alignment Issues:

- Gaps in the Written Curriculum. Data show that the written curriculum in use by many schools is not aligned with the state standards in
terms of the range of topics covered and the depth of understanding required. All reviewed curricula had gaps relative to the New York
State ELA standards. The fewest gaps were found at Grade 2, but the gaps increased as the grade levels increased. Interviewed staff in a
number of the schools that were audited reported less consistent and effective curriculum and instruction at the secondary level. These
data further indicated that curricula were not adequately articulatedd less articulated in secondary than elementary schools.

- Curriculum Maps. The curriculum alignment analyses noted that although a number of curriculum maps had been developed, the
mapping has been done at a topical level only and does not drill down to an expected level of cognitive demand that will indicate to
teachers what students should know and be able to do at each grade level. These curriculum maps addressed only content topicsd not
skills to be mastered, strategies to be utilized, or student outcomes to be attained.

- Taught Curriculum. The Surveys of Enacted Curriculum (SEC)? data also show that the taught curriculum is not aligned to the state
standards. For example, in the reviewed high school-level ELA classes, auditors observed a great disparity between what is taught and
the depth to which it should be taught. A similar lack of depth can be seen in elementary and middle grades as well (specifically Grades 2,
4,5, and 6) and Grade 8. As one might look at it, the taught ELA curriculum is quite broad but lacks depth in any one area. Although
standards indicate that instruction should be focused on having students create written products and spoken presentations, SEC data
show quite the opposite. There is very little emphasis on speaking and listening and only a moderately higher level of emphasis on writing.
Critical reading also is supposed to have a much greater depth than is currently occurring in high school English classes.

- ELA Materials. In a number of the audited schools, teachers interviewed indicate that they have sufficient amounts of curriculum materials
available to them; however, the materials they have are not adequate to meet the needs of all learners, particularly English language
learners, students with disabilites, and struggling readers. Further, the materials in
background knowledge, suggesting a need for more age appropriate and culturally relevant books and articles for student use.

% To examine whether instruction was aligned to the New York state standards and assessments, teachers in the district completed the Surveys of Enacted Curriculum
(SEC). Based on two decades of research funded by the National Science Foundation, the SEC are designed to facilitate the comparison of enacted (taught) curriculum to
standards (intended) and assessed curriculum (statet e st s ) , u s i n-gssessments.ilieerdatadfor saeh tdacher consist of more than 500 responses. The
disciplinary topic by cognitive-level matrix is presented in graphic form, which creates a common language for comparison and a common metric to maintain comparison
objectivity.



- English Language Learners

Multiple data sources indicate that there is a great deal of variation in the curriculum and instruction that ELL students receive, by grade
level, by type of ELL program or general education program, and by district. For example, some of the best instruction observed by site
visitors was found in ELL program classrooms at the elementary level, which contrasted sharply with the generally lower quality of ELL
program instruction at the secondary level. The auditors found that planning for ELL education at the city and even district levels did not
percolate down to the school and teacher levels. Consequently, planning for ELL education in the audited schools generally occurred at
the level of individual teachers or ELL program staff, contributing to the variations in curriculum and instruction observed across ELL and
general education programs. Further, there is a general lack of awareness of the New York State Learning Standards for ESL.

Please respond to the following questions for Key Finding 1A:
1A. 1: Describe the process your school has or wil/l e n g aagional prograrh.o  a s S ¢

ESL: At Grover Cleveland we have a very complete, structured, standard driven, self-contained ESL program. Our program not only
complies with all State mandates but goes beyond the requirements to ensure the success of our ESL population. Our school is very aware of
the needs of this very fragile population and our staff is very dedicated in their support.

1A.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[] Applicable  Q  Not Applicable

1A.3: Based on your response to Question 1A.2, what evidence supports (or dispels) the relevance of this finding to yourschoo | 6 s educat i
program?

ESL: In addition to our complete program of beginner, intermediate and advanced classes, at Grover Cleveland we have embarked in

various data driven, standard based initiatives that support our commitment to Ells. Our school is the pilot site for a team teaching ESL/

Social Studies content area double period class. We also piloted, continued and are in the process of expanding the Achieve 3000 program

for ELLs: Infusing modern technology has given us a myriad of tools to foster individual learning. Our ELLs (English Language Learners)

have been participating in the new Achieve 3000 computer-aided reading comprehension program during and after school. This program
provides individualized instruction tailored to eachbmprshénsiodent 6
support, all in an online environment. Data analysis has helped us to identify our long term ELL population in need of additional support. We

provide tutoring services during the shool day, after-school and Saturdays. Teachers receive in-house professional development and are also
encouraged and scheduled for off-site professional development: e.g. QTEL, BETAC etc.

