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            Unit Summary:  In this unit, students will focus on the causes leading to and surrounding the events which led to the Holocaust. It will stress Hitler’s systematic program of eradicating a particular race of people. Students will be able to see the Holocaust as a continuation of World War I stemming from the unwillingness of the United States to join the League of Nations. They will  research, discuss and address essential questions related to the rise of Nazism, the creation of the Aryan race, the effects of the Nuremberg laws, the establishment of concentration camps and the Final Solution by examining social, political and economic factors. Through the integration of New York State Social Studies and English Language Arts standards and performance indicators for Grade 11, students will read, write about, listen to and speak about primary and secondary sources documents to detect how bias, distortion of the facts, propaganda and sterotyping led to the elimination of more than six million Jews and, hopefully, come to recognize that  Holocausts can occur when ‘‘good men do nothing‘‘ (Wiesel). Students will culminate their study of the Holocaust by creating a portfolio of documents written from the perspective of a survivor.
	Desired Results (Stage 1)

	State Standards and or/ grade level  performance indicators addressed:

· Social Studies: Standard 1-US History/2-World History—Investigate key events and developments and major turning points in World History to identify the factors that brought about change and the long-term effects of these changes.
· Social Studies: Standard 3-Geography-Understand how to develop and use maps and other graphic representations to evaluate geographical issues, problems, and questions.

· Social Studies: Standard 4- Economics-Recognize the global impact of events by identifying, locating, and evaluating economic information.

· Social Studies: Standard 5—Civics, Citizenship and Government—Analyze how the values of a nation affect the guarantee of human rights and make provisions for human needs.

· English Language Arts; Standard 1—Students will read, write, listen and speak for information and understanding: analyze and synthesize information from different sources, make connections and show relationships to other texts and the world at large. Identify and evaluate the reliability and validity of informational sources.
· English Language Arts: Standard 3—Students will read, write listen and speak for critical analysis and evaluation: identify the particular language used in particular texts, analyze and evaluate the effect of diction, make judgments based on historical analysis.


	Overarching Understanding(s) from Curriculum Framework Grade or  Course Understandings:

Students will understand that… 

· Certain conditions, bias, beliefs and prejudice, result in some people being treated differently from others and/or prevent people from fighting back.
· We let bullies become leaders.

· Dictatorial leaders can shape wars.

· Writers provide insights about the human experience through literature.
· Bias exists in all writing.

· Kindness, in the face of adversity, exists.

· People disagree on whether the results of an action, or a person’s intentions, matter more.
· International conflict often leads to strong disagreements regarding the wisdom of intervention (versus isolation) and/or international involvement. (ASCD)
· Some wars are considered “just wars” because people believe that they are confronting an “evil enemy”.(ASCD)
Topical Understanding(s) Specific to Unit: Students will understand that…

· Several other groups, besides the Jews, faced discrimination and prejudice 
·  As a result of the Treaty of Versailles, Germany’s struggling economy led to the rise of Nazism and eventually World War II. 
· Elie Wiesel reflects in his writing the human will to live.
· Staying neutral in the face of adversity can lead to atrocities
	Overarching Essential Question(s) from Curriculum Framework Grade or Course Essential Questions:  Students will need to consider such overarching questions as…

· How did World War II become a continuation of World War I?   

· Why did the United States become involved in World War II?

·  How can we determine which perspectives or ideas are valid?
· How do authors reflect varying perspectives about the historical, political, social, moral and economic events of the time?

· How can literature “fight” prejudice and social injustice?

· How does our examination and use of varying grammatical structures affect our reading, writing, listening and comprehension of texts?
· How do some people overcome adversity and others lose their will to live?

Topical Essential Questions for Unit:  To understand, students will need to consider such unit questions as....
· How does Night represent only one interpretation of history?

· How does the author’s use of syntax affect our interpretations of texts?

· How does the author’s use of diction convey the tone and the theme of a text?

·  How were human rights violated during World War II?

· How did the Nuremberg Laws have an impact on society world-wide?



	   To understand, students will need to know and be able to         

do the following…

	Students will  know the following in order to understand the Holocaust
· historical background behind the rise of Nazism
· creation of the master Aryan race
· Nuremberg laws    

·  Horrors of the concentration camps
·  Reasons why World War II was a continuation of World War I. 