1A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

ESL: Although this is not applicable to our school, we are always in need of additional funding that will allow us to enhance our program
services.
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1B. Mathematics

Background

New York State assessments measure conceptual understanding, procedural fluency, and problem solving. In the New York State Learning
Standard for Mathematics, these are represented as process strands and content strands. These strands help to define what students should
know and be able to do as a result of their engagement in the study of mathematics. The critical nature of the process strands in the teaching
and learning of mathematics has been identified in the New York State Learning Standard for Mathematics, revised by NYS Board of Regents
on March 15, 2005: The process strands (Problem Solving, Reasoning and Proof, Communication, Connections, and Representation)
highlight ways of acquiring and using content knowledge. These process strands help to give meaning to mathematics and help students to
see mathematics as a discipline rather than a set of isolated skills. Student engagement in mathematical content is accomplished through
these process strands. Students will gain a better understanding of mathematics and have longer retention of mathematical knowledge as
they solve problems, reason mathematically, prove mathematical relationships, participate in mathematical discourse, make mathematical
connections, and model and represent mathematical ideas in a variety of ways. (University of the State of New York & New York State
Education Department, 2005, p. 2) When curriculum guides lack precise reference to the indicators for the process strands, then explicit
alignment of the curriculum to the process strands is left to the interpretation of the individual classroom teacher.

Specific Math Alignment Issues:

- Areview of key district documents for mathematics shows substantial evidence that the primary mathematics instructional materials for
Grades Ki 8 (Everyday Mathematics [KT 5] and Impact Mathematics [6i 8]) are aligned with the New York state content strands except for
some gaps that appear at the middle school level in the areas of measurement and geometry and number sense and operations. The
instructional materials that were available at the high school level during the time of the audits (New York City Math A and B [8i 12]) were
aligned with the 1999 standards but not with the newer 2005 standards. Furthermore, these documents show that there is a very weak
alignment to the New York state process strands for mathematics at all grade levels.

- The SEC data for mathematics curriculum alignment (similar to Key Finding 1A for ELA), shows that there is a lack of depth in what is
being taught in the mathematics classroom as compared to what is required by the state standards.

Please respond to the following questions for Key Finding 1B:

1B. 1: Describe the process your school has or wil/ e n g aagional praograrh. o
Math: We wi | | use an i tem an aleytsBExamination to hssessand measurte somceeagunderstanding,

procedural fluency, and problem solving. We use Classroom observations to assess whether this finding (1B) is relevant to our
school. The classroom observation reports will indicate whether or not the students are able to have longer retention of
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mathematical knowledge as they solve problems, reason mathematically, prove mathematical relationships, participate in
mathematical discourse, make mathematical connections, and model and represent mathematical ideas in a variety of ways.

1B.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[] Applicable [] Not Applicable

1B.3: Based on your response to Question1B. 2, what evidence supports (or dispels) the rel
program?

Math: According to the findings:

The instructional materials that were available at the high school level during the time of the audits (New York City Math A and B
[87 12]) were aligned with the 1999 standards but not with the newer 2005 standards.

The reason that the Math A and Math B instructional materials were aligned with the 1999 standards but not the 2005 standards
is because the 1999 standards are still in effect until 2010. According to NYSED
(http://lwww.emsc.nysed.gov/ciai/cores.htm):

The first state level administration of the Integrated Algebra Regents Exam will be in June 2008, Geometry will be
administered in June 2009, and Algebra 2 and Trigonometry will be administered in June 2010. During this
transitional period and until the last administration of Math B (June 2010), the commencement level portion of both
the NYS Mathematics Core Curriculum (Revised March 2005) and Mathematics Resource Guide with Core
Curriculum (1999) are in effect.o

The new Integrated Algebra and the New Geometry instructional materials are aligned with the 2005 standards. The
depth of what we teach is fully aligned with the state standards; this is evident in the AMAPS curricula that we use.

1B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 2: INSTRUCTION

Overall: Multiple data sources indicate that direct instruction and individual seatwork are the predominant instructional strategies used by
teachers in audited districts; there is indication of limited use of best practices and research-based practices, including differentiated
instruction. A number of schools in audited districts further evidenced a lack of student engagement in classrooms, particularly at the



secondary level. These data also show that there is an intention to use research-based and best practices; yet according to the interviews,
SEC, and classroom observations, there is limited evidence of implementation and monitoring of such practices. Interview data indicate that in
audited districts, teachers indicate a nheed for more support focused on differentiation of instruction for all learners.

2A'1 ELA Instruction

Classroom observations in audited schools show that direct instruction was the dominant instructional orientation for ELA instruction in almost
62 percent of Ki 8 classrooms. (In direct instruction, the teacher may use lecture- or questioning-type format. It includes instances when the
teacher explains a concept, reads to students, or guides students in practicing a concept.) Direct instruction also was observed either
frequently or extensively in approximately 54 percent of the high school ELA classrooms visited. On a positive note, high academically
focused class time (an estimate of the time spent engaged in educationally relevant activities) was observed frequently or extensively in more
than 85 percent of Ki 8 classrooms visited, though this number fell slightly to just over 75 percent of classrooms at the high school level.
Student engagement in ELA classes also was observed to be high 1 observed frequently or extensively 71 percent of the time in Grades Ki 8,
but this percentage shrank to 49 percent at the high school level. Finally, independent seatwork (students working on self-paced worksheets
or individual assignments) was observed frequently or extensively in approximately 32 percent of the Ki 8 ELA classrooms visited and just
over 34 percent of classrooms in high school.

Please respond to the following questions for Key Finding 2A:

2A.1: Describe the process your school has or will engage in to assess whether this findingisrelevant t o your school 6s

e Professional development is the cornerstone of equipping teachers with the strategies to vary instruction. Though each lesson does
have direct instruction; sometimes in the form of a mini-lesson, most lessons gives students an opportunity to explore, discover and
share with their peers.

e Best practices are shared by teachers amongst their peers. This type of sharing occurs at every monthly department meeting, as
well as on profession development days. Not only do teachers explain what they do to maintain a student centered classroom, but
they bring artifacts from student work that show collaboration.

e Observations by Assistant Principal encourage student centered learning. If instruction indicated too much teacher domination, it is
noted as a suggestion for improvement. Reciprocally, if a teacher promotes a student centered environment, it is indicated as a
commendation.

¢ Inter-visitation among colleagues within the English Department is suggested and promoted. Teacher frequently visit each
other in order to see a specific skill executed. Intervisitation by nature encourages student centered lessons rather than
lectures.

2A.2: Indicate your determination of whether this finding is, or is not, applicable to your school.

[] Applicable [ ] Not Applicable
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2A.3: Based on your response to Question 2A.2, what evidence supports (or dispels) the relevance of this finding toyour schoo |l 6 s educat i
program?

e The scores on the English Regents suggest that our students are meeting the state requirement to pass the Regents on an average of
80%. This data indicate that the methods we have been using of using teacher directed instruction as well as cooperative learning has
been effective. Our dilemma of reaching a 100% passing is imbedded in many social factors that influence student success. One
major factor is student attendance. Our research has indicated that the students who fail the English Regents and or their English
classes often fail because of lack of attendance. Because students are absent, they miss the instruction needed to equip them with
the skills necessary to pass the English Regents.

2A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

e Attendance has been a school-wide goal. Teachers and staff are making extra outreach to absentee students. Letters are sent home,
progress reports are mailed home, phone call are made by teachers and staff indicating frequent absences. In the event that all efforts
on the part of the school fail, outside agencies are involved in order to protect the child and lend support to parents. This is an area
that | see a greater need.

2B i Mathematics Instruction

Auditors noted that although high academically focused class time was observed either frequently or extensively in 80 percent of Ki 8
mathematics classes, it was observed at this level only in 45 percent of the high school mathematics classes. Further, a high level of student
engagement was observed either frequently or extensively in 52 percent of Grades Ki 8 and 35 percent of Grades 9i 12 mathematics
classrooms. School Observation Protocol (SOM®) and SEC results also shed light on some of the instructional practices in the mathematics
classroom. The SOM noted that direct instruction in K-8 mathematics classes was frequently or extensively seen 75 percent of the time in
Grades Ki 8 (and 65 percent of the time in Grades 97 12). Student activities other than independent seatwork and hands-on learning in the
elementary grades were rarely if ever observed. Technology use in mathematics classes also was very low.