Essential new vocabulary: (see attached additions)
 Allied power
-  Aryan (non-Aryan)

Auschwitz, Treblinka, Dachau

-  anti-Semitism

-  bias

-  concentration camps

-  dehumanization

-  dictatorship

-  displacement

-  distortion of fact

       - euthanasia

       - Final Solution

       -  genocide

       -  Gestapo
       -  ghetto

       -  holocaust

       -  intervention

       -  isolationism

       -  memoir

       -  Nazism

       -  naysayer

       -  pogrom

       -  prejudice

       -  primary source

       -  propaganda

       -  secondary source

       -  stereotype

       -  web quest
· that connections exist between literary concepts and history

· that diction, tone and syntax convey an author’s point of view

Common misunderstanding(s):

· It is acceptable to wipe out a race of people whom a leader does not want to live anymore.
· We can do nothing about genocides; they will always recur because of conflicts.

· If a country’s citizens are not affected, a country does not have the moral responsibility to intervene in another country’s war.

Possible considerations to differentiate declarative knowledge, including advanced content and materials for more capable learners or more appropriately accessible materials and content for struggling learners.  Essential Questions and Understandings are not differentiated.

· Use texts/ documents at more than one reading level.(SREB, 5)
· Use texts, computer programs, tape programs,  videos and art work  as ways to convey key concepts to varied learners (SREB, 5)
· When appropriate, give students a chance to participate in think, pair, share cooperative learning activities connected to reading, writing, speaking and listening activities. (SREB, 8)


	Students will be able to 

· analyze primary and secondary sources
· determine the reliability, validity and authenticity of primary and secondary source documents

· analyze how a memoir differs from an autobiography

· understand how  a memoir or personal narrative, a primary source, can be more effective than a secondary source

· detect and recognize the purposes of bias, propaganda and stereotyping in pieces of text, including  print, auditory and graphic

· analyze how an author’s use of bias, propaganda, and stereotyping can affect a reader’s/viewer’s perspectives about the  purposes for war and/or the effects of genocide
· take notes and maintain an interactive notebook

· analyze  causes/ effects

· analyze how diction and tone convey an author’s point of view/discuss points of view
· write drafts and position papers using textual supports and historical data   

· create hypotheses about past and future historical events  (ASCD) 

· develop and connect historical and /or literary concepts (ASCD)
· interpret and use maps 
· develop time lines
· interpret editorial or political cartoons
· present orally as group members; participate in debates and/or Socratic seminars 

· use grammatical structures to convey meaning

Possible considerations to differentiate skills, including advanced skills for more capable learners and more concrete and scaffolded skills for struggling learners.  Essential Questions and Understandings are not differentiated.

· Provide or encourage use of various primary and secondary sources with varying readability levels.

· Use teacher and individual student/group process logs to document the process and progress being used by each student.

                      (SREB, 6)
·  Give tiered questions/ learning activities, performance assessments that build on prior knowledge and understandings and prompt continued growth. (SREB,7)
· Offer flexible grouping based on the match of the task to student readiness, interest, learning style. (SREB, 7)

· Provide time frames for completion of each section of a task. 

· Communicate with the library media specialist and/or resource room teacher about additional supports they can provide to help students complete the performance assessments. 




	Assessment Evidence (Stage 2)

	Diagnostic Assessment(s)  To determine students’ readiness (based upon required knowledge and skills), interests, and learning profiles:

· Anticipation guides (Likert scale prompts) 

· Webbing/graphic organizers
· Journal prompts (what would you do if…?)    