Please respond to the following questions for Key Finding 2B:

% To examine instruction in the classrooms, the School Observation Measure (SOM) was used to capture classroom observation data for the district audit. The SOM was
developed by the Center for Research in Educational Policy at the University of Memphis. The SOM groups 24 research based classroom strategies into six categories: (1)
instructional orientation, (2) classroom organization, (3) instructional strategies, (4) student activities, (5) technology use, and (6) assessment. Two to seven key classroom
strategies are identified within each category for a total of 24 strategies that observers look for in the classroom. These 24 strategies were selected to address national
teaching standards.
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2B. 1: Describe the process your school has or will e n g aagional prograrh.o  a s S ¢

Math: Classroom visits and the formal observation reports will assess whether there is high academically focused class time
or whether the students are engaged. The use of technology in mathematics can be assessed by the use of the computer lab
and also by the use of the Smartboards in the classroom.

2B.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[] Applicable [ ] Not Applicable

2B.3: Based on your response to Question 2B.2, what evidence supports (or dispels) the relevance of this finding to your schoo |l 6 s educat i
program?

Math: High academically focused class time is observed in our classrooms and is evident in the classroom observation

reports. For the past four years student engagement has been the focus of most of our professional development workshops.

Classroom observation reports will assess whether the students are engaged. The increase of the use of technology in

mat hematics can be seen by the use of the computer | ab with the Ge
MathView software.

2B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 3: TEACHER EXPERIENCE AND STABILITY
In a number of audited schools, respondents stated that teacher turnover was high, with schools accommodating a relatively high percentage
of new and transfer teachers each year.

Please respond to the following guestions for Key Finding 3:

3.1: Describe the process your scho o | has or wil/l engage in to assess whether this fin
3.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[] Applicable X[_] Not Applicable

3.3: Based on your response to Question 3.2, what evidence supports (or dispels) the relevance of this finding to your school6 s educat i on:é
program?
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As of October 31, 2008:

% fully licensed and permanently assigned to this school 100%

% more than two years teaching in this school 75.4%

% more than five years teaching anywhere 56.7%

% Masters Degree or higher 78.0%

% core classes taught byo highly qualifiedodo teachers
(NCLB/SED definition) 90.6%

3.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 4: PROFESSIONAL DEVELOPMENTS ENGLISH LANGUAGE LEARNERS

Interview data (from classroom teachers and principals) indicate that professional development opportunities regarding curriculum, instruction,
and monitoring progress for ELLs are being offered by the districts, however, they are not reaching a large audience. Many teachers
interviewed did not believe such professional development was available to them. A number of district administrators interviewed mentioned
the presence of QTEL (Quality Teaching for English Learners) training, but few classroom teachers seemed aware of this program. Although
city, district and some school-based policies (e.g., Language Allocation Policy) and plans for ELL instruction do exist, rarely were they
effectively communicated to teachers through professional development and other avenues.

Please respond to the following questions for Key Finding 4:

4. 1. Describe the process your school has or will e n g a gtienaliprogramo a s s e ¢

ESL: Our school is committed to providing our teachers all available opportunities for professional development. Many of our

teachers have attended Base 1, 2 QTEL as well as many BETAC and ICI workshops. However, we do find that there have been a number

of instances where we have registered staff for professional development, through Protrax, only to find the workshops cancelled,

conflicting with other workshops/r testing dates or in some cases not available. In addition, it would be most important that QTEL training

and others not be schedul ed | ust |\douldhraaden thetpeol of teaeherb mmsiétantlyyv acat i on t i n

4.2: Indicate your determination of whether this finding is, or is not, applicable to your school.

[] Applicable  Q  Not Applicable



4.3: Based on your response to Question 4.2, what evidence supports (or dispels) the relevance of this finding to your schoolé s educ at i

program?

ESL\ Bilingual/ Native Language teachers will receive ongoing professional development that will provide them with opportunities to develop and share

ideas in order to enhance our current curriculum. Teachers will receive professional development through monthly department meetings, faculty
conferences, study groups and LAP task force meetings. Also, teachers will attend QTEL workshops, the NYSABE conference, ICI workshops ,

College Boardtraining sessions, BETAC conferences, and other professional organization meetings; they will turnkey the professional development to

the school staff during in-house professional development workshops. Professional Development program will focus on providing teachers with
scaffolding and differentiated instruction strategies for teaching English Language Learners. Teachers will work to create an
interdisciplinary curriculum encompassing content area instruction with ESL / Bilingual strategies and activities. It will also focus on how

to

prepare ELLs to meet and exceed the NYC and NYS performance and learning Standards and achieve higher scores on all city and state

assessments. Teachers participating in the professional development workshops and teacher trainers will be paid at per session rate.
These professional development sessions will be facilitated by school administrators, turn key teachers, ESL/Bilingual Coordinator and
ESL/Bilingual/ Native Language teachers and other outside sources.

Teachers will be provided with 4 sessions of professional development after school.
e Two two-hour session: Curriculum writing and modification.
¢ One two-hour session: Best practices and Differentiated Instruction
¢ One two-hour professional development session will be devoted to the strategies needed to prepare ELLs to meet the city and state
standards and to gain a clear understanding of the NYSESLAT/ ELA Regents.
e Three two-hour professional development sessions will be devoted to technology based instructional strategies to develop and
enhance ELL studentsdé skills that wildl prepare them for the

4.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

Support is needed in the area of scheduling and communicating the availability of workshops and seminars more effectively. More funding for

in-house professional development from outside ESL developers.

KEY FINDING 5: DATA USE AND MONITORING® ELL INSTRUCTION

0one

de ma

Data from district and teacher interviews indicate that there is very little specific monitoringof ELLs ® academi c progress
development. Testing data, where they do exist (for example, the NYSESLAT yearly scores) either are not reported to all teachers involved in
instructing ELLs or are not provided in a timely manner useful for informing instruction. If and when testing data are provided, the data are not
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di saggregated by proficiency | evel of ELL student, st udemotled@e.t i
ESL, TBE, Dual Language, or general education).

Please respond to the following questions for Key Finding 5:

5. 1: Describe the process your school has or will e n g a gtienaliprogram.o
NYSESLAT yearly scores are analyzed, by modality, and instructional decisions are made to support findings. We are now in the progress of
disseminating the information to all teachers of ELLs. In addition, we are looking to provide teachers with complete academic profiles that will
be beneficial to the different disciplines

5.2: Indicate your determination of whether this finding is, or is not, applicable to your school.

Q Applicable [] Not Applicable
We are currently working on more suitable, tailored made data reports to be made available to all disciplines.

me i

asse:¢

5.3: Based on your response to Question 5.2, what evidence supports (or dispels) the relevance of this finding to your school6 s educat i on:é

program?
We need to disseminate data to all disciplines and by teacher.

5.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

There is a need to have consistently accurate data coming from ATS and to have NYSESLAT scores available on a timely basis for the
beginning of each school year.

KEY FINDING 6: PROFESSIONAL DEVELOPMENTd SPECIAL EDUCATION

While the DOE and individual schools have made a substantial investment in professional development for special and general education
teachers, classroom observations, IEP reviews, and interviews indicate that many general education teachers, special education teachers,
and school administrators do not yet have sufficient understanding of or capacity to fully implement the range and types of instructional
approaches that will help to increase access to the general education curriculum and improve student performance. Further, many general
education teachers remain unfamiliar with the content of the IEPs of their students with disabilities, have a lack of familiarity with
accommodations and modifications that would help support the students with disabilities in their classrooms, and are not knowledgeable
regarding behavioral support plans for these students.

Please respond to the following questions for Key Finding 6:
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6. 1: Describe the process your school has or will e n g a gtienaliprogramo a s s e ¢

We offer a wide range of instructional programs for students with IEPs. These include Special Classes, Special Education Teacher Support

Services (SETSS), Collaborative Team Teaching (CTT), Related Services Only (l.e. Counseling, Speech and Language) and based on

student needs, any combination of the above such as Special Class with Related Services or General Education with SETSS and Related

Services. In addition, Classes with Paraprofessional Support contain students with and without IEPs. General Education participation is

highly encouraged for all students. Special Class students, at a minimum participate in GE Physical Education, Art, Music and ESL classes.