· Vocabulary sorts  

What instructional adjustments, groupings or options will be made as a result of the diagnostic evidence:

· Concentrated teachings on areas of misunderstanding or lack of basic knowledge  

·  Group work based on responses (homogenous or heterogeneous)
·   Debate topics
· Discussion questions for Socratic seminars
· Research topics, student selected
Stage 2 Continued

Summative Performance Assessment Task(s) for Understandings  Using G.R.A.S.P.S.:
Goals:  Your goal is to provide Random House with information proving that your personal experiences in the Holocaust were a result of the actions or inactions of others in such a powerful manner that teen readers will be motivated to prevent future genocides and mass exterminations of humans.
Role(s) You have a choice between any individual associated with a concentration camp: a prisoner, a guard, a loved one left behind, a villager nearby, a soldier, an officer.
Audience: The target audience is the editorial staff at Random House who are making the decisions about the who’s story and what story should be included in their new publication directed at teens world-wide.
Situation:   Random House is only interested in the most compelling stories that sell books! You will need to convince the staff, based on your experience in a concentration camp, that you have an urgent story, one that needs to be told to teens, our future world leaders.
Product or Performance: You need to compile a portfolio of your personal history including personal background (character development); personal dilemma; 2-3 diary entries from the  time leading up to or while in the concentration camp; historical data supporting your narrative; maps, drawings, photos or music dealing with the concentration camp. You will explain the reasons for your being where you were, how you got there, what actions from others around you influenced your behavior in your narrative essay. Include how you survived. You should prepare an oral presentation for your meeting with the editors (the class).
Standards or Criteria for Evaluation/Traits for Rubrics: Your portfolio needs to include:
· Accurate historical data, maps, photos, timelines
· Vocabulary appropriate to the Holocaust 
· Diction and tone appropriate for audience and purpose

· A successful result will influence future generations of policy makers

How will the product/performance, role or audience be differentiated to provide options for students’ readiness, interest and/or learning profiles?

· Options of character

· Portfolios may be differentiated by use of visual aides, power point, recordings

Student Directions for performance task:
· Use your journal entries and reading reflections to create your diary entries

· Speak slowly and clearly, facing the class when presenting

· Have visual aides prepared as backdrop or handouts
Special Teacher Direction for performance tasks:
·    At beginning of unit, distribute calendar of reading assignments and journal writing assignments
Stage 2 Continued
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Other Evidence (Tests, Quizzes, Academic Prompts):

Possible Differentiation 
options:                                                                                      video or oral histories
· Socratic seminar discussions
· Topical debates

· Drafts and Regents style essays and thematic essays  
· Diary entries 
· Admit slips from prior lesson, Do-Nows

· Quizzes

· Research paper                       

Self-Assessment (Including Self-Evaluations Using Rubrics and Checklists,  Peer Review, Reflective Journals and Think Logs):

· Weekly reflective journals 
· Drafts of portfolio narrative, character development                                       

· Peer editing   

· Portfolio checklist
· Rubrics
· Exit slips



	

	Stage 3: Creating Daily Lessons and Activities

Lessons and Activities should be aligned with Stages 1 and 2 best outlined in the order they are to be taught.  To ensure that lessons are aligned, enter your assessments first (including any lessons in preparation of or for the assessments.  Next, examine Stage 1 for a logical sequence of lessons and activities which address all components of Stage 1 including knowledge and skills. Each day’s lesson may have several activities. When you have completed the day by day sequence, then label the activities as A, M, or T.

Labeling Key:

A   represents learning experiences which optimize students acquisition of knowledge and skills and will include a number of equipping and exploring activities

M  represents meaning making activities represents learning experiences that increase students’ understanding of knowledge and skills

T  represents activities that will ask students to apply their understanding in tasks and procedures that are authentic and realistic.

Another way of considering the purpose of activities:

Teaching-Learning Activities Based upon W.H.E.R.E.T.O.: These are embedded in the ATM for Lesson Design Document (WHERETO represents the purpose of lessons, not the sequence) For more detailed information see pages 212-226 of the UbD Professional Development Workbook.

Where are we (student’s point of view) headed? How will the unit be introduced including the tasks, goals, essential questions?

How will I hook students to engage their interests?

Equip and Explore:  What lessons and activities will provide the knowledge, skills, processes, and procedures needed for the unit?  How will these address the needs of all learners? 

Revise/Rethink/ Reflect/ Revisit:  What opportunities (activities, experiences) will be provided to help students revise/rethink/reflect/ and revisit?

Evaluation/self/evaluation/:  How will we engage students in self-evaluation, goal setting, and self-reflection?

Tailoring:  How will we tailor or differentiate the unit and lessons to differentiate for different learning needs and interests? (Materials, strategies, groupings, mini-lessons, etc.)