Students with IEPs in work study classes patrticipate with peers without disabilities on work sites and at the School of Cooperative Technology

as part of their school program and as per their IEPs. All teachers of students with IEPs are given a hard or electronic copy oftheir st udent s
IEPs. Their roles and/or responsibilities as per IEPs are informed by our Assistant Principal of Instructional Support Services and/or her
designee, our | EP Teacher. How a student best | earns i sTedchessamdi bed i
other staff such related service providers who have direct student contact participate in IEP conferences. Testing accommodations for

students who have are disseminated to all teaching staff along with their responsibilities and how to provide such accommodations formally in

writing at the beginning of each term and updates are provided through out each term. Behavioral support plans are distributed to all staff

who has direct contact with the applicable student who has such a plan. It is expected, formally informed and accepted for all constituents to

adhere to the plan in effect.

6.2: Indicate your determination of whether this finding is, or is not, applicable to your school.

] Applicable  Q  Not Applicable

6.3: Based on your response to Question 6.2, what evidence supports (or dispels) the relevance of this findingtoyour school 6s educe
program?

Supports of Evidence: Current and past school policy; Written documentation in the form of letters and/or memorandums; Minutes of faculty
minutes; Staff handbook. 2005-2006 Annual School Report Supplement: 6.4 % of all students were part-time special education which is
lower than similar schools at 7.1% and higher than city schools at 5.8% and equal to the percentage of full time special education at our
school.

6.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue. NA

KEY FINDING 7: INDIVIDUALIZED EDUCATION PROGRAMS (IEPS FOR STUDENTS WITH DISABILITIES)



Although IEPs clearly specify testing accommodations and/or modifications for students with disabilities, they do not consistently specify
accommodations and/or modifications for the classroom environment (including instruction). Further, there appears to be lack of alignment
between the goals, objectives, and modified promotion criteria that are included in student IEPs and the content on which these students are

assessed on grade-level state tests. Finally, IEPs do not regularly include behavioral plansd including behavioral goals and objectivesd even

for students with documented behavioral issues and concerns.

Please respond to the following guestions for Key Finding 7:

7. 1: Describe the process your school has or will e n g a gtienaliprogram.o

Review of: current and past school policy, written documentation such as letters and memorandums, individual student IEPs and minutes of
faculty and Instructional Support Department meetings.

7.2: Indicate your determination of whether this finding is, or is not, applicable to your school.

[] Applicable Q Not Applicable

7.3: Based on your response to Question 7.2, what evidence supports (or dispels) the relevance of this finding to your school6 s educat i on:é

program?

Evidence of Supports: Testing accommodations and modifications are written clearly and concisely. Staff are formally informed both verball
and in writing that student accommodations and modifications are to be afforded the student both in class and for formal state and city
assessment, Review of IEPs show an alignment between goals, objectives and if applicable modified promotional criteria. Only for students

y

asse

who participate in New York Statebs Alternate Assessment ltidisciginagyr o mot

team led by a guidance counselor or school psychologist. Plans are written on a need be basis, either at the time of the IEP or as an
addendum based on student need. Behavior Plans may be generated as a result of a manifestation determination review (MDR), student
suspension, a functional behavioral assessment (FBA), a case conference, staff referral, IEP process or any combination of the above. Plan
are disseminated to all school constituents who have direct contact with the involved student for whom the plan has been written. Progress i

S
S

rout i nely monitored by the studentés guidance counselor, grade adviso

7.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.
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APPENDIX 8: CONTRACT FOR EXCELLENCE (C4E) SCHOOL-BASED EXPENDITURES FOR 2008-09

Al l schools that receive C4E funding in FY 09 must co

Directions: Schools will be asked to complete this appendix via a web-based survey. The URL for this survey will be posted on the NYCDOE
website and announced in an upcomi n-based durveyiwitl promptfyouPschoahto regpand té eachWe e k | y .
applicable queston i n t his appendix to i ndicat #©9GAE fundingdacsappoot bng sr mpré af thenlistedl C4Es e s f ¢
program strategies. The worksheet below can be used as a tool for advance planning of your responses.

Additional Guidance: IntheMay 20 edi tion of "Principalsd Weekly", the Office of
instructional strategies to some of the most common high-level school goals as identified through the CEP process. This document will

specifically call out initiatives that meet C4E eligibility requirements and is intended to help principals and SLTs brainstorm ways that C4E funds

can be effectively and creatively deployed to support overall educational goals.

I. Class Size Reduction
Schools can reduce class size by one or both of the following two strategies:
— Creation of additional classrooms
— Reducing teacher-student ratio through team teaching strategies
For more information on class size reduction strategies and resources, please consult the 2008-09 Class Size Reduction Guidance
Memo, which is forthcoming in Principals6 Weekly.

Does your school plan to use FY09 C4E funding to reduce class size?
[] Yes (If yes, respond to questions in Parts A and B of this section.)
Q No (If no, proceed to Section Il i Time on Task)

A. Does your school plan to allocate FY09 funding to reduce class size via the creation of additional classrooms?
[]Yes
[ ] No

If yes, what grade(s), subject(s), and/or special populations are being targeted using C4E resources in school year 2008-09? How many
new classrooms/class sections will be created for school year 2008-09? (Please add additional lines to chart as necessary.)

Special Average Class Size | # New Classrooms/ | Projected Average
Grade Subject Population 2007-08 Class Sections Class Size 2008-09
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B. Does your school plan to allocate FY09 funding to reduce class size by reducing teacher-student ratios in existing classrooms (e.g.,
team teaching models, creation of additional CTT classes, etc.)?
[]Yes
[ ] No

Note on Reducing Teacher-Student Ratio through Team-Teaching Strategies:

Some schools may not have sufficient space to reduce class size through the creation of additional classrooms. In such cases, schools
may elect instead to reduce teacher-student ratios using team teaching strategies. C4E funds may only be used for true co-teaching
models and not for push-in teaching.

If yes, what grade(s), subject(s), and/or special populations are being targeted using C4E resources in school year 2008-09? How many
existing classrooms will be targeted for school year 2008-09? (Please add additional lines to chart as necessary.)

Teacher-Student # Classes Projected Teacher-
Grade Subject Special Population Ratio 2007-08 Targeted | Student Ratio 2008-09

II. Time on Task
Schools can increase student time on task via implementation of one or more of the following
strategies:
V Lengthened school day
V Lengthened school year
V Dedicated instructional time
V Individualized tutoring

Does your school plan to use FY09 C4E funding to increase student time on task?

Q Yes
[] No (If no, proceed to Section Ill i Teacher and Principal Quality Initiatives)

If yes, please check the box next to each applicable program option that your school plans to fund for new or expanded implementation in
school year 2008-09, and include a brief description of the program that will be implemented.

[ ] A. Lengthened school day (beyond the contractual 37% minutes)



Program Description:

Is the program described above (lengthened school day) a first-time implementation of the program/strategy, or an expansion of an
existing program/strategy?

[] New implementation

[] Program expansion

If this is an expansion of an existing program, please indicate how the program/strategy will be expanded for school year 2008-09 (e.g.,
increase in the number of after-school program hours, increase in the number of students served, etc.)

Details of Program Expansion:

[ ] B. Lengthened school year (e.g., summer programs)

Program Description:

Is the program described above (lengthened school year) a first-time implementation of the program/strategy, or an expansion of an
existing program/strategy?

[] New implementation

[] Program expansion

If this is an expansion of an existing program, please indicate how the program/strategy will be expanded for school year 2008-09 (e.g.,
additional summer program offerings, increase in the number of students served, etc.).

Details of Program Expansion:

[] C. Dedicated instructional time (e.g., instructional blocks for core academic subjects, additional instructional periods for areas of
greatest student need, Response to Intervention (RTI) and/or intensive individual intervention, etc.)

Program Description:
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Is the program described above (dedicated instructional time) a first-time implementation of the program/strategy, or an expansion of an
existing program/strategy?

[] New implementation

(] Program expansion

If this is an expansion of an existing program, please indicate how the program/strategy will be expanded for school year 2008-09.

Details of Program Expansion:

Q D. Individualized tutoring (provided by highly qualified staff as a supplement to general curriculum instruction and targeted to students not
meeting State standards)

Program Description:
e Tutoring provided in all subject areas including those areas where ELL students
need to pass Regents exams
e Purchasing of supplies and technological equipment to provide tutoring services
to students
e Counselors to provide guidance to students

Is the program described above (individualized tutoring) a first-time implementation of the program/strategy, or an expansion of an existing
program/strategy?

[] New implementation

Q Program expansion

If this is an expansion of an existing program, please indicate how the program/strategy will be expanded for school year 2008-09.

Details of Program Expansion:
e Expand the program by providing a smaller ratio of teacher to student tutoring
sessions

M. Teacher and Principal Quality Initiatives

Schools can undertake activities to provide staff development opportunities via implementation of
one or more of the following strategies:

A. Programs to recruit/retain Highly Qualified Teachers (HQT)

S



B. Professional mentoring for beginning teachers and principals
C. Instructional coaches for teachers
D. School leadership coaches for principals

Does your school plan to use FY09 C4E funding for teacher and principal quality initiatives?