Organized:  What sequence of lessons or activities will we use to organize the unit in a way that is coherent and makes sense to students?  

Day 1     - How did the Treaty of Versailles become a continuation of World War I?
                      (Compare/Contrast Documents from Allies and Germans in WW!
                      (Map Activity to see Treaty of Versailles impact
Day 2  - How did Hitler rise to power in Germany?
                      (Was Hitler influenced by his background?
                      (Documents on economy of Europe (pictures included) – pair and share
Day 3   - How did Hitler form the master Aryan race?
                     (Primary source guidelines for joining the Aryan race
                     (SS for a Day Activity
Day 4   - Why did the Nuremburg Laws begin the seeds of racism?
                     (List 10 things of value to students and a timeline of their daily routine
· Primary Source – Nuremburg Laws
· Evaluate what could not be happening in Jewish Germany

· Answer question – how would life in America be different with a dictator and totalitarian government in place?
Day 5 – How was Kristallnacht remembered?
                   (question – why was the night of broken glass an overt expression of hatred
                  (Star Activity
                  (Excerpt from documents on Kristallnacht
Day 6    What were the roots of the systematic elimination of the Jews?
                 (Why the Jewish? Brainstorm Activity then discuss
               (What other groups were attempted to be eliminated
Day 7   - How did concentration camps work during the Holocaust?
                 (Map of a “concentration camp”
               --Daily routine of a prisoner and a soldier
Day 8 – How did the world react to the Holocaust?
Day 9    - Why is the Holocaust a truly horrific event?
                 (Documents and group work to discuss
Day 10    Preparation for Field Trip to Holocaust Museum
Day 11 -  Field trip to Holocaust Museum – students will visit and experience the Holocaust and fill out reflection and guide sheet
Day 12 – How did the experience of the Holocaust Museum affect your perception of the Holocaust?
               (Use reflection and guide from museum to write an expository on Holocaust
Day 13 – How did the Holocaust end?
               (Discuss Allied Troop Movement and eventual discovery of concentration camps
               (Discuss Hitler’s last moments
Day 14 – Were there any survivors of the Holocaust?
                   (Show pictures of Allies coming to camp.
· Discuss the book from English - NIGHT
                    -(Read other literature excerpts from survivors _ THINK PAIR SHARE ideas
Day 15 – How do movies show the events of the Holocaust?
                     (Show and discuss clips from Schindler’s list.

Day 16  - Guest speaker: Holocaust Survivor
· Students will listen to stories of Holocaust survivor and ask questions
Day 17  - How did the Holocaust become a worldwide event?   

                      (Show maps of migrations of Jews
                     (Documents of Primary and Secondary Accounts of Jewish in different countries during this time
Day 18 – Students will have time to work on Portfolio
Day 19 – Student Presentations of Portfolios
Day 20  - Formal Assessment (Regents Style)


	Materials and Resources for Teaching the Unit:

Association for Curriculum and Development and Grant Wiggins and Jay McTighe (2003) 
               Sample Social Studies Units: World War II.

Butler, Catherine and Coleston, Robyn (A.U.S.S.I.E.)(2006) Grade 10 English Curriculum
              Prepared for DeWitt Clinton High School, Bronx, New York. **website
Holocaust Vocabulary worksheet. http://worksheets. teach-nology.com/soc_studies/holocaust/vocab/
Holocaust unit plan. pirate.shu.edu/~bankssea/NightUnit.html.

Hinrichs, Rick.(2003)  Shrapnel: When Is War Justified? Center for the Study of Expertise in Teaching 

             and Learning.

Southern Regional Educational Board (2008). DifferentiatingIinstruction: Not Standards—Handouts

             Distributed at New York City Department of Education’s Small Learning Communities’

             Conference.

Wiesel, Elie. (  2006 ) Night. Published  by Hill and Wang
Spiegelman, Art. (1996) The Complete Maus. Published by Penquin Books
Roy, Jennifer. (2006) Published by Marshall Cavendish

Assorted DVD’s Ophray Winfrey’s interview with Elie Wiesel, Paperclips, documentary of Wiesel                        returning home
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