[]Yes
Q No (If no, proceed to Section IV Middle & High School Restructuring)

If yes, please check the box next to each applicable program option that your school plans to fund for new or expanded implementation in
school year 2008-09, and include a brief description of the program that will be implemented.

[ ] A. Strategy/program to recruit or retain Highly Qualified Teachers (HQT) (e.g., Lead Teacher program)

Program Description:

Is the program described above (to recruit or retain HQT) a first-time implementation of the program/strategy, or an expansion of an
existing program/strategy?

[] New implementation

[] Program expansion

If this is an expansion of an existing program, please indicate how the program/strategy will be expanded for school year 2008-09.

Details of Program Expansion:

[] B. Professional mentoring for beginning teachers and/or principals (consistent with SED mentor-teacher certification requirements,
and limited to 1% and 2" years of teacher/principal assignment)

Program Description:

Is the program described above (professional mentoring for beginning teachers and/or principal) a first-time implementation of the
program/strategy, or an expansion of an existing program/strategy?

(] New implementation

[] Program expansion
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If this is an expansion of an existing program, please indicate how the program/strategy will be expanded for school year 2008-09.

Details of Program Expansion:

[ ] C.Instructional coaches for teachers (appropriately certified coaches or highly qualified teachers to provide support in content areas
needed to attain learning standards)

Program Description:

Is the program described above (instructional coaches for teachers) a first-time implementation of the program/strategy, or an expansion
of an existing program/strategy?

[] New implementation

[] Program expansion

If this is an expansion of an existing program, please indicate how the program/strategy will be expanded for school year 2008-09.

Details of Program Expansion:

[] D. Instructional coaches for principals (appropriately certified school leadership coaches, with record of demonstrated success, to
provide instructional leadership development across all curriculum areas)

Program Description:

Is the program described above (instructional coach for the principal) a first-time implementation of the program/strategy, or an expansion
of an existing program/strategy?

[] New implementation

[] Program expansion

If this is an expansion of an existing program, please indicate how the program/strategy will be expanded for school year 2008-09.

Details of Program Expansion:




IV. Middle and High School Restructuring
A. Implement Instructional Changes
B. Structural Changes to Organization (must also include instructional changes)

For schools with middle or high school grades only:

Does your school plan to allocate FY09 funding to implement instructional changes to improve student achievement and/or structural changes

to the school ds organization (e.g., Smaller Learning Commueamirng; es; ni
Academic Intervention Services; accelerated learning, including AP courses; etc.)?
[ Yes

Q No (If no, proceed to Section Vi Full-Day Pre-Kindergarten Programs)

If yes, please provide a brief description of the instructional changes and/or structural/organizational changes that will be implemented. Please
also indicate whether the instructional and/or structural changes are being newly implemented for school year 2008-09, or whether the
changes are the expansion or modification of a current strategy.

Program Description:

V. Full-Day Pre-Kindergarten Programs

Does your school plan to allocate FY09 funding to implement a new full-day pre-kindergarten program, or to expand an existing pre-
kindergarten program at the school?

[]Yes

Q No (If no, proceed to Section VI. Model Program for ELLS)

If yes, is this a first-time implementation of the pre-kindergarten program in your school, or an expansion of an existing pre-kindergarten
program?

[] New implementation

[] Program expansion

If this is an expansion of an existing program, please indicate how the program/strategy will be expanded for school year 2008-09 (e.g.,

adding pre-kindergarten classes to an existing full-day program, expanding the integration of students with disabilities into existing pre-
kindergarten program).
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Details of Program Expansion:

VI. Model Programs for Students with Limited English Proficiency (English
Language Learners)

Does your school plan to allocate FY09 funding to expand and/or replicate a model instructional program for English Language Learners
(ELLs)?

Q Yes

[ No

If yes, please provide a brief description of the model program for ELLs that will be implemented. Please also indicate whether the program is

being newly implemented for school year 2008-09, or whether it is the expansion or modification of a current strategy.

Program Description:
e Model program for ELLG6s that wuses teg
students by using Social Studies as the academic language
e |tis a double period ESL/Global Studies class that we ran a pilot for last year and
will fully implement this year for L1 and L2 students
